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CHAPTER ONE: INTRODUCTION

As an ESL teacher who has taught in Asia and Eastern Europe for the past five years,
I have had the opportunity to listen to non-native speakers of English. The former students
and colleagues I encountered in my classes throughout my years abroad often became
embarrassed and avoided conversation in English with me. I noticed this common pattern in
every country I visited. Also, during classes with adult students, they preferred to remain
avid listeners instead of active participants due to their preconceived poor English abilities
and noticeable accent.

On numerous occasions I had expressed to the students that I

understood them and we were not striving for perfection. However, the expectations of
perfection, or native-like proficiency without a noticeable foreign accent, from non-native
speaking teachers, parents, and colleagues with better pronunciation had set unreasonably
high standards for speaking “good” English.
Late Learning Bilinguals and Acquisition of Native-like Accent
The lack of empirical studies in early linguistic theory suggested that language
learners beyond a certain ‘critical period’ were incapable to fully acquire a second language,
mainly the acquisition of a native-like accent. The suggestion for an abrupt cut-off for second
language learning (SLA) determined who could and couldn’t acquire a native-like accent.
The onset of puberty focused was determined to be the point at which late learning bilinguals
were at a disadvantage, in which earlier research focused on late bilinguals’ limitations rather
than achievements (Lennenberg, 1967; Penfield and Roberts, 1959). Researchers who
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favored the ‘age factor’ continually showcased the limitations late bilinguals had in acquiring
a native-like accent and therefore late bilinguals would not experience SLA in the same way
as early bilinguals and would continue to always speak their second language (L2) with a
foreign accent.
This capstone introduces how a late bilingual’s access and frequent interactions with
native English speakers (NESs) in a target language country increases the chances to acquire
a native-like accent in an English L2. I address the question of how some late bilinguals
achieved a native-like accent by having more access to NESs outside of a classroom in other
venues such as at the workplace, and which language is used more frequently with late
bilinguals’ family and social circle. I also found more contemporary linguists who focused on
late bilinguals and their interactions to determine if frequent interaction, or avoidance
altogether, with NESs allowed for the acquisition of a native-like accent.
Role of Researcher
For this research, I want to find out if late bilinguals who currently or previously
resided in the United States had the same reservations about their English L2 accents as my
former students and colleagues did abroad. As a researcher, I am most interested in late
bilinguals who arrived to the United States later in life and were not exposed to NESs in their
countries of origin who had little formal English language training before their arrival to the
United States. I prepared the questionnaires on late bilingual profiles, a rating questionnaire
for the participant’s thoughts about their foreign accents, and prepared questions for NESs to
rate the participants’ accents. I selected the participants for this research through a family
member who worked in a multi-cultural environment with many L2 speakers of English and
were later arrivals living in the target language country.
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Background of Researcher
My previous experience as an English teacher abroad in Asia began my interests into
researching late bilinguals’ personal feelings and experiences while speaking English with a
detectable or slightly detectable foreign accent. As an English as a foreign language (EFL)
teacher in Asia, I found that too many of my former students and colleagues were too
apologetic when they interacted with me. They were fearful about speaking with NESs and I
was curious to know why. As a teacher my position is not judge anyone’s language abilities
outside the classroom. I suspected my previous students and colleagues had learned English
in a more disciplined classroom environment and were often corrected harshly for mistakes
rather than praised for their language learning achievements.
Growing up in a multicultural environment, I never gave a second thought to how the
people around me spoke English. I had the understanding that everyone around me had
different accents and it’s what sets us apart from one another. In conversations, it was clear to
me who was a NES or non-native speaker (NNS), however, whether I understood them or
not, I never was one to cause offense to anyone speaking “out of the ordinary” English. In the
first place, it was oblivious to me of all the possible underlying feelings NNSs must have felt
to overcome difficulties to interact with NESs.
Guiding Questions
Some of the questions that I want to address in the research focus on the opportunities
late bilinguals have in accessing and interacting with NESs outside the ESL classroom. I
want find out if frequent or less frequent interactions with NESs determined which late
bilinguals could acquire a native-like accent. I looked at the length of residency (LOR) and
late bilinguals’ interactions throughout the duration of their stay in the United States. Most
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importantly, I looked at the quality and quantity of those interactions late bilinguals received
at school (if attended in the United States), how often they interacted with NESs for daily
services in general, which language was spoken within late bilinguals’ social circles and at
the work place. I sought to determine which factors, either single or multiple, were
beneficial to late bilinguals acquisition of a native English accent. Finally, I wanted to find
out if ethnicity hindered late bilinguals’ chances to interact with NESs and if being a visible
or non-visible minority also affected the acquisition of a native-like accent.
Chapter Overviews
In Chapter One I introduce my research by establishing the purpose, significance, and
need for the study. The context of the study briefly introduces the role, assumptions and
biases of the researcher. The background of the researcher is provided. In Chapter Two I
provide a review of the literature relevant to late bilinguals’ access to NESs that affects the
acquisition of a native-like accent and provide evidence for which factors most affect accent
acquisition. I look at the relevancy and necessity of late bilinguals to sound “native”, the
effects of short-term to long-term residency in the target language country, the quantity and
quality of interactions with NESs, and social distance of late bilinguals in the target language
culture.
Chapter Three includes a description of the research design and methodology to guide
the study. Chapter Four presents the results of the study. In Chapter Five I reflect on the data
collected from the survey and recorded sessions of the interview with participants on
speaking English with a foreign accent in the United States. I discuss the limitations of the
study, implications for further research and recommendations.
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CHAPTER TWO: LITERATURE REVIEW

In this review of the literature, I focus on the access late bilinguals have to NESs and
how frequent or infrequent access affects the acquisition of a native-like accent. I found past
views of late bilinguals’ accent acquisition hinged upon a long outgrown 1950s and1960s
theories that focused on the single factor of age (Lennenberg, 1967; Penfield & Roberts,
1959; Scovel, 1969). According to these early theories, any language learners who begin to
learn a second language beyond their teenage years was determined to already be at a
disadvantage to acquire all aspects of a second language, including a native-like accent. A
more holistic approach by contemporary researchers insists that the influence of multiple
factors, such as frequent interactions with NESs and choosing to use the L2 more frequently
instead of the L1, predicts late bilinguals’ acquisition of a native accent.
Some important questions I want to answer in this review of the research include:
How much access to NESs influenced late bilinguals’ acquisition of a native accent? Is it
enough for late bilinguals to reside in the target language country to acquire a native accent,
or is interaction with NESs necessary for late bilinguals to acquire a native accent? Were the
chances of native accent acquisition increased if the late bilingual attended high school or
university in the target language country with NESs or is employed alongside NESs? Other
relevant questions include participants living with a NES spouse, or having English as the
primary language spoken with friends and family. Exposure to an L2 early in life was
thought to guarantee the possibility of speaking a second language without a foreign accent,
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however early research lacks the empirical evidence to focus on the few late bilinguals and
their activities and interactions outside the ESL classroom which lead to the acquisition of a
native-like accent.
Advantages of Early Verses Late L2 Exposure
Previous reviews of the research concluded that the dominant single factor of age
determined successful SLA, which included the acquisition of a native-like accent (see
Chomsky, 1978, 1988; Krashen, 1973; Lennenberg, 1967; Penfield and Roberts, 1959;
Seliger, 1978; Scovel, 1969, 1988; Walsh and Diller, 1981). The ‘age factor’ became the
hallmark of early linguistic theory where it was thought that a single critical period for SLA
existed. Lennenberg (1967) an early supporter of a critical hypothesis theory (CPH) stated
that CPH began at the age of two and ended in puberty, which coincided with the
lateralization process of language development, and further stated that SLA was greatly
inhibited and certain aspects of an L2, mainly accent acquisition, could never be acquired
(1967).
Penfield and Roberts (1959) first proposed a “window of opportunity” for language
learners to acquire all aspects of a language, which was available until the age of nine, when
“the brain becomes stiff and rigid and when languages are taken up for the first time in the
second decade of life, it is difficult…to achieve a good result” (p. 255). Interestingly,
Lennenberg (1967) also supported the fact that a child’s exposure to one language before the
onset of adolescence would result in them speaking that language. When the critical period
for learning languages was outgrown, that language would be firmly established, and new
and different languages could no longer be learned to the level of native speaker proficiency.
However, even Penfield and Roberts doubted the period of lateralization determined
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successful L2 acquisition and recognized early on that under some circumstances an
individual adult beginner may become a ‘master’ of his/her target L2 (p. 24). However, in a
summary of previous research, Chomsky (1978, 1988), suggested critical periods in language
development and coined his “innateness hypothesis” to support the age-related argument
where it was expected to identify age-related stages in development that coincide with
periods of readiness for such development.
In a review of the previous literature, Cook (1999) stated it was historically
impossible for a person to ever change their native language behavior and a native speaker
was only a native speaker of the language they learned first. According to Cook’s definition,
later-learned languages could never become native languages; therefore children who learn
two languages simultaneously from birth have two first languages and may not be a native
speaker of either language. It was concluded that L2 students could not become speakers
unless the definition of native speaker was altered and stated that neither adults nor children
could never fully acquire an L2 let alone a native-like accent.
Foreign accents weren’t the result of lost or reduced language learning abilities, but a
function of previous phonetic development (Leather, 2003). According to Birdsong (1999),
early language learners reaped the benefits of linguistic communication over a longer stretch
of their lifetime. So whereas the use of language continues through adulthood, the language
learning faculty has served its purpose early on; too retain it would be uneconomical (1999).
The age when a language learner is first exposed to an L2, lead linguists to believe that an
early start was better when it comes to SLA and L2 accent acquisition. In an additional
review of the previous literature, Marinova-Todd, Marshall, and Snow (2000) concluded that
older language learners had the potential to learn an L2 to a very high level and introducing a
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foreign language to young learners cannot be justified on the grounds of biological readiness
to learn languages.
In a study done by Bongaerts, Von Summeren, Planken, and Schils (1997), they
selected highly successful Dutch learners of English who achieved a native-like performance
in an English L2 that could be identified. Speech samples were studied of two groups of
participants: a Dutch group and NESs control group. Both groups were rated for accent by
NESs. The results showed it was possible to achieve an authentic, native-like pronunciation
of an L2 after a specified biological period of time. It was argued by Bongaerts, et. al. that
certain learner characteristics and learning contexts merely work together to override the
disadvantages of a late start. However, according to Wode (1993), questioned whether
foreign accents that have been routinely attested for late bilinguals were due to the loss of
original perceptual abilities or whether access to these abilities became more difficult in
some way after a certain age.
Although L2 language exposure might have provided an advantage for either an early
or late bilingual, the duration of immersion in the L2 environment had not been a good
predictor of foreign accent loss (Fatham, 1975; Johnson & Newport, 1989). In an additional
review of the literature, Ioup (1995) compared the necessary stimuli of both early and late
bilinguals in the language learning process. It was found that unlike early bilinguals, late
bilinguals needed more instruction, feedback, and error correction. However, with all of the
L2 input readily available to late bilinguals in the target language country they still failed to
acquire a native-like accent. In an additional review of the research, Cenoz (2003) noted that
older learners progressed faster than younger learners in the first stage of language
acquisition; however, in previous research, the late bilingual’s ability to acquire other facets,
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such as a native-like accent in their L2, eventually tapered off (Flege, 1987).
Preferential Accent: Standard English
Conflicting arguments that pertain to whether or not a native speaker is needed to
teach ESL for language learners to acquire SLA in an L2. Many schools around the world do
not have the luxury to afford to have a NESs to teach English and rely on qualified NNS
teachers. In a review of the literature, Levis (2005) asserted it was possible and desirable for
language learners to achieve native-like pronunciation in an L2. In addition to this, in an ESL
classrooms in the United States had a traditional drive toward ‘native-ness’ or ‘nearnativeness’ as a goal (for SLA) verses intelligibility as the more realistic measure of [accent]
acquisition (2005).
In a review of the research literature, Medgyes (1992) found researchers had drawn
too much attention to the importance of having native speakers as teachers of English. When
schools demand native-speakers for their English programs, they do not want an English
imitation but the ‘real thing’ so students have natural exposure to native speaking speech
patterns. He argued that having NESs teachers in the classroom lacked empirical evidence
because native competence can be acquired regardless of native or NNS teachers. However,
NES and NNS teachers were both seen as equally effective. Medgyes concluded that if the
English language were put onto a continuum, it would show that a native speaker born in an
English speaking country would be more accomplished than an English speaker born in a
non-English speaking country; no better or no worse, only more native control of the
language.
In a review of the literature, Lippi-Green (1997) found Standard US English was a
blueprint for all other variations of English spoken in English speaking countries. Standard

10
US English as an example of “good” English also had its discrepancies when it comes to
pronunciation and accents. In the United States, accent is a determinant of social class and
there are deep societal issues of social class and educational standards when speaking
English a certain way. ESL teachers with these high expectations for their L2 speaking
immigrant students to speak Standard US English have failed to recognize that this goal was
unreachable and there are many native speakers who do not meet these expectations (1997).
In another review of the SLA research, Cook (1995) similarly found many studies
relied more on educated immigrants, English as an L2, Indo-European languages as the L1,
the United States as the main country of immigration, limited aspects of language tested
research, and on learner’s date of arrival than on their age of start. The research was found to
be very discriminatory in regard to the expectations of the L2 language learners to use
Standard US English as a model to acquire a native-like accent in the language (1995).
“Passing” as a Native Speaker
Situations of ‘naturalistic’ exposure and early exposure to the target language
provided a greater advantage to acquire a native-like accent (Krashen, Long, and Scarcella,
1979). In a review of the research, Bongaerts, Van Summern, Planken, and Schils, (1995)
found accent acquisition by immigrants who lived in the target language country had
occurred in naturalistic settings without a report of previous pronunciation training in the L2
where certain late bilinguals were able to “pass” as native speakers. However, Scovel (1988)
predicted that learners who started to learn an L2 later than the age of twelve will never be
able to “pass themselves off as native speakers” and will “end up easily identified as nonnative speakers of that language” (p. 185).
Hyltenstam and Abrahamsson (2000) found little research investigating how late
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bilinguals arrived at native-like accent acquisition and concluded that not all early bilinguals
became native-like. In a review of past research, they found that earlier studies failed to look
at where older learners outperformed younger learners. They concluded that adults had an
advantage over children in L2 tasks that were de-contextualized and found adults were better
in some areas of language than children; however the late bilinguals continued to speak their
L2 with a foreign accent. Interestingly, Piller (2002) found adults’ achievements have often
been over looked by researchers and educators and adult L2 users can, and often do, achieve
a high-level of proficiency in their L2. Piller asserted that the critical factor for late bilinguals
was age and they would rarely become expert L2 users and pass for a native speaker. In
conclusion, Scovel (1998) allowed for the possibility that there may be some
“superexceptional” foreign language learners who were not bound by biological constraints
(p. 185).
Ioup (2005) looked at the few adults who realized a near-native accent and what made
them different from other late bilinguals. Child and adult language acquisition was
fundamentally different and certain factors such as increased interaction with NESs could
advance adult SLA and accent acquisition. However, these factors did not guarantee the
acquisition of a native-like accent. Arguably, Ioup supported the fact that those late
bilinguals who achieved a native-like accent already had a high language learning aptitude.
In an additional review of the literature, Derwing and Munro (2005) found foreign accents as
a normal consequence of SLA and asserted to teach pronunciation within a framework where
mutual intelligibility and the attention to social ramifications of accent was to be taken into
account. Engagement in informal personal domains had also been observed to be a useful
predictor of native-like pronunciation (Flege, Munro, McKay, 1995; Moyer, 2004).
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LOR in the Target Language Country
The longer the language learner lived in the target language country, the better the
likelihood to acquire a native-like accent in a second language (Flege & Liu, 2001). In
keeping with the precedence of ‘younger is better’ for native-like accent acquisition, early
bilinguals seemingly had more experience using their L2 than late bilinguals because their
biological development has allowed for them to assimilate early to more L2 speech sounds
(2001). However, the age when the subject first arrived in a predominantly L2-speaking
country (primarily before or after adolescence) does not support the view that the earlier in
life one learns an L2 the better it will be pronounced (Piske, McKay, & Flege 2001).
In a re-examination of an earlier study on LOR of different immigrant populations,
Patkowski (1990) found that 15 out of 33 of those subjects who were late arriving bilinguals
at age of 15 obtained a high rating for accent compared to those who arrived later and the gap
between available experience and attained competence in language had varied degrees of
success. LOR had been considered to affect the accent of subjects who stayed for a short
period of time in the target language country when compared to those who had long-term
residence. In an additional review of the literature, Klein (1995) suggested that if learners
have sufficient access to L2 input and if it is of vital importance to them to sound like a
native speaker of the language they are learning, it is possible that they will attain a nativelike accent, in spite of a late start.
Flege and Liu (2001) did a study with immigrant Chinese late bilinguals of English in
the United States with the mean age of 27 where some had a short-term LOR (mean 2.7
years) and others for the long-term LOR (mean 6.6 years) and were separated by
occupational status, namely if they were students or not, and given three performance tests
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which included grammar and listening. Flege and Liu found that long-term outperformed
short-term based on occupation (students verses nonstudents) and LOR alone had little affect
of the results. It was also found that the adults’ performance improved measurably over time,
but only if they received a substantial amount of NES input. Students who had more quality
input with NESs performed higher than those who were not students, as did those who were
employed and those who were not, and therefore received less frequent and lower quality
interaction with NESs. Interestingly, in a later review of the research, Flege (2009) suggested
the significance of age and SLA were undermined by the fact that age was “entangled” with
other factors, thus resulting in inaccurate research data and within the language learner’s
LOR and there were many different factors to be considered.
In a study in favor of LOR and input, Jia and Aaronson (2003) found that LOR may
only be associated with widely varying amounts and intensity of L2 exposure and use. In
their study, they looked at the advantages and disadvantages of 10 Chinese ELLs ages 5-16.
The study documented how a 5 year old benefited from more L2 interaction than the
adolescent participants and found that the former had more L2 speaking friends and the latter
had more L1 speaking peer friends.
In a similar study, Moyer (2007) correlated learner orientation (e.g. age, LOR, those
married to an NES, and years of English instruction) to find if these factors affected L2
accent acquisition. A group of 50 adult learners volunteered to take a survey on their
language learning background and specific aspects of their socio-psychological orientation to
speaking English in the United States. There were 42 non-native speakers and 8 NESs
representing 15 languages. The mean LOR was 5 years and 7 were married to NESs of
English. Speech samples were recorded and accents were rated on a 5-point scale by NESs. It
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was found that language attitude was significant for accent, as were the traditional measures
such as age and LOR. LOR was important to attain an authentic accent although not linked to
performance and the impact of LOR was a strong influence only after a considerable number
of years (2007).
In a similar study, Moyer also looked at personal perceptions of late bilinguals and
found the attitudes toward the target language were linked to accent acquisition and a
combination of experience and positive orientation in the target language country. The late
bilingual’s attitude toward American culture, the comfort to assimilate, the perceived ease of
contact with NESs, and the intention to reside long-term in the United States had also
affected native-like fluency. The late bilinguals who were found to be less likely to feel
comfortable, or have more negative views toward the dominant culture, found it difficult to
assimilate because they had a longer-established personal sense of cultural belonging that
was not American (2007).
Interestingly, two of the participants fell into near-native accent range and had
specific factors that improved there accent acquisition over other participants. These
participants had the advantage of an early start in learning English, had lived in the United
States for 13+ years and projected permanent residency, had more NES friends, greater
satisfaction with their accent and fluency with a desire to sound native, and had a very strong
sense of comfort assimilating to American culture. While age and LOR alone cannot tell a
researcher about the received input or contact with NESs, its use naturally varies greatly
across learners. Although, those who relied more on L2 do end-up sounding closer-to-native
than those who retained their mother tongue as their primary means of communication
(Moyer, 2004).
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In a study of short-term exposure to an L2 and accent acquisition, Venkatagiri and
Levis (2007) studied those immigrants who had an early age of English instruction before
arriving to the United States as adolescence who had a phonological awareness of their L2. It
was noted that these language learners had the same opportunities but differed greatly in L2
native-like accents. This study included 17 adult L2 speakers (10 Mandarin, 3 Korean, 2
Russian, and Serbian and Romanian 1 each) who completed tests that were rated by twelve
native speakers to determine explicit knowledge of English phone structures. The mean age
was 28 and all had some formal of instruction of English between ages 4-17 years in their
home country and all of the participants lived in the target language country for
approximately 15 months. Each participant was given a prerecorded clip and asked to repeat
it, and have their recording rated by NESs for phonological awareness. Venkatagiri and Levis
found no correlation between months of LOR in an English speaking country and
phonological awareness. However, those participants who had a longer LOR were found to
be more familiar with English phonology patterns, but were also never categorized as native
or near native speakers.
In an additional study on the speech patterns of university students who spent time
studying a French L2 in the target language country became more proficient than learners in
an academic year setting at home (Freed, Dewey, Segalowitz, 2004). In an earlier study by
Dekeyser (1986), it was found that post-adolescent students who spent time in Spain
appeared more fluent in the language than at home and used native-like fillers and had an
expanded vocabulary. In another review of the literature, Llanes (2011) administered a
questionnaire in regard to both children and adults participants who spent time abroad in an
English speaking country. It was found that children spent more hours interacting NESs than
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adults and engaged in a wider social network outside of the home, while the adults tended to
socialize most frequently with other NNS.
Quantity and Quality of Interactions
The late bilinguals who spent significant time living in the target language country
and were exposed less and less to their L1 spoke their L2 with less of an accent (Flege, 1999,
2001; Flege, Frieda, & Nozawa, 1996; Lennenberg, 1967; Piske, MacKay, Flege, 2001). The
initial exposure to an L2 can either be in a classroom setting not in the target language
county, first contact with native speakers in the target language country, or the first ESL
instruction classroom in the target language country. According to Krashen, Long, Scarcella
(1976), an increase in L2 input, regardless of age, affected the acquisition of a native-like
accent. Time and exposure held constant and older children acquired language faster than
younger children; however, early bilinguals attained higher levels of L2 proficiency than
older arrivals and predicted to continue to speak their L2 with a foreign accent (1976).
Earlier research concluded that foreign language learning differed from immersion in
a foreign language setting and the intensity of exposure was much less and the acquisition
rate and the opportunities to engage in authentic and meaningful interaction were minimal or
non-existent (Cummins, 1980). In his review of the research, Scovel (1969, 1988) concluded
the amount of exposure, not the age of the language learner, would predictably increase
understanding in the L2. Scovel also asserted that language learners who lived in the target
language country could acquire all aspects the target language and still never achieve nativelike fluency. He called this phenomenon the “Joseph Conrad Phenomenon” in reference to
the Polish-born author who had achieved a high level of lexis, syntax, and morphology of
English in his work, but was partly unintelligible to English speakers.
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To live in the target language country and have frequent interactions with NESs
improves the learner’s acquisition of a second language (Moyer, 2004). Late bilinguals could
never be considered fluent speakers, but the possibility of becoming more ‘near-native’
would be a better representation to define their experiences with SLA and accent acquisition.
In a review of the research, Moyer found that although age might have had some direct
impact accent acquisition, the socio-cultural context was inherently influenced by multiple
factors of the learning process that included age. Moyer thought it essential to examine the
quality of the target language experience that included the range of contexts of target
language use outside the classroom or during an immersion stay, and the interaction required
by those contexts (e.g. TV verses face-to-face interactions).
In a study by Marinova-Todd (2003), 30 post-adolescent bilinguals of English from
25 countries who spoke 18 languages between them. It was found that six of the most
proficient participants lived with L2 speakers. In study by White and Genesee (1996), they
determined other levels of exposure to an L2 by late bilinguals outside a classroom setting
had found that late bilinguals could achieve native-like levels of proficiency; although it was
unclear. In their small scale study, they focused on an English L1 speaker living in Egypt
married to an Egyptian with a long LOR. They found this person did everything from read in
the L2 and had successful grammatical competence; however, when rated by native Egyptian
speakers, the degree of L2 language proficiency fell below the level of native control (1996).
A deficiency of L2 input affected late bilinguals who resided among NESs for
decades and never attained native-like speech competence (Bley-Vroman, 1989). The adult
learners’ frequent or infrequent interactions with NESs in their community and the quality of
those interactions determined which adults continued to speak their L2 with or without
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native-like fluency. The length of exposure most immigrant adults received far exceeded that
of a 3 year old child’s, meaning a young child received less exposure and had the ability to
master their L2 with no instruction; however, only if input was available to them at that time.
Those who were exposed early in life enjoyed many years of in-country experience and
clearly had an advantage when it came to actual acquisition of a native-like accent and a
sense of accomplishment in the target language – however, it was now seen as more familiar
territory in studies with late learners (Moyer, 2004; Moyer, 2007). In a review of the
research, Munoz and Singleton (2007) found the most successful late bilinguals were living
with native speakers of the target language. In an additional study, Kinsella (2009) looked at
20 late-beginning near-native users of French who had English as their L1 and found those
who had native-like proficiency range were married to a native French speaker and immersed
in the language at home and at work.
Social Distance
A social distance exists between the second language group and the target language
group, and where there was great social distance; the members of the second language group
would not become proficient speakers of the target language (Schumann, 1976). These
differences, according to Schumann, acculturated the second language group into the target
language group and enhanced language learning.
In a review of the research, Peirce (1995) she thought SLA theorists had not
developed a comprehensive theory of social identity that integrated the language learner and
language learning context. She addressed these issues in regard to why a language learner
might be motivated or unmotivated, introverted or extroverted, and why social distances
existed in one community and not in others. Interestingly, instead of looking at ethnicity, or
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even mentioning this factor in her research, Peirce looked at other factors that affected an
immigrants’ position in society, such as an immigrant’s right to speak or be heard, and if
immigrants felt worthy of being listened to by NESs. In her research, she had 5 adult
immigrant women keep a journal of their interactions with NESs in Canada. The breakdown
of the women included 1 Vietnamese, 2 Polish, 1 Czech, and 1 Peruvian. All women had
their own personal problems in their communication with NESs Canadians; however the
discrimination these women felt was not interpreted to their visible minority or non-visible
minority status.
In an additional study, Ogbu and Simons (1998) found minority social status was a
barrier of ‘fitting-in’ to dominant white American society. They classified minorities by their
performance in school and by the differences in minority groups in the school experience.
Ogbu and Simons found that the minority school experience was heuristic, which no
experience was the same in the education system and these experiences were handled
differently by each minority person or minority group. Some groups did better than others,
although the focus of this review was on visible rather than non-visible minority groups.
Interestingly, Ogbu and Simons mentioned the term of “passing” in ethnicity rather
than focusing on passing in the second language (Piller, 2002) and to have more of the
dominant culture’s features to escape discrimination. Each immigrant population has its own
views on discrimination and how they are perceived. For visible minorities, more of an effort
needed to be made to make connections with NESs to improve not only the L2, but their
status within the social community. To adopt the dominant culture’s language was seen as a
subtractive or a replacement process that threatened minority identity and therefore resisted.
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Accent Switching
NNSs will speak the way they do because of the social groups they belong to or
desire to belong to and the role of identity of an accent is perhaps as strong as the biological
constraints because it is seen as an essential marker of social belonging (Levis, 2005). In a
review of the literature, Flege (1999) suggested certain bilinguals could switch from L1 to L2
dominance as the exposure of to the L2 increases regardless of the age of the L2 speaker.
The switch in dominance was said to occur when the L1 became influenced by the L2. To
“switch” accents for ELLs and acquire an L2 accent had seen the loss of an L1. Flege found
that adult migrant workers who worked in an L2 speaking environment were continuously
having their L1 phonology refined and influenced L2 phonology acquisition, which was seen
as much stronger than in the case of child migrants. According to Nquyen (1995) immigrants
have gone to great lengths to conceal their foreign accents to avoid acts of discrimination by
native speakers and felt they needed to eliminate all traces of a foreign accent to obtain
employment or advance in their careers in their new country.
In a study by Derwing (2003), her research looked at adult immigrants’ positive and
negative perceptions of speaking English with a foreign accent. Interviews had been done
with 100 intermediate level immigrant ESL students in Edmonton, Alberta, Canada. The
participants came from 19 different language backgrounds and over half of the participants
represented the visible minority. The participants were given a 67 questionnaire previously
given by Flege, Munro, McKay (1995) to judge their experiences of speaking English with a
foreign accent on a 7 point scale and interviewed for individually and recorded for longer
responses. Derwing found many participants had communication problems due to speaking
English with a foreign accent, however, the participants could not identify what problems
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they specifically had with pronunciation. It was found that L2 accent acquisition might
possibly have more to do with ethnicity where some groups of bilinguals do not have an
equal opportunity of access to NESs as visible groups do.
Gatbonton, Trofimovich, & Magid (2005) asserted that a relationship existed between
a learner’s L2 accent and ethnic group affiliation. They found that learner’s treated their
peers’ L2 accent as an indicator of these peers’ degree of ethnic affiliation. According to
Gatbonton et. al., there was a fear of some groups being stereotypically judged by both the
dominant language group and their ethnic group for not retaining an L1 accent. In certain
situations, L2 speakers submit to social pressure and distance themselves from their L1
ethnic group. Some L2 speakers were able to manipulate their accents for social purposes and
suppress one identity to belong with another ethnic affiliation. If they belong to an ethnic
group for whom language is a symbol of identity, they use language to reflect, reaffirm,
renegotiate, or reconstruct these identities (2005).
In an additional review, Segalowitz, Gatbonton, and Trofimovich (2009) also found
L2 speakers with a strong sense of affiliation to their primary ethnolinguistic group may
deliberately hold back some aspects of their L2 use to avoid sounding too much like another
group. Some bilingual speaking groups are able to switch pronunciation to fit-in or distance
themselves from certain group, while some able to switch languages to retain traces of their
L1 accent or use different vocabulary altogether. Segalowitz et. al. concluded that those
groups that purposely do this with their L2 have less affiliation with the dominant
ethnolinguistic group. This deliberate act never allows the bilingual speaker to become
proficiency in their L2. Most importantly, the more exposure the bilingual has to the
dominant group and target language, the more L2 development for the bilingual.
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The Gap
As this chapter indicates, there are many factors to determine which late bilinguals
acquire a native-like accent. I want to discover if late bilinguals actually have a disadvantage
because of their age and if other factors influence successful native-like accent acquisition in
an English L2. Although the disadvantage of age has existed as a reoccurring theme for late
bilinguals’ incapability to acquire a native-like accent in an L2, I want to include other
factors that influence and affect native-like accent acquisition. I looked at late bilinguals who
had limited access to NESs outside the home, in the social circle, or full access to NESs due
to school or employment experiences, short or long-term LOR in the United States, and
social distance in the target language country such as visible and non-visible immigrant
groups. A current gap exists in the research of late bilinguals regarding whether individual
access to NESs leads to the acquisition of a native-like accent in an L2.
Summary
In this chapter I present the literature review of my research, the gap in the research,
and a more narrow description of my research questions. In Chapter 3 I present the
methodology of my research, which will include; a qualitative research paradigm, the
specific method in which the research is conducted, the data collection and techniques, the
procedure, materials used for the data collection, the data analysis, a verification of data, and
ethics of my research.
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CHAPTER THREE: METHODOLOGY

This study was designed to explore the current profile of late arriving immigrant
bilinguals in Minnesota and their acquisition of L2 native-like fluency. The data collected for
this study was done as a triangulation of methods and included a questionnaire, a selfassessment section, and an interview to re-examine the participants’ answers to the selfassessment section. The first method, a questionnaire, collects the background information of
the participants such as their age at first exposure to English, gender, nationality, how often
English was used outside of the home (where and with whom), and how long they have lived
in the target language county (the United States). The second method, a self-assessment
section, collects the rating of the participant in regard to how they feel about speaking
English with a foreign accent, if they about interacting with Americans, and if they had ever
been discriminated because of their accent. The third method, a recorded interview, reiterates
questions from the self-assessment section to better understand why the participants rated
themselves the way they did. Finally, the recordings from the interview are sent to two native
speakers of English to rate the participants’ accents as a check if the participants were rigid in
assessing their accents.
Overview of the Chapter
This chapter describes the methodologies used in this study. First, the rationale and
description of the research design is presented along with a description of the qualitative
research paradigm. Second, the data collection protocols were presented by using three
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techniques [to include a description of the participants, the location/setting of the research
study,] and how the data will be collected for each technique applied. Third, the sequential
detail of how the procedure is presented includes a synthesis of each participant’s reasons to
involve themselves in the data collection and details of the background information of the
procedure’s frequency, time duration, and location/setting. The procedure includes a
description of the pilot study done prior to the actual data collection and the materials used in
the data collection. Fourth, the description of the methods used to analyze the data is
presented along with a verification of data. Finally the ethical consideration for the data
collection is presented along with the conclusion.
Qualitative Research Paradigm
According to Mackey and Gass (2005) qualitative research involves descriptions of
data presenting natural and holistic data of individuals instead of numerical, measurements,
frequencies, scores or ratings of larger groups. The importance of a qualitative study is to
observe a small group of participants and leaves less room for biased generalizations since
the backgrounds of each participant were looked at individually. All aspects that were looked
at were considered meaningful to the speech community interviewed. This research paradigm
works for my study because I used a triangulation of collection techniques to collect the
information giving me the flexibility to omit unimportant data. To use a triangulation method
as a checks and balances of the data collected allows for less error and bias and more validity
to my research.
Some possible drawbacks with a qualitative research paradigm suggested by Mackey
and Gass include selective recall, self-delusion, perceptual distortions, memory loss from
respondent, and subjectivity in the researcher’s recording and interpretation of data (2005).
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The attitude of the participant can affect the interview and information given, also known as
a ‘halo effect’, meaning the participant tells the researcher what they think they want to hear.
The main objective for this study was to collect the background information and a sound-bite
from the interview. Any other information the participant revealed in the interview is
irrelevant since the goal of my research is to rate the degree of foreign accent and compare it
to the data collected before the interview. The questions on the questionnaire require a short
answer to collect the data that I needed for this study and for validity purposes to create a
lesser chance for error in my data collection. Iwashita, Brown, McNamara and O’Hagan
(2008) mentioned a greater chance of error with NESs rating participants during the
interview process due to a rater’s misinterpretations about a learner’s spoken language
performance.
Parameters
This study serves to replicate a previous study done by Tracey M. Derwing (2003)
that involved adult immigrants’ perceptions of their own pronunciation problems and the
consequences of speaking their English L2 with a foreign accent. Within the parameters of
this large-scale study, Derwing analyzed the participants’ attitude toward speaking without a
foreign accent and how they negatively perceived their accented speech by using self-rated
judgments to include what the participants’ experiences were while residing in the target
language country (Canada). Derwing’s study was done on a larger scale using 100 adult
immigrants studying in an ESL program from 19 different language backgrounds. All
participated in an ESL class leading to a post-secondary academic program or to gain
employment. My study reflected this study on a smaller scale with 7 adult immigrants who
have already assimilated into the target language culture and who were not currently enrolled
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in an ESL program.
I modeled my questionnaire that used in the Derwing study, which had borrowed
some elements from a previous study done by Flege, Munro, and McKay (1995) with
additional questions. Derwing’s questionnaire had 67 questions for their participants;
however I used seven questions because of time constraints. Derwing’s questionnaire
included a self-assessment section that reflected a seven-point scale and also involved an
interview to discuss the answers with the participants. However, unlike Derwing’s
questionnaire and self-assessment sections, my data collection used answers from the selfassessment and recorded in an interview to reiterate the questions from the self-asssessment
section to have NESs rate them at a later time. Also, since these are not my students, there
was no necessity to comment on teaching methods to improve the participants’ pronunciation
as Derwing had done.
I modeled the rating system from Medgyes (1992) for the NESs who will rate the
participants because of the clear definitions of a near-native, native and non-native speaker. I
chose to formulate Medgyes definitions into a simplified 4-point scale to categorize foreign
accents. This design was chosen because all of the native speaking raters I used for this study
do not have any experience rating foreign accents; therefore the wording had to be simplified
to prevent misunderstanding when rating the data and to maintain data quality. I found it
interesting to have the participants self-rate their accents and experiences; however, to have
their accents rated by native-speakers also allows for NESs in the United States to perceive
the degree of foreign accents. It was found in other studies using the self-assessment method
that adult immigrants were too negative and critical of their foreign accents. To add the
element of a double rating system to my study ensured that Americans could detect foreign
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accents and appropriately categorize people’s accents when only given a recording with no
information on the speaker.
Data Collection
Participants
The participants for this study include seven late bilinguals who arrived in the United
States as teenagers or adults. They are not currently enrolled in an ESL program and have
already acculturated into the target language culture. The participants selected for this study
are late arrivals to the United States, have advanced levels of proficiency in English, and
have lived in the United States for two years or longer. Some participants were first exposed
to English in their home country before arriving in the United States. Some of the
participants currently work at a large call-center that requires them to speak English and to
interact with native speaking coworkers and clients on a daily basis, while one is a current
graduate student at a large local university, two have since returned to their home country
after spend a year or longer in the United States, and an ELL student who at the time of this
research studied at a language school in the United States.
The participants had varied backgrounds in regard to their age, gender, nationality,
LOR and occupation. The participants also vary in how often they use English outside of the
home which did not include speaking English with their colleagues or teachers, but with
native speakers of English within their social circle (e.g., family and friends who are native
speakers or non-native speakers who speak English). I am most interested in these
participants’ frequent or infrequent access they have to native speakers of English and how it
has affected their acquisition of a native-like accent.
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Table 1
Participants and Background Profiles
___________________________________________________________________________
Name

Age

Gender

Nationality

LOR in
Occupation
the US
___________________________________________________________________________
Amy

28

Female

French

2

Graduate Student

Fred

28

Male

French

2

Call-Center

Mark

24

Male

Somali-Kenyan

13

Call-Center

Michelle

33

Female

Japanese

7

Call-Center

Eddy

42

Male

Thai-Hmong

18

Blackjack Dealer

Cory

28

Male

Thai

1

Food Service/ ELL
Student

Aaron
27
Male
Thai
7 months ELL Student
___________________________________________________________________________
Location/Setting
The majority of data collection took place at large call-center in a large metropolitan
city in the upper Midwest. This location was relevant to my study because the participants
selected for this research study have worked at this location for a long period of time, giving
them frequent accent to NESs and the opportunity to use the L2 more often than the L1. Half
of these participants at the call-center were from the “visible” minority while the others were
“non-visible” minority bilinguals. Other participants selected for this study are former
coworkers who have returned to their home country after living abroad in the United States.
The participants are relevant to this study because they arrived after the “critical period” for
SLA and did not have long-term aspirations to continue residency in the United States. These
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participants were accessed through email exchanges and Skype for the interview.
Data Collection Technique 1: Questionnaire
A language history questionnaire (Appendix A) is an important tool to assess an L2
learner’s linguistic proficiency and the independent variables that correlate with a learner’s
linguistic performance in experiments (Li, Sepanski, and Zhao, 2006). According to Li et. al.,
the questions can be tailored for research experiments; however the questions must by
relevant to collect the necessary data to the research study. For this questionnaire, the
majority of the questions are Yes / No questions with some fill in the blank in regard to age
of the language learner at certain benchmarks while learning their English L2. This format
left little to be interpreted in the final data analysis. This format also provided access a more
precise background profile of my participants without eliciting more detail that would be
irrelevant for this research. It was mentioned by Li et. al. that more meticulous data needed to
be collected such as the frequency of using an L1 over the L2.
According to Munn and Drever (1990), there are many advantages when using a
questionnaire in a research study. It is considered an efficient use of time to produce a high
return rate from informants; the anonymity of the informant is key and they are more likely
to be honest and forthcoming with their answers; the questions are standardized so no bias
existed among certain groups; the ability for the researcher to collect information on a large
scale where the questions can be evaluated later rather than immediately as in a face-to-face
interview (1990). There are some limitations for using a questionnaire as a method of data
collection mentioned by Munn and Drever included information that tended to describe
rather than explain the data. There is also the risk that the information collected could be
superficial if not narrow enough to receive a plausible answer from the informant.
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Other possible limitations mentioned by Munn and Drever that have little relevance,
but need to be considered, are the size of the sample and whether the sample is stratified.
Other limitations mentioned by Beebe and Cummings (1995) were the weaknesses of written
data were seen as unsystematic because social characteristics are unknown and there are
different numbers of informants in each social category.
Data Collection Technique 2: Self Assessment
Lim (2007) asserts that self-assessment helped learners to know how to learn and the
learners’ become more aware of their ability while assessing their language proficiency and
progress. The effectiveness of self-assessment gives the learner the realization of where they
need improvement with their language learning. According to Lim, the best results for selfassessment were in the forms of diaries or reports that document the successes and lack of
success when interacting with NESs. Some problems Lim encountered with self-assessment
were the lack of objectivity from the self-raters and the ratings were based on personal
feelings, not skills. However, in his study, he trained learners to rate their speaking criteria to
match NESs. It was found that a lack of confidence in language ability and the ability to selfassess persisted after the training, and the scores of the self-assessment and NES assessment
were still varied.
According to Mistar (2011), self-assessment is based on authentic tasks that
demonstrate the learner’s ability to achieve communication goals, in which the learner is able
to assess their own learning. In a study of self-assessment by newly arrived international
students to Michigan State University, by Mistar, students made self-assessment judgments
on the development of their own language learning achievement or language proficiency
attainment and the self-assessment provides information on how language learners see the
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development of their second language competence. All questions are done on a Likert-scale
providing a range of scores on a five-point scale to indicate how well they learners
performed. Some downfalls to learner self-assessment found by Mistar were the lack of
training on self-assessment; the lack of common criteria for learners and teachers (raters);
differences between learner culture and which self-assessment tasks were based; the
inabilities of the learner to monitor or report the learning, and intervening influence – the
desire to please the teacher or rater.
Data Collection Technique 3: Oral Interview
Mackey and Gass (2005) asserted that interviews can be either structured, semistructured, or unstructured depending upon what information the researcher is interested in
collecting. For my interview with the participants, I used a semi-structured design of
questions from the self-assessment section as a guide to ask the necessary questions for my
data collection. With a semi-structured design, there is the freedom to elicit more information
if the participant is uncomfortable other areas of the data collection (2005). To have an
organized list of questions keeps the research on task and ask questions only pertinent to the
research. The questions are basic and borrowed from a previous study that were not
perceived as invasive and are common questions to obtain background information of
participants and have been used by many other researchers (see Flege, Munro, & MacKay,
1995; Derwing, 2003).
Before starting the interview, general introductory questions were asked such as
‘What is your name?’ and ‘Where are you originally from?’ as a “warm-up” in preparation
for the interview questions. The interview questions required the participant to reflect on
their experiences and situations where they might have felt discriminated by native speakers
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because of their foreign accent. The answers to these questions also require more detailed
explanation of their experiences, which is important to gauge how the participants feel about
speaking English either with or without a foreign accent.
Procedure
Participants for this research study were first given a two-page questionnaire that
included a self-assessment section about their experiences with speaking English with a
foreign accent. The questionnaires were completed individually and returned to the
researcher the following day. After the questionnaires are collected, a day and time for an
interview were arranged via email correspondence between the participant and the
researcher. The participants were interviewed individually on different days in a food court
near their place of employment. The participants answered questions in regard to their selfassessment of their experiences with native speakers and their thoughts about how they were
received by native speakers when speaking with a foreign accent. All of the interviews are
recorded and then saved as MP3 files to be accessed by native speaking raters at a later time.
Pilot Study
This pilot study was done in downtown Minneapolis in an office building housing a
large call-center operation. All four participants were late bilinguals who arrived to the
United States during their teenage years or older. All of the participants were employed at
the call-center where English was the dominant language used to interact with coworkers and
clients. The four participants each represented different ethnicities and languages (French,
Japanese, Mexican, and Somali-Kenyan) with a mean age of 32 and a mean LOR of 12 years.
Each participant was asked to answer a two part questionnaire that included questions on
their access to NESs and a self-assessment section on speaking English with a foreign accent
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and then have an interview to address their answers from the questionnaire. The selfassessment was based on a five-point scale. All of the interviews were done individually and
recorded to be used at a later time. The MP3 files of the recordings were sent via email
attachments, along with a Rater Score Grid, to two native English speakers to rate the
participants’ foreign accents on a four-point scale.
The design of the pilot study worked to retrieve the necessary data for this research.
The questionnaire was helpful to obtain the appropriate background information of each
participant to determine their access to NESs and previous experience and encounters with
NESs in the United States. Some changes will be made for the final questionnaire to focus
primarily on the interactions such as how much access they have to NESs and in which
settings they use their English L2, how often, when, and with whom they use their English
L2 in their daily lives. The self-assessment section worked well for this pilot study; however
I will change the self-assessment section from a five-point scale to a four-point scale by
omitting the ‘neutral’ option to retrieve more accurate data from the participants. The Rater
Score Grid given to the NESs raters for this pilot study will remain the same in format and
procedure since there were no complications or errors in the pilot study.
Materials
The materials for the data collection consisted of a questionnaire, a self-assessment
section, and interview questions. The questionnaire pertained to the participants’ English
language learning background profile, which consisted of fill-in-the-blank and short answer
questions about when they were first exposed to English and their access to NESs while
living in the United States. The second part of the questionnaire included a self-assessment
section which consisted of questions about how the participants thought they are perceived
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by NESs when speaking with a foreign accent and if they preferred to speak English without
an accent. Lastly, the interview questions were a follow-up to the questionnaire and selfassessment. The participants were asked questions in no particular order in regard to their
answers from the questionnaire and self-assessment. The answers were recorded onsite or via
a Skype if they were unavailable for an onsite interview.
Data Analysis
The data for this research was compiled to reflect a triangulation of different research
techniques to eliminate the risk of error in the research. The data included a questionnaire
with a list of specific questions to gather background information of each participant and a
self-assessment which was given to each participant before the interview. The interview
consisted of questions taken from the written questionnaire and self-assessment section to
confirm the data and collect other possible answers based on the each participants spoken
opinion about their interactions with NESs and their foreign accent. The data collected from
the interview was created into MP3 files and then sent to three NESs to rate the accents of
each participant.
Questionnaire
The relevant data was collected from the questionnaire (Appendix A) was incorporated into a
chart (see Table 1, page 36) to display the age, gender, nationality, LOR, and occupation of
each participant. The data collected from the participants will be distinguished in the chart by
pseudonyms to keep anonymity and accuracy to prevent the data from becoming
misconstrued. All other information included in the short answer section that pertain to the
participants’ access to using English and to native English speakers such as English learning
education, where and with whom English is used and how often and when the situations that
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involve speaking English are avoided will be analyzed in a brief paragraph. Within the
paragraph, the data will be compared and contrasted against the other participants to show
how these various factors have affected the participants’ ability to attain English native-like
fluency.
Self-Assessment
The second method of the data collection includes a self-assessment section (Appendix B).
The data collected from this section will be individually displayed in separated charts for
each of the statements. The data from each of the participants’ assessments will be displayed
under any of the four possible categories using the pseudonym of the participant.
Interview
The third method of the data collection was the interview (Appendix C). The participants
were asked in regard to their answers in the self-assessment section. The questions were
reiterated again for the interview to further understand how the participants chose to rate
themselves. The interview was recorded and dually used to collect the participants’ speech
patterns. The answers given in the interview were transcribed and the relevant answers were
used in the data collection analysis to demonstrate the participants’ personal thoughts on
speaking English with a foreign accent.
Third Party Accent Rating
The final method for this data collection was to procure two NES raters to rate the recordings
from the interview (Appendix D). The raters will receive via email the attached MP3 files of
each participant along with a Rater Score Grid. Pseudonyms are used on the Rater Score Grid
to maintain anonymity of the participants. The pseudonym on the Rater Score Grid will
match the name on the MP3 file attachments. The NES raters will rate the degree of foreign
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accent on a 4-point scale, where 1 represented ‘Strong foreign accent’ definitely not a native
English speaker; 2 represented a ‘noticeable accent’; 3 represented a ‘near-native accent, but
slight foreign accent’; and 4 represented ‘no foreign accent at all; definitely a native English
speaker’. This data has been displayed in a chart showing the individual ratings given to each
of the participants.
Verification of Data
The collection procedure from the individual participants and having the off-site
rating of the participants’ degree of foreign accent was the most difficult part of the research
and needed to be highly organized. The questionnaire and self-assessment sections from the
call-center location were collected within the same week and then distributed to NESs raters.
All other questionnaires were received via email within the same week depending on when
the questionnaires were distributed and contact made with the participants who did not work
at the call center or live in the United States. The preparation and organization of the
individual interviews needed to be worked around each participant’s individual schedule.
Prior preparation for each interview such as looking over the questionnaires and the
formulation of relative questions needed to be completed before the interviews took place.
A critical section of the research analysis was the rating of the seven selected
participants’ degree of foreign accent. The MP3 file recordings were sent to four Englishspeaking raters, therefore it was an off-site review and completely at the rater’s discretion to
listen and rate each participant in a timely manner. Specific instructions and rating cards
were sent to each rater to verify the dependability of the rater and create a consistency among
the raters to lessen the chance of human error. Weekly checks were put into place to check
that the recordings were being rated.
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Ethics
The study employed the following safeguards to protect the informant’s rights:
1. I stated the purpose of the research to the participants and explained the procedure
in a letter of invitation to take part in the research and why their participation is
important.
2. The participants signed a permission form in agreement to allow for the surveys
and recording sessions to ensure that no harm or embarrassment would be brought
upon them if they were selected for this research study.
3. The selected participants who agree to participate in the research study signed a
human consent form that outlined the importance of the research and that no harm or
embarrassment will be brought upon them during the research study and could quit
whenever with no repercussions.
4. The selected participants’ identities will remain anonymous throughout the
duration of the research study and be referred to by Anglo names to maintain the
anonymity of the participants as explained in the human consent form.
5. The participants’ names, place of employment, or any school affiliations have
remained anonymous and only known to the researcher, as explained in the human
consent form.
Summary
In this chapter I presented the methodology of my research, a qualitative research
paradigm, the specific method in which the research was conducted, the data collection and
techniques, the procedure, the materials used for the data collection, the data analysis, a
verification of data, and ethics of my research.
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In Chapter Four I include the results and what was found in the data analysis, a
description of the information collected, the themes or patterns that emerged during the
research study, an explanation of the results and their interrelationships, a presentation of the
results consistent with the methods and procedures stated in the methods chapter, and the
connections with the literature review.
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CHAPTER FOUR: RESULTS

The data for the research collected was based upon an initial questionnaire and selfassessment to answer some basic background questions to determine how much access they
had to NES. The questionnaire provided not only how much access each participant received
during their LOR in the United States, but how often the English L2 was used outside the
home. Another area of interest included the experiences with NESs interaction of visible and
non-visible minority status of each participant to demonstrate the discrimination based not
only on accent, but ethnicity. The participants’ answers to the questionnaire were presented
in tables by themes and answers from the interview were transcribed to reflect the opinions
on speaking English with a foreign accent.
Questionnaire: Participants’ Profiles and Access to NESs
To establish the participants’ individual backgrounds, and were asked to fill-out a
questionnaire to show how much contact with NESs they received on a daily basis outside
their home. The questionnaires were distributed by a second party and collected within the
same week to prepare individual questions for each participant. The questionnaire also
gauged which factors were available to each participant to determine whether or not these
factors, or a single factor, affected the acquisition of a native-like accent. The information
necessary to collect from each participant included questions in regard to their current place
of employment, past university or language school, and how often they spoke their English
L2 with NESs while residing in the United States.
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Table 2
Participant Profile and Access to NESs
___________________________________________________________________________
Amy
Fred
Mark
Michelle
Eddy
Cory
Aaron
___________________________________________________________________________
AOA to
the US

26

26

11

26

15

23

27

First exposure
To English

10

10

11

15

15

10

10

LOR in
the US

2

2

15

7

18

1

7 months

No

No

Yes

Yes,
American
spouse

No

No

Thailand

Speaks English
with family /
social circle
Degree

France

France

US

Japan

US

Employed

No,
student
in US

Yes

Yes

Yes

Yes

Yes

No

Thailand
No, ELL
student

NES
colleagues
Yes
Yes
Yes
Yes
Yes
No
No
___________________________________________________________________________
Summary
What was found in the initial questionnaire was a unique variance of factors that
demonstrated the participants’ previous experience with NESs. The majority of the
participants were late arrivals to the United States, with the exception of two participants
who arrived during their teenaged years. All of the participants experienced their first
exposure to English in their teenage years in their home country, or in the United States.
Aside from the two participants who arrived during their teenage years and continue to reside
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or resided in the United States for a longer period of time, the remaining participants had
spent less than seven years to a few months in the United States and noticeably were not
educated in the American high school or university system. These participants, with the
exception of one, planned to remain in the United States indefinitely due to having an
American spouse. Almost all of the participants did not speak their English L2 at home with
family and only used their English L2 at school, in public, or at the workplace.
Accent Self-Assessment Results and Themes
The participants rated their accents on a four-point scale from strongly disagree,
disagree, agree, and strongly agree. They were asked questions that pertained to how they felt
about their own accent and if they ever felt discriminated against because of their accent or
ethnicity. Some other questions were asked to establish the importance of speaking English
without a foreign accent to elicit more descriptive answers from each participant.
Participants’ perceptions of their foreign accent
To find out if the participants had positive or negative views about their accents, I
asked the following questions: “Is it important to speak English without a foreign accent?”
and “Do people understand you when you speak English?” The results showed that half of
the participants wouldn’t mind speaking English without an accent and that it would greatly
assist them with their work; however most if not all thought that their accents held strong
representational ties to their L1 culture. The pressure to not sound too much like an NES and
not enough like a NNS was evident in the participants’ answers. Since moving to the United
States, language was the last cultural link for many of the participants and they chose to
maintain it whenever possible.
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Table 3
It is important to speak English without a foreign accent_____________________________
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Mark

Cory, Amy

Aaron, Michelle,
Eddy
Fred
___________________________________________________________________________
Amy: ‘I know I have a strong accent and I am also proud to be French. I think everyone in
the US has accents too, so I fit in somewhere here.’
Fred: ‘For my job it is important, but in public not so much.’
Mark: ‘No. I like my accent, even if you don’t hear it, I am aware of it. With my accent
people ask where I am from and I enjoy telling them. Accents make us different and I want to
connect with my heritage and respect my parents.’
Michelle: ‘I want to sound more American and I try to learn. One of my friends is Japanese
and has been living here for 10 years. People think she should sound better. I tell her:
“You’ve been here for 10 years. Why do you sound so Japanese?”
Eddy: ‘People tell me I have an accent. When I was in high school I really listened to my
friends and tried to sound like them to fit-in. I changed when I spoke my language at home
and my uncle wondered what happened to me.’
Cory: ‘I like my accent because I am Thai and not American. I can never be American and
know that I am Thai first. Everyone in the US has an accent. I don’t think having a Thai
accent when speaking English makes a difference’
Aaron: ‘Sometimes I want to sound more American. If I try a new sound in English I feel
stupid and my Thai friend[s] here think it’s funny and try to be American...’
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Table 4
People don’t understand me when I speak English__________________________________.
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Eddy, Mark
Michelle, Fred
0
0
Cory
Amy, Aaron
___________________________________________________________________________
Fred: ‘A lot of the time because I am on the phone with customers. They want to talk to
someone who sounds American.’
Michelle: ‘I think people understand me just fine. I could speak better English. When I see
people look at me I know I said something wrong and try to correct it.
Mark: ‘People have no problem understanding me. I know I have an accent, but I never really
had a problem when speaking to other people…’
Aaron: ‘I have felt confused how to pronounce the /th/ or /r/ sound. Sometimes people have
to ask me many times to repeat what I want and then sometimes they or I give up because I
repeat the same way again.’
Discrimination from NESs because of a foreign accent
Some of the participants experienced discrimination by NESs during some point of
their residency in the United States. To establish if any discrimination was experienced, I
asked the following question: “Have you ever been discriminated against because of your
accent?” The results differed for each participant in that sometimes the negativity was due to
NESs not being friendly. Sometimes the participant admitted that they themselves were not
friendly with NESs. Discrimination of foreigners can take place on many levels, however the
most obvious would be because ethnicity, which not of the participants experienced.
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Table 5
I am sometimes discriminated against because of my accent.__________________________
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Eddy, Mark
Fred
Michelle,
0
Cory
Aaron
___________________________________________________________________________
Fred: ‘It is embarrassing sometimes…I am a supervisor, so if someone of the phone asked
first to speak with a supervisor, they get me and want to talk to someone else…’
Michelle: ‘I don’t think so. If I have a bad day I don’t go out, so I don’t know. If they see a
Japanese person, they expect me to speak Japanese, not English.’
Eddy: ‘While in the USA, I have never felt discriminated against because of my accent…
No foreign accent and better treatment from NESs
The results showed that the participants had different perceptions in regard to their
treatment by NES while in the United States. To establish the necessity to have a foreign
accent, the participants were asked the following questions: “Do you think Americans would
respect you more if you pronounced English well?” and “Do you find Americans patient
when you talk to them and don’t understand you?” Interestingly, the majority of the
participants were not bothered by the fact that having an accent would award them more
beneficial treatment by Americans. Some looked at changing their accents as an unrealistic
measure since their L1 was already established. Other participants thought that it had to do
more with the NES’s attitude and accepted the negative treatment as their problem and not an
attempt to discriminate against them. Also, the majority of the participants found Americans
to be very patient when speaking to them and a misunderstanding occurred.
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Table 6
Americans would respect me more if I pronounced English well._______________________
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Aaron,
Fred, Amy
Cory, Eddy
0
Mark
Michelle
___________________________________________________________________________
Amy: ‘It would be the same. I am from France and people know that. I can’t really speak
English without sounding French. It is impossible now.’
Mark: ‘I have no problem with this. I think Americans here respect me regardless of my
accent or ethnicity. If someone is being rude I don’t necessarily think they are because of my
accent or ethnicity.’
Michelle: ‘I don’t know. I want to speak English well, but I think some people think I am a
tourist. They see me and think they will hear Japanese.’
Cory: ‘No, I try to avoid this generalization as much as possible. Not all Americans will treat
me bad. Some people may treat you badly, and then others don’t.’
Table 7
Americans are patient when you talk to them and they do not understand me.
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

0

0

Mark, Fred

Cory, Michelle,
Aaron, Amy, Eddy

___________________________________________________________________________
Amy: ‘Everyone has been really patient with me. It’s not only the English language, but
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understanding culture and what to do in situations. I do things the French way and people let
me go about my business.’
Michelle: ‘So patient. Everyone has been really kind and helpful if I have a bad English day.
On the phone people get mad if they don’t talk to an English speaking person. I know they
have issues that are not a part of me.’
Eddy: ‘Yes, I found that Americans were patient enough when talking to them and they
didn’t understand me.’
Aaron: ‘Yes, sometimes they didn’t understand me. I tried to speak clearly… and if I
understand American accent and speaking, I will understand another English accent too.’
Sounding like a native speaker
The participants were asked about their preferences about speaking English without a
foreign accent. To establish the participants’ want to sound native-like, I asked the following
question: “Would you like to speak English as well as a native speaker?” All of the
participants agreed of strongly agreed that they would like to sound more native-like, for
work purposes, with the exception of one who preferred to speak English with an L1 accent.
To elicit the participants’ self-awareness about their foreign accents, I asked: “Are you
sometimes mistaken for a native speaker?” A response of all strongly disagrees and one
disagree established that the participants were aware of their foreign accents when speaking
English There was no problem with being understood and agreed mutually that everyone in
the United States has different accents, therefore felt no need to improve upon their English
pronunciation.
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Table 8
I would like to speak English as well as a native speaker._____________________________
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Mark

0

Cory,
Eddy, Michelle,
Aaron, Amy
Fred
___________________________________________________________________________
Amy: ‘Yes and No. If I could I would, but I can’t. Like I said, it is impossible now.’
Fred: ‘Yes. I know my job would go so much better if my English was good.’
Mark: ‘No, honestly I like my accent and it keeps me grounded. I don’t think I want to have
complete native tongue, because people are going to know. I am comfortable. I feel like I
can communicate well enough to where I don’t have to lose my accent.’
Michelle: ‘Yes! My goal is to speak the best English. I am still learning. Everyone in this
country has an accent, also English speakers, but it is important to me.’
Cory: ‘…if I could understand and even speak the accent, it would be beneficial to me.’
Table 9
I am sometimes mistaken for a native speaker.______________________________________
Strongly Disagree
Disagree
Agree
Strongly Agree
Scale
1
2
3
4
___________________________________________________________________________
# Responses

Michelle, Mark
Eric
0
0
Fred, Amy, Cory,
Aaron
___________________________________________________________________________
Mark: ‘Sometimes. I think I have an accent. Other people I talk to don’t think so, but I am
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aware of my accent even if I sound like I am from here.’
Michelle: ‘Never. [There is] too much Japanese in my English.’
Eddy: ‘I think to understand me was enough when I lived in the US. I know I had an accent,
but like I said, nobody pointed it out to me so I didn’t ever think about it.’
Cory: ‘No. People who speak English comment on my speaking. It is good for me to sound
like a native speaker, I don’t though.’
Aaron: ‘I am always speaking English with Thai sound.’
Interview Themes
The evaluation of the interview questions, some common themes had developed from
the research. Some common themes from the interview questions were; having a non-native
teacher of English in their home country, interactions with NESs before arriving in the
United States, avoidance of speaking English, self-monitoring, and language preference
within their immediate social circle (i.e. with family and friends who were either L1 or L2
speakers of English) As late arrivals to the target language country, many had the same
experiences such as learning English from a non-native speaking teacher or not having very
many interactions with NESs in their home country. Many of the participants’ first
experiences with NESs when they arrived in the United States began at school or their place
of employment.
Non-native Teacher of English in the Home Country
The most common question that was asked to all of the participants was their
experience learning English from a non-native teacher in their home country. For example,
Amy remembered having French teachers teaching English and never had English speakers
teaching at her school. She explained her confusion when tourists from the United Kingdom
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or the United States would visit her hometown in France and upon hearing them talk she
would then go to school and become more confused because the English she was learning
didn’t sound anything like the NESs she encountered. However, Amy’s husband Fred was
fortunate enough to have a NESs teacher from the United Kingdom teach his English class
for a few months.
Similar to the confusion Amy experienced in her English class, Fred also noticed that
his NESs teacher had a strong accent and the language did not sound like the language he
was being taught. In asking if Fred preferred having a NESs teacher teach him English, he
preferred the teacher from the United Kingdom more since a non-native French teacher of
English had him write sentences and remember grammar. The teacher from the United
Kingdom let him talk a lot and it wasn’t something he was used to, but he explained that it
was better than writing sentences and repeating the teacher’s poorly pronounced English.
For Michelle, who came from Japan, she had a non-native speaking Japanese teacher
for her English classes. She found her Japanese teacher of English strict and that there was no
room for mistakes. The English language learning system was set-up to fell shame for not
speaking correctly, or mimicking the teacher’s exact pronunciation. Similar to Fred’s
experience, there was a lot of reading and writing and copying and not much talking. What
was also interesting was that in Japan there was a deep respect for teachers and if the students
didn’t do what the teacher told them to do the students were humiliated and shamed for their
poor pronunciation abilities.
Eddy was not as fortunate to have learned English in Thailand before he arrived to the
United States at the age of fifteen. Similar to Mark, who also attended an American high
school, Eddy had to take special English classes with an English tutor alongside his other
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classes to help him acclimate himself to speak English. I asked him what it was like to start
attending an American high school and not speak English. He mentioned that he was scared
but knew that he had to speak English to make friends. He mentioned that his English
became better when he talked to his friends and began to use it all the time. He also went to
the university and also mentioned that that experience was less intimidating since his English
had improved greatly since attending an American high school.
Interactions with NESs in the Home Country
The participants who were from Thailand had less frequent interactions with NES in
their home country than the European late bilinguals. The Thai late bilinguals found it
difficult to interact with NESs before their arrival in the United States was difficult since all
of them were from small cities; however the motivation to speak to NESs if they were just
passing through their city. According to Cory, he had a non-native speaking Thai English
teacher and felt comfortable with his English speaking abilities since he had studied English
for a long time; however it was not the English he was used to in his English class. As for
Michelle, who was from Japan, she rarely spoke to NESs due to the embarrassment of her
level of English and motivation to speak her English L2.
Cory commented on the fact that his English speaking improved greatly when he
enrolled in a language course in the United States. Living in the United States for one year,
and was able to interact with Americans who had many different accents. Similarly, Aaron
had many years of English lessons since primary school; however, he did not have much
practice speaking English at school or interaction with foreigners in Thailand. Similarly,
before arriving in the United States, Aaron only spoke to NESs if it was necessary. As for his
primary and secondary English learning experiences, he had to learn English, but it was only
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at the university level that he found English learning in Thailand was useless since everyone
spoke often spoke their Thai L1. It was considered by Aaron to be a rude-awakening living in
Boston for a year since he was forced to speak English to survive.
Avoidance
A common question asked to all of the participants was if they ever felt compelled to
avoid situations where they needed to speak English. Unlike the participants who attended
high school or a university in the United States, they have the opportunity to make the
conscious decision not to interact with native English speakers or avoid situations entirely
where English is spoken if they are stressed, having a bad day, or felt lazy. For example,
when Amy chose not to go out of her way to speak English because she was tired or lazy, but
this behavior was not for any specific situations. She described days when she didn’t want to
use English and only French. She commented that she would wake-up and know what kind
of day it was going to be for her. Amy’s husband Fred also didn’t avoid any specific
situations, however, if he wasn’t’ in the mood or too tired he chose not to make any effort to
communicate in English. At his place of employment, he has to speak English a lot, however,
when he is finished, he says that is was necessary to set aside some time to speak French.
Cory, who lived in the United States for one year, he avoided answering the phone at
the restaurant he worked for. There was no room for making mistakes in taking delivery
orders on the phone. He also found that the customers were very often impatient with him
and often lost their temper. Michelle exclaimed that she sometimes avoids certain situations
if she wants to get in and out of places quickly when she is having a bad day, but this
avoidance had nothing to do with her foreign accent. Aaron also avoided crowded places in
his first week of living in the United States and avoided buying certain items when he noticed
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during rush hour he found that the checkout employees spoke very quickly. On one occasion
when ordering some food they asked him “soup or salad” but he thought they say “super
salad” and wondered what it was. However, Eddy commented that he never avoided a
situation where he had to speak English because he wanted to improve his English and tried
to talk to as many Americans as he could, especially close friends.
Self-monitoring
The issue of self-monitoring was an unexpected theme since I personally had never
discussed the issue with non-native speakers. Many of the participants were either
encouraged by family or friends to maintain their first language, or they were told that they
sounded more American when they spoke English. According to Michelle, she wanted to
sound more American since she planned on being a long-term resident in the United States.
She commented on how one of her friends. who was Japanese, had been living here for 10
years and most of her other Japanese L1 speaking friends thought that she should have a
more American accent. Michelle told her that she had been here (the United States) for 10
years and questioned her as to why she sounded “so Japanese”.
What was the most interesting about this issue was that when Michelle was with her
Japanese friends and there was a foreigner talking to them. The conscience decision was
made to change their sound to sound more like the foreigner. After the conversation was
over, they would comment on who sounded good and who sounded bad. In her group of
Japanese friends, they often “checked” their sound against the others to compare whose was
the best was. Similarly, Amy explained that since living in the United States she hears
English everywhere. Her husband once told her that she sounded more “Minnesotan” than
French and wasn’t sure if it was a good thing or not. Mark also made the comment that his
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mom, a Somali L1 speaker encouraged him to ‘go ahead and speak his language (English)
but don’t forget about your language (Somali).
Language Preference (social circle/family/friends)
The late bilinguals for this research had to make the daily conscience decision to
communicate in their L1 or in their English L2. Most of them felt comfortable speaking
English outside of the home or at their place of employment; however, when given the
opportunity to revert to their L1 because there was less effort and it was more comfortable to
do so. A common question I asked each participant to determine how often they used their
L1 over their English L2 was: Which language in general do you feel the most comfortable
speaking?
Mark, being trilingual, who spoke Swahili, Somali, and English had the most
interesting comments stating that speaking Somali was always going to be the language of
choice for him since his mother was a native Somali speaker and prefers to speak her L1
regardless of any situation. The Somali language was what he used to communicate with
family most of the time. However, his mother didn’t like him speaking Somali and preferred
him to speak English. He stated that he mostly fluctuated between speaking English, Somali
and Swahili since his mother spoke Somali and his father spoke Swahili. He also commented
on the fact that he found it pretty hard to not have one language structure to base his skills on
and develop, however speaking Somali kept him grounded.
Interestingly, Mark preferred to speak English most often with his siblings because
they understood it more than his mother. He commented that she had told him ‘as long as you
know how to communicate with the outside world; I am going to come to you guys for help’,
meaning that she consciencesly would never speak English at home or in public.
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Third Party Accent Rating
The Rater Score Grid section of the data collection did not give any noticeable
connections to the participants’ opinions on how they perceived their foreign accent when
speaking their English L2 and how they were rated. The participants who were aware of
speaking English with a strong accent were given noticeable accent ratings compared to,
some who were rated as having no noticeable accent by the NESs raters.
Table 10
Rater Score Grid_____________________________________________________________
Degree of foreign accent
___________________________________________________________________________
Strong foreign accent; Has a noticeable
not a native
accent
English speaker

Has a nearNo foreign
native accent,
accent; a
but a slight
native English
foreign accent
speaker
___________________________________________________________________________
Amy

2

Fred

1

1

Mark

2

Michelle
Eddy
Cory

2
1

1
2

Aaron
2
___________________________________________________________________________
Themes Found from NESs Ratings
The results of the collected data demonstrated the various profile backgrounds of the
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participants in regard to their frequency of use of the English language and access to NESs in
their daily lives. There were some reoccurring themes that developed from the research that
impacted who spoke their English L2 with a native-like or noticeable foreign accent. The
themes that determined which participants’ spoke their English L2 with or without an accent
were; the attendance at an American high school, employment (especially alongside NESs),
LOR, and the participants’ preference to speak English outside the home over their L1.
Attendance of an American High School and University
Those participants who ranked high as having less of a detection of a foreign accent
arrived during their teenage years and attended an American high school. These opportunities
for these participants improved when they furthered their education by attending an
American university alongside NESs. For two participants (e.g. Eddy and Mark) to study,
make new friends, and interact with their native speaking teachers motivated the necessity to
maintain relationships and share common interests that many native English speaking teens
build upon by having an American high school experience. In the case of Eddy, who had
returned to his native country after living in the United States, his switch to frequently using
his L1 instead of English caused a phonetic ‘relapse’ and loss of a native-like accent.
The other distinction of arrival in the target language country during the teenage years
was the attendance at an American high school and the continuance education at an
American university. This further experience allowed for more frequent interactions with
NESs on a regular basis thus improving upon the acquisition of a native-like accent and more
control when using the English L2.
Employment in the Target Language Country
The accent ratings for those participants who found employment in the target
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language country (the United States) affected the native-like control of an English L2, but not
the acquisition of a native-like accent. The two participants, Mark and Eddy, who arrived
during their teenage years, attended an American high school and university, and thereafter
found employment in the United States had only added to their previous experiences with
NESs interactions to improve upon their acquisition of a native-like accent in their English
L2. However, those late bilinguals who arrived later on and found employment in the
United States only improved in their understanding and some native-like control of their
English L2, but not their accent acquisition.
The later arriving bilinguals who did not have a foundation of regular frequent input
and interactions with NESs did not demonstrate the same rating results as the teenage late
bilinguals had. Certain factors and experiences that were in place long before employment in
the United States such as high school attendance, previous interactions with foreigners, or
even English language learning in a home country from non-native speakers of English were
the causes of later arriving bilinguals to speak with a noticeable foreign accent. However,
working with NESs on a daily basis, using English frequently with coworkers or clients
during a five day work week did have its benefits and improved the participants’ proficiency
and native-like controls of their English L2, although not their foreign accent.
LOR in the Target Language Country
The results of this study have shown that those participants who had a longer LOR in
the United States acquired native or near-native fluency in English compared to those with a
shorter LOR. The interactions one receives with native speakers of English and the length of
residency alone do not accurately predict the acquisition of native-like fluency. Although all
of the participants have had a year or more of experience living, working, and studying in the
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United States, these frequent interactions with NESs have undoubtedly added to the
participants’ native-like control of English. The data has shown that in comparison to later
arriving participants who arrived in their twenties and did not attend any language training,
albeit only in their home country, were still at a disadvantage to acquire a native-like accent
despite living and working in the United States even with access to NESs on a daily basis.
Preference to Speak English outside the Home
The possible factors to determine who will acquire a native-like accent can be
explained by age (Lennenberg, 1967) and the frequency of interactions with NESs (Scovel
1969; Scovel 1988; Cook 1995). The data shows that those participants who arrived during
their teenage years did not have the choice to forgo speaking English. The participants
became more comfortable speaking English instead of their L1 to communicate with NESs
teachers and students on a regular basis. The frequency of using one language over the other
switched, thus the participants over time became more comfortable speaking their English
L2. The home became the only place where the L1 was used and outside the home
conversations with NESs or other NNSs were predominantly held in English. Interestingly
enough Eric, who moved back to his home country after eighteen years of residency, lost his
American accent because of the switch from English to primarily speaking Thai.
The opposite occurred for those who arrived in their twenties who could make the
conscience choice to use their L1 outside the home even though the place of employment
required the use of English at all times on the job premises. To not be “forced” into using the
L2 in the target language country, fewer interactions with NESs were noticed outside of the
home and place of employment from this group of later arriving participants. It becomes
difficult to know if any correlations between age and interactions determined who could
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acquire a native-like accent. Less interactivity did not seem to affect accent acquisition since
English was still used on a regular basis, however not having the solid foundation of training
and a need to use English possibly affected improvements to speak English with a lesser
degree of a foreign accent.
Participant Self-Assessment and Rater Score Grid Correlations
The data collection from the participants’ self-assessment of how often they used
English outside the home and reflected in which situations they experience the most
interaction with NESs. To establish how much access to NESs the participants received
outside the home, general questions were asked about where and with whom English was
spoken. I was interested to find out how often English was used at the participants’ place of
employment, out in public shopping or at restaurants and cafes, and with friends and family.
The research data shows that the participants who arrived during their teenaged years
and received opportunities to interact with NESs on a frequent and daily basis were able to
acquire a native-like accent. The attendance of an American high school and university, as
well as being employed alongside NESs and the frequent use of an English L2 in the
workplace added to the native-like accent acquisition. For those participants who did not
have any contact with NESs in their home country or began to learn English from a nonnative speaker in high school did not receive any other English language training before the
arrival to the United States were less likely to speak English without a foreign accent.
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Table 11
Individual Ratings of How often English was used Outside the Home and with Whom
___________________________________________________________________________
Name
Work/School
Shopping
Restaurant/Café
Friends/Family
___________________________________________________________________________
Amy

Always,
coworkers

Fred

Always,
coworkers and
customers

Mark

Sometimes,
with assistants

Always,
with waiters
or cashiers

Sometimes,
with friends;
Never with family

Rarely,
hardly interacted
with assistants

Sometimes,
when ordering only

Sometimes,
with friends;
Never with family

Always,
coworkers and
customers

Always,
with assistants
and conversation

Always,
when ordering and
conversation

Always,
friends & siblings;
Never with family

Michelle

Always,
coworkers and
customers

Sometimes,
with assistants

Sometimes
Always,
when ordering only with NES husband;
Rarely with friends

Eddy

Always
coworkers and
customers

Always,
with assistants
and conversation

Always
when ordering and
conversation

Always,
with friends;
Never with family

Cory

Always,
coworkers and
customers

Always,
with assistants

Always,
when ordering

Sometimes,
with friends;
Never with family

Aaron

Always,
Sometimes,
Always,
Never,
at school with
with assistants
when ordering only with friends or
teachers and
family
other classmates
___________________________________________________________________________
Summary
In the case of Amy, Fred, and Michelle, who received low accent ratings of having
either a ‘strong foreign accent; not a native speaker” or “noticeable accent.” Amy had access
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to NESs at her place of employment and outside the home, however had less frequent use of
the English in comparison to the French L1. Amy preferred to speak her French L1 with
friends and family instead of English. Her husband Fred also used English at his place of
employment, but also preferred to use his French L1 more than English outside of work and
the home rarely interacting with NESs while in public. Similarly, Michelle experienced more
access to NESs at her place of employment and had less interaction with NESs outside the
home. She used English at work, however for the other activities out in public she rarely used
English. Her social circle consisted of mostly Japanese L1 speakers. However, she has a NES
husband whom she speaks English with and allows him to ‘do the talking’ in public.
In the case of two short term participants Aaron and Eddy, who both had an LOR of a
year or less in the United States, both had different experiences and attitudes about accessing
NESs and using their L1 more often than their English L2. Aaron, although attending an ESL
course, rarely used English outside of the classroom and had a majority Thai L1 speaking
social circle, however, English was always used during the weekdays in a classroom setting
with NES teachers. Aaron received two similar ratings for having a ‘strong foreign accent;
not a native English speaker’. On the other hand, Cory experienced more access to NESs at
the language school, his place of employment, and within his social circle. Working at a
restaurant while attending an ESL program, he had many opportunities to use his English L2.
Cory received two similar ratings for having a ‘noticeable accent’. Given that his LOR was
only for one year, he still maintained a slightly noticeable accent due to his frequent use of
English as translator and he actively seeks out NESs and practice English.
Eddy experienced more access to NESs than any other participant since having the
longest LOR, his attendance of an American high school and at the university level. He also
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was employed for ten years as a blackjack dealer at a casino where he always used English
when interacting with customers. Eddy received two different ratings, one for having a
‘strong foreign accent; not a native English speaker’ and the second for having a ‘noticeable
accent’. Despite having an LOR of eighteen years in the United States, Eddy had native-like
control of his English L2, although his English accent had since reverted back to a strong
Thai accent due to the lack of access to NESs and moving back to Thailand a decade ago.
Mark showed more access to NESs at his place of employment and outside the home
with siblings and friends. Mark almost always used his English L2 than his Somali L1
outside the home. Mark rated himself as always speaking English at his place of
employment, for shopping, and at restaurants which gave him more access to NESs. He
received two similar ratings for having ‘no foreign accent; a native English speaker’. Other
additional factors that improved his acquisition of a native-like accent in his English L2 were
the arrival to the United States during his teenage years, his attendance of an American high
school and continued education at the university level, long-term LOR of thirteen years,
speaking English with Somali L1 speaking siblings and NNS friends.
In this chapter I presented the results and findings in the data analysis, a description
of the information collected the themes or patterns that emerged during the research study, an
explanation of the results and their interrelationships, and a presentation of the results
consistent with the methods and procedures stated in the methods chapter. In Chapter Five I
will discuss the major findings and compare them to what was found by previous research in
the literature review, the possible implications and limitations of the study, recommendations
for future research, how the findings of this research study may be disseminated or used, and
reflect on the value of the study in relation to one’s professional practice.
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CHAPTER 5: CONCLUSION

In this research projects I attempted to answer the questions: How does the late
learning bilingual’s access to native speakers of English affect their acquisition of a nativelike accent?, and Who has the advantages to acquire a native-like accent, early or late
bilinguals? To address the data analysis for this research project, I will present the:
1) major findings, 2) limitations, 3) implications for teachers/administrators/etc/, and 4)
suggestions for further research.
Major Findings
The major findings for this study suggested that the more access to NESs and more
frequent use of the English L2 than the L1 affected the participants’ acquisition of a nativelike accent in English. However, for some participants who had more available opportunities
to interact with NES in the target language country it did not necessarily mean the successful
acquisition of native-like fluency. Other combined factors such as conscious decisions to
avoid contact with NESs outside work along with experiencing little contact with NESs in
the country of origin and not learning English earlier in life also greatly affected late
bilinguals’ acquisition of a native-like accent.
The age of the late bilinguals for this research was the most important factor to
determine who acquired native-like fluency and how late learning bilinguals’ access to NESs
affected the acquisition of a native-like accent. I found that the participants who arrived after
the purported critical period (teenage years) and attended an American high school with an
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ESL program achieved a higher rate of English proficiency than those who arrived in their
twenties. However, in reference to previous findings about late bilingual’s interactions with
native speakers in the target language country, and that age wasn’t the only factor to
determine the acquisition of native like fluency and other factors needed to be considered. In
her review of the literature, Cook (1999) had commented on the work of Eric Lennenberg
(1967) according to whom, no speaker of a second language could change their first language
behavior, and if a person is exposed to one language before the onset of adolescence and the
language is firmly established, a new language will no longer resonate. Cook commented that
later-learned languages could never become native languages. Similarly, Piske, McKay, and
Flege (2001) further concluded that factor of age did not support better pronunciation in a
second language. However, I found in this research that the chances of the achievement of
native-like fluency increased for those participants who arrived in the United States during
their teenage years due to the attendance of an American university, a social circle with
mostly native or non-native English speakers, and employment with mostly all native English
speakers.
The opportunities available to late bilinguals who have more access to NESs outside
the ESL classroom improved their acquisition of a native-like accent. The employment of all
participants in a predominantly English-speaking environment alongside native English
speakers improved the participants’ proficiency to use the regional dialect such as slang and
phrasing. However, this opportunity had little or no affect on the acquisition of a native-like
accent even though English was the primary language of interaction. Although the majority
of the participants’ time was spent on a worksite that used primarily English, speaking with
family and friends off-site in their L1 may have affected their acquisition of native-like
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fluency. Bley-Vroman (1989) based her conclusions on the interactions of the language
learners, not age or LOR. Although early bilinguals learned a second language with more
ease than late bilinguals, her conclusion still insisted that the interactions between native
speakers was seen as the most important factor to acquire a native-like accent. It was noticed
by Bley-Vroman that for those who worked in an English-speaking environment for a few
years did have good control and fluidity in their English, but still had noticeable accents.
The frequency of using L1 more often than L2 in a late bilingual’s social circle and in
their daily life affects the acquisition of native-like fluency. In their research, Venkatagiri and
Levis (2007) found no correlation between months of LOR in an English speaking country
and phonological awareness. However, those participants who had longer LORs were found
to be more familiar with English phonology patterns and spoke with more of a native-like
accent. A factor that set apart the high school arrivals and later arrivals was the creation of a
‘learn as you go’ environment for those who had no prior exposure to NES teachers or
participated in an ESL class when they first arrived to the United States. In this research, I
found that those who arrived in high school and had more exposure and frequent interactions
with NESs while they participated in an ESL program at their high school had more nativelike controls in their English L2 than later arriving bilinguals. However, even though the
earlier arriving late bilinguals sounded more proficient English than the later arriving
bilinguals, both groups still spoke their English L2 with noticeable foreign accents.
The LOR in target language country does not primarily affect the late bilinguals’
acquisition of native-like fluency. Many opportunities are readily available to late arriving
bilinguals; however, if the opportunity arises to speak their L1 over their L2, they will speak
their L1. According to Birdsong (1999), LOR was an important factor in accent acquisition
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since the benefits of SLA were reaped by starting at an early age. There were noticeable
limitations within the LOR of late bilinguals having the inability to find a niche to work or
have native English speakers as friends also hindered the chances of the acquisition of nativelike fluency.
The ethnicity of a late bilingual does not necessarily hinder the chances of interaction
with native speakers of English in the target language county. According to Ogbu and
Simmons (1998), each immigrant population has its own views on discrimination and how
NESs perceives them. For visible minorities, more effort needs to be made to make
connections with NESs and improve not only their language, but their status within the social
community.
According to a later review by Levis (2005), speakers will speak the way they do
because of the social groups they belong to or desire to belong to. The role of identity in
accent is perhaps as strong as the biological constraints. Accent, along with other markers of
dialect, was seen as an essential marker of social belonging” (2005). Although the
participants for this study belonged to either visible or non-visible minority groups, they
expressed the belief that their ethnicity did not affect their overall ability to speak to native
English speakers. I also found most of the participants were compelled to retain strong
friendships with those who were in the same visible group and L1 speaking culture.
Limitations
There were some limitations that affected the results of the research. Firstly, there
was a lack of participants who arrived earlier to the United States (e.g., high school), but not
having more frequent interactivity with NESs in high school and thereafter. The participants
who arrived during their teenage years who learned English in ESL programs at their
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respective high schools, and then had frequent interactions with NESs peers in the school
setting and other activities outside of school proved successfully acquired proficiency, or
near-nativeness, in their English L2. However, I do feel that there were more late bilinguals
who arrived during their teenage years that were reluctant to interact with NESs and limited
themselves to speaking with other students in their L1, and continued to do so throughout
their stay in the United States.
Other limitations included the presentation of the data with the use of adverbs of
frequency to describe how frequently the participants for this research used English on a
daily basis (e.g. within their social circle, to complete daily tasks outside the home, or to
receive services) This could have been better represented with a more precise breakdown of
social circle by using percentages to provide an accurate calculation of the data.
For this research, there were no participants who arrived after their teenage years who
did not participate in an ESL program upon their arrival. The late arriving participants’ chose
to ‘learn as they go’ compared to early arriving participants who arrived to the United States
and integrated themselves into American high school. It would be interesting to compare the
results with late bilinguals who participated in an ESL program and those who did not to see
if there were variances in the acquisition of native-like fluency. Also, I would want to know
if late bilinguals who participated in an ESL program in the United States would be short
term residents and their frequency of interactions with NES.
To have late bilinguals from more visible and non-visible groups would have affected
the accent rating data results of the research. To have more participants from either group
would have lead to an evaluation of other variables of behavior instead of being limited to
analyzing the data from two participants from a non-visible group. Although there were
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participants that represented both visible and non-visible late bilinguals, it would have been
interesting to have a variety of experiences and different frequencies of interaction with
NESs in the United States. Also, since the majority of the participants were selected from the
same worksite, it would have been better for the research to have selected participants who
varied in age, occupational background, and possibly the length of residency in the United
States.
Another limitation that may have effected the results of the research was to have a
breakdown of those participants who had English language training, either minimal or
extensive, before their arrival to the United States. Most participants had minimal English
language training in school before their arrival to the United States. The participants’
language learning began for some as early as elementary school; however the majority first
began in high school, or had no prior exposure to English in their respective home countries.
I found there was little or no contact with NESs since the English lessons in the home
countries of the participants were taught by NNSs.
Some other drawbacks to the interview method that set the tone of the interview
included the recording of the interview session. Having a tape-recorder present at an
interview may have caused the interviewee to not be forthcoming with the answers to my
questions. To know this ahead of time makes the interview uncomfortable before it starts,
this is why I needed to be sensitive and reassuring that this research has a significant purpose
and they are helping me by participating in this study. This was the most important technique
of my data collection, therefore it needed to be done in a manner in which the interviewee
is comfortable and I collected the data I needed.

68

Implications for Teachers
Teachers working with late learning bilinguals should consider the students’ past
experiences with English language learning in their home countries and the frequency of
interactions they have outside of an ESL classroom in the target language country rather than
LOR. Students should have more activities that include real life situations to experience in
the target language country. This helps them become more confident and interact with more
NESs because this research has shown that the more frequent interactions late bilinguals have
with NESs the more proficient they become in the target language. However, the majority of
late bilinguals will continue to use their native language with family members and friends
instead of their second language and will maintain high fluency levels of their L2, but with a
noticeable accent.
Suggestions for Future Research
Further research on this topic would need to include more participants that have had a
longer residency and attended high school or university in the United States. Age, in this
research, was not the single factor to determine who could and could not achieve native like
fluency. The combination of age and attending high school in the United States as well as
being exposed to learning English more frequently in this setting were important factors for
acquisition of native like fluency in English. For the two participants who attended high
school and were exposed to English for the first time in the United States, they also
continued to use English at the university level and were also successful in finding
employment using English as their second language. The other participants who currently
reside in the US were possibly just as motivated to use English, but the exposure and
interaction with native English speakers was not as frequent because they did not attend
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school here and prefer to use their native language instead of English at home and outside of
their work setting.
Another area of interest would be to compare the level of confidence, motivation, and
possibly the aptitude of the participants. The participants who arrived in their teens had the
confidence to use the language at school, at the university, and at their place of employment;
however, those participants who arrived in their twenties and did not experience attending an
American high school or university and made the conscience everyday decision to use their
native language at home or with friends more often than those who arrived in their teens. The
motivation would also be another factor to be considered for this study because to use
English in the target language country would also be considerably higher if the participants
had plans to stay in the United States for a longer period of time.
Conclusion
To go beyond the general classroom observations and retesting of old outdated
theories continuously focusing on a language learner’s age has created a predictable
conclusion for late bilinguals’ accent acquisition research. The research that has focused on
the ‘age factor’ is readily predictable and less subjective to include the few late bilinguals
who have acquired a native-like accent. The constant comparisons to early and late bilinguals
are considered irrelevant. If researchers want to focus on late bilinguals’ achievements, then
they should do so without referencing age and focus on how often late bilinguals use the
English L2 instead of an L1 and which conditions need to be present for successful
acquisition to occur.
According to my findings, I disagreed with earlier researchers’ objective view of how
age as the single factor affects the acquisition of native-like fluency in a language. It was
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clear that age does affect native-like accent acquisition; however there are other factors that
directly or indirectly affect English proficiency. I knew when I first started researching
accent acquisition that it is not what defines good communication between native and nonnative speakers of English. I found the views of some researchers (Cook, 1995; Krashen,
1973; Lennenberg, 1967, Scovel, 1969, 1988) to be quite pessimistic to when SLA and
accent acquisition are abruptly cut-off for language learners at a critical point or points in
biological development. Maybe SLA and accent acquisition is partly to blame for late
bilinguals “short-comings.”
This research is used as a helpful informational guide for both native and non-native
teachers alike to understand SLA and accent acquisition of late bilinguals. I believe there are
mixed opinions that come from both groups of NES and NNS teachers alike where accent is
put on a pedestal, although often ignored for sufficient grammar and syntax acquisition
instead. However important native-like acquisition is to English language teachers, it might
only reflect the personal preferences of individual teachers what exactly is important and
necessary to teach students learning a foreign language. It is also important to not the
research found little benefit for students who are not given pronunciation training in the
classroom. It is evident that early bilinguals with opportunities and the desire to use English
outside of the class will continue to acquire a native-like accent with more ease in
comparison to late bilinguals who will continue to struggle.
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APPENDIX A
PARTICIPANT PROFILE AND ENGLISH EXPERIENCE QUESTIONNAIRE
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First Name: ________________________________________________ Age: ________
Email: _________________________________________________________________
Country of origin: _______________________________________________________
First Language: _________________________________________________________
Language(s) spoken in your home: _________________________________________
1.) At what age did you arrive in the United States? ______________________________
2.) At what age did you begin to learn English in your country? ____________________
*Leave this answer blank if you did not learn English before coming to the USA.
3.) How many years have you lived in the USA? ________________________________
4.) Do most of your family members speak English at home? Yes / No
5.) Do you live with a native English speaker(s)? Yes / No
6) What degrees/credentials have you earned (high school diploma or college degree, etc.)?
________________________________________________________________________
7.) Where have you studied (name of high school or university and location)?
________________________________________________________________________
8.) Do you have a job? Yes / No If yes, what is your job?
________________________________________________________________________
9.) Do most of your coworkers speak English? Yes / No *Do not answer if you do not have a job.
10.) What % of day do you use English? List all that apply.
Where do use English
outside of the home?

With whom?
(friends, neighbors, co-workers)

How often do you use English
with them? (always, sometimes,
rarely, never)

11.) Do most of your friends speak English? Yes / No
12.) When do you avoid situations in which you would have to speak English?
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ACCENT SELF-ASSESSMENT
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Directions: On a scale of 1 to 4 please circle what Americans think about your accent and how
important speaking without a native-like is to you.
1. People don’t understand me when I speak English.
Strongly
Disagree

Somewhat Disagree

Agree

Strongly Agree

1

2

3

4

2. I am sometimes discriminated against because of my accent.
Strongly
Somewhat Disagree
Agree
Disagree
1

2

3

3. Americans would respect me more if I pronounced English well.
Strongly
Somewhat Disagree
Agree
Disagree
1

2

3

4. I would like to speak English as well as a native speaker.
Strongly
Somewhat Disagree
Agree
Disagree
1

2

5. I am sometimes mistaken for a native speaker.
Strongly
Somewhat Disagree
Disagree
1

2

2

4

Strongly Agree
4

Strongly Agree

3

4

Agree

Strongly Agree

3

4

6. It is important to speak English without a foreign accent.
Strongly
Somewhat Disagree
Agree
Disagree
1

Strongly Agree

3

Strongly Agree

4

7. Americans are patient when you talk to them and they do not understand me.
Strongly
Somewhat Disagree
Agree
Strongly Agree
Disagree
1

2

3

4
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APPENDIX C
INTERVIEW AND REITERATION OF SELF-ASSESSMENT QUESTIONS
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The statements from Appendix B will be reiterated as questions to the participants. The
participants will freely speak with the researcher and go further into detail in regard to their
self-assessment of their accents and experiences with native-English speakers in the United
States. This method of the data collection will be recorded into MP3 files for accent rating by
native speakers of English.
Sample Questions:
Where is your country of origin?
What is your first language?
What language(s) do you speak in your home?
Did you have experience with learning English before you arrived in the US? If so, did you
have a native English speaking teacher in school, or were you taught English by a non-native
speaking teacher?
Do you live with a native English speaker?
Where do you use English outside your home? With whom? How often?
Do most of your friends speak English? Are they native English speakers?
Do you think Americans like or are receptive to foreign accents?
Are you sometimes discriminated because of your accent?
Are you sometimes discriminated because of your ethnicity?
Do you think Americans would respect you more if you pronounced English well?
Are Americans patient when you talk to them and they do no understand you?
How important is it to speak English like a native speaker?
Are you sometimes mistaken for a native speaker?
Do you think it is important to speak English without a foreign accent?
If you could, would you like to speak English without a foreign accent?
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APPENDIX D
RATER SCORE GRID
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Directions: Please listen to recordings 1-7 one time. Each speaker will be given a number that coincides with
the number of the Rater Score Grid. After listening to each recording, find the number of the speaker on the
Rater Score Grid. Rate the speaker’s accent by circling the number under the category in relation to the degree
of accent the speaker most sounds like. When you have finished rating all recordings, please email the Rater
Score Grid as an attachment to the researcher at X. Thank you.
“Amy”
Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

No foreign accent; a
native English speaker

1

2

3

4

Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

No foreign accent; a
native English speaker

1

2

3

4

Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

No foreign accent; a
native English speaker

1

2

3

4

Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

No foreign accent; a
native English speaker

1

2

3

4

Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

1

2

3

“Fred”

“Mark”

“Michelle”

“Eddy”
No foreign accent; a
native English speaker

4
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“Cory”
Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

No foreign accent; a
native English speaker

1

2

3

4

Strong foreign
accent; not a native
English speaker

Has a noticeable
accent

Has a near-native accent,
but slight foreign accent

1

2

3

“Aaron”
No foreign accent; a
native English speaker

4

