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CHAPTER ONE: INTRODUCTION
“The m-a-n w-e-n-t to the m-ar-k-et to b-uy s-o-me ch-i-ck-e-n,” Julio
stammered as he read aloud. “Mrs. Hassemer, reading is hard!” he sighed. “How come
when you read, it sounds like you are talking, but when I read, I sound like a robot?”
“Julio,” I replied. “I had to practice, practice, practice. I know with lots of
practice, you are going to be able to read fluently just like me someday.” I hoped that
what I was saying was the truth, but to be honest, I wasn’t really sure. Julio is one of my
students that struggle to read fluently. Reading fluency is easy to hear and set as a goal,
but difficult to define. The definition often depends on the researcher or teacher. Most of
the debate centers on not what fluency looks like or sounds like, but which components
should make up fluency. For the purposes of this paper, I use the definition proposed by
Schwanenflugel and Ruston (2008), which states that fluency is the ability to read quickly
and accurately with basic comprehension and expression that reflects the syntax of the
sentence. I suggest that this definition encompasses the CAFE fluency system and its six
fluency strategies that will be discussed and analyzed in this thesis. CAFE is a literacy
framework that is designed to teach specific reading strategies to students to enable them
to become proficient readers. The literacy strategies are divided into four categories:
comprehension, accuracy, fluency, and expanded vocabulary. The research in this thesis
focuses on the category of fluency.
A little more than half of my English learners (ELs) pick up phonemic awareness,
decoding skills, and sight words with relative ease and, through listening to social and
academic language, they develop the suprasegmental skills (phrasing, pitch, and
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intonation) of the English language and become fluent readers by the time they reach
third grade. For these students, reading is enjoyable and, when proper background
knowledge is developed along with vocabulary instruction, comprehension is typically
attained as measured by running records and fluency evaluations. However, the
remaining 40% of my students find the acquisition of fluency and comprehension a much
more difficult challenge. Although they may have the necessary background knowledge
and understand the vocabulary, their lack of fluency makes comprehension nearly
impossible. To them, reading isn’t enjoyable; it’s hard work. Added to this difficulty is
the increased focus on standardized testing, and the pressure to meet the new academic
expectations of the Common-Core standards. These rigorous expectations include
language and literacy demands that will be challenging for all students, but especially for
English learners (Bunch, 2013). Even more important, research has shown that attainment
of reading proficiency by third grade is the most important predictor of high school
graduation and career success (Hernandez, 2011). It is evident that the pressure to
perform is very high, and these pressures affect all students not just academically, but
psychosocially as well. When my ELs struggle with fluency, their confidence, selfesteem, and motivation are affected and this can possibly create anxiety and reluctance on
their part to participate. How can I help these students develop their fluency skills? As I
was looking for a solution to help my struggling readers become more fluent, our school
district began shifting to a balanced literacy framework. As a district, we found that our
students were not meeting the rigorous academic expectations that the state required.
Through an analysis of our current basal-centered curriculum, we found that many of the
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language arts standards required by the state were not adequately covered and the
students were not receiving the instruction necessary to be successful on the state
assessments. One of the district’s goals was to create a consistent approach to literacy
instruction that would be more effective and provide more support for struggling readers.
Our district chose CAFE as the framework for our literacy program for kindergarten
through sixth grade. CAFE is a research-based system that helps students develop the
skills needed to become proficient readers. CAFE is an acronym for comprehension,
accuracy, fluency, and expanded vocabulary. These four components are the base of our
K-7 literacy program. Within each component are specific strategies the students learn,
practice, and use in order to become proficient readers.
When I saw fluency was a main component of CAFE, I was cautiously optimistic.
What are the fluency goals in CAFE? Could these strategies be effective for my English
learners? Could I collaborate with the mainstream teacher or teach these strategies in my
own classroom? I felt I had a responsibility to my students to determine whether or not
the CAFE model would fit their unique learning needs, as well as my personal,
professional pedagogy.
Since the implementation of CAFE, our school district has witnessed substantial
gains in reading proficiency as measured by annual state literacy testing. In the past three
years the percentage of EL students meeting reading proficiency on the Minnesota
Comprehensive Assessment has risen from 12% to 22%. However, for those who are not
meeting proficiency, fluency is still an issue. Although the CAFE strategies appear to
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help increase proficiency in native speakers, there is a lack of substantial research
focused on English learners.
Role of the Researcher
For this study, my role was to be the researcher in the classroom. The participants
in this study were five third-grade ELs who struggled with reading fluency. Four
students were of Hispanic background, and one was Chinese. The five students came
from three different classrooms. The study took place in the EL classroom and the
research focused on the CAFE fluency strategies that are taught and practiced in both the
mainstream and EL classroom. As a researcher I conferred with each student, and
conducted formative assessments on each of the strategies the students practiced in order
to track their fluency development and oral reading skills.
Background of the Researcher
Out of all the subjects I teach, literacy is my passion. I have loved to read ever
since I was a little girl. We used to have contests in elementary school where students
who read one hundred books received the opportunity to have lunch with their principal
at McDonalds. By the third grade, I had read over 500 books. I carried this passion for
reading through college and to my own children. Children’s literature is my favorite. As
soon as I walk into a bookstore I head to the children’s section to see what is new. My
husband laughs at me because I get really excited when I find “great deals” on children’s
books and walk out of the store with picture books instead of adult novels. I love to read
aloud to my students and when I transform my persona into the characters of the books I
read, I find my students on the edges of their seats, wondering what is going to happen
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next. It frustrates me to see my students struggle to read fluently and with expression.
Often they cannot remember what they have read because they were focusing too hard on
decoding the words. I want to make sure that I am providing them with the best
instruction possible to help them break through the fluency roadblock so they too can
experience the enjoyment of literature and be confident in their reading abilities.
Ask any teacher, especially one who works with ELs, and they will tell you there
is not enough time in the day. ELs need access to the vocabulary, syntax, and semantics
of English. They need to understand the academic language of content areas as well as
the specific content itself. They also need opportunities to listen, speak, read, and write in
English so they can communicate proficiently in both academic and social environments.
As Bunch (2013) states, the complexity and high demands that the new standards place
on students require the need for collaboration between mainstream teachers and ESL
specialists to prepare these students for academic success. If fluency is not a skill that is
developed in the mainstream classroom, then I need to find a way to work collaboratively
with the mainstream teachers to provide this instruction for our ELs. This instruction
might occur in my own classroom or in a co-teaching environment. The CAFE literacy
system provides a platform for fluency instruction. The six strategies CAFE focuses on
are (Boushey & Moser, 2006):
1. Voracious reading
2. Read appropriate level texts that are a good fit.
3. Reread text.
4. Practice common sight words and high-frequency words.
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5. Adjust and apply different reading rates to match text.
6. Use punctuation to enhance phrasing and prosody.
In my instruction I want to make sure that the fluency strategies presented to ELs are the
most effective for them in both the mainstream and EL classroom. This curiosity of the
effectiveness of the CAFE fluency strategies is what led me to the questions I wanted to
investigate in this study.
Guiding Questions
For this study, I decided to focus on the following questions:


Are the reading fluency strategies presented in CAFE effective for
English learners?



Are there specific CAFE fluency strategies that are more effective
for developing reading fluency with ELs?
Summary

In this study, my focus was to analyze the six fluency strategies in the CAFE
literacy system in order to determine which CAFE fluency strategies are most effective
for ELs, and how they can be implemented in the classroom. Fluency can be a struggle
for ELs and I wanted to ascertain which strategies are the most effective to help English
learners become fluent readers. Fluency isn’t just reading aloud smoothly, quickly, and
accurately. It’s using the rhythm, pitch, and intonation of the language in a way that
makes reading sound as if the reader is holding a conversation. Fluency also makes it
easier for the reader to comprehend what she is reading. Fluency takes significant
practice for ELs to achieve. Due to the time constraints and increased literacy demands, I
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wanted to make sure that the instructional time devoted to fluency development is the
most effective possible.
Chapter Overviews
In Chapter one, I introduced the main concepts of this study. I discussed the
purpose for this study as well as its relevance for English learners. I briefly explained the
context of the research and my role and background for this study.
Chapter two provides a literature review of research on fluency and its relevance
in attaining reading proficiency. I provide a brief summary of CAFE and explore
research studies on each of the six fluency strategies presented in CAFE. Based on these
studies, I discuss the strengths and weaknesses they have found with each strategy when
working with ELs.
Chapter three explores the methodology of this twelve-week case-study that
evaluates the CAFE fluency strategies. The chapter describes the case study and it’s
components which include: a pre-test that evaluates the students’ reading fluency level
and knowledge of high frequency words, a biweekly running record that monitors the
students’ reading fluency progress, repeated oral-assisted reading, and student journals;
all which help track the students’ fluency development during the twelve-week study.
Chapter four compiles and organizes the data that was collected in the study and
Chapter five concludes the capstone with a discussion of the findings of this study and its
implications for both mainstream and EL teachers. It also discusses the study’s
limitations and proposes additional suggestions that may aid the fluency development of
ELs in a CAFE literacy system.
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CHAPTER TWO: LITERATURE REVIEW
The purpose of this study is to explore whether the CAFE fluency strategies are
effective for building reading fluency with ELs. I want to determine which strategies are
the most effective, and how these strategies can be implemented into the classroom.
Fluency is an important component of literacy development; unfortunately it is a
component that is often neglected in the classroom (National Reading Panel, 2000).
Moreover, not much has been written on fluency instruction for ELs. Numerous studies
have shown that there is a link between fluency and comprehension but many of the
studies do not specifically target English learners. Traditionally many schools adopt
programs that focus on the surface constructs of fluency: accuracy, speed, and prosody.
Unfortunately, English learners need more instruction on the deeper constructs of
fluency: the stressing of important sounds in words, the understanding of high tones and
low tones, as well as emphasizing the rhythm of the language (Herrera, Perez, &
Escamilla, 2010). I want to make sure that the CAFE fluency strategies I present to my
students reflect the most effective practices in fluency instruction for ELs. The goal of
this study is to provide teachers with information on which CAFE fluency strategies are
the most effective to use with ELs, and how these strategies can be implemented into
both the mainstream and EL classrooms.
This chapter briefly explains fluency and its importance in the development of
reading proficiency. It includes an introduction to CAFE and the fluency strategies
presented within the CAFE system. I analyze each of the fluency strategies and provide a
review of research and analysis help determine whether a given strategy is effective for
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ELs. The guiding questions for this study include: 1. Are the fluency strategies presented
in the CAFE literacy system appropriate for ELs? 2. Are there specific CAFE fluency
strategies that are more beneficial than other CAFE fluency strategies for EL students?
CAFE Literacy Framework
CAFE is a literacy framework designed by Gail Boushey and Joan Moser, both of
whom are elementary educators. Boushey is a literacy coach for students in grades K-6
and Moser is currently a K-2 elementary teacher. Boushey and Moser were frustrated
with their basal reading programs that focused on whole-group instruction and failed to
meet children’s differing needs and interests. CAFE encapsulates what Boushey and
Moser feel are the main strategies students need to learn in order to develop the skills
required to achieve reading proficiency. The strategies are broken into four categories:
comprehension, accuracy, fluency, and expanded vocabulary. The research base for
CAFE stemmed from researchers like Frank Smith, Michael Pressley, Richard Allington,
Gerald Duffy, P. David Pearson, Ann McGill Franzen, Margaret Mooney and Regie
Routman, all of whom believed that more effective classrooms need to have a balanced
instructional approach of whole-class, small-group, and side-by-side instruction as well
as reading instruction that meets the individual needs of each student. Boushey and
Moser even acknowledge Emmet Betts, an early researcher from the 1940s, who believed
that to increase readers’ fluency they need to be matched with appropriate texts that they
can read independently. The CAFE literacy system is designed to provide more effective
classroom instruction by using a balanced literacy approach to teach literacy skills
(Boushey & Moser, 2009). This approach includes whole-class, small-group, and side-
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by-side instruction where the instructor models specific literacy strategies, the students
practice these strategies with their teacher in shared-reading and writing experiences, and
then practices the strategies in small groups or individually to develop the reading skills
necessary to become proficient readers. This balanced literacy approach corresponds to
research that indicates whole-group literacy instruction is less effective than other
approaches such as small group or partner pairings (Pressley, 2006). These methods of
instruction are beneficial for ELs as well. Teachers need to provide opportunities that
foster active involvement, and work in partner or small groups, as these modalities
increase verbal interaction for ELs (Herrell & Jordan, 2008). An increase in verbal
interaction offers more opportunities for ELs to practice the English language in a variety
of contexts and situations.
All students have literacy strengths and weaknesses. Some students may be
strong decoders but lack comprehension. Other students struggle at decoding, but pick
up new vocabulary rapidly. CAFE is intended to provide each student with a flexible
literacy plan that meets his or her needs (Boushey & Moser, 2009). If a student can read
quickly, but not accurately, the teacher will have the student focus on strategies specific
strategies that help him focus on reading with precision. If a student reads accurately, but
does not remember what she reads, then the teacher will help the student focus on
specific comprehension strategies to help the student increase her comprehension. All the
strategies in CAFE are taught in whole-group mini-lessons, but students focus on
practicing the strategies they need to develop. The teacher in the CAFE system will listen
to students read and with the use of a reading conference form (Appendix A) will
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determine the strategies that each student needs to practice. The teacher groups the
students according to strategies, or has them read individually and practice the strategy
with text that is leveled for the given reader. The teacher confers with each child
periodically to check on the progress being made. Once the strategy has been mastered,
the teacher will introduce a different strategy for practice. CAFE requires the teacher to
keep detailed notes on all students in order to monitor and track their progress; students
continue to build proficiency in the literacy strategies needed and not waste time
practicing strategies they have already mastered.
The Importance of Fluency
Fluency is one of the critical factors necessary for reading comprehension. If a
student struggles laboriously through a text, focusing only on decoding each sound, text
comprehension falters (National Reading Panel, 2000). Therefore, the National Reading
Panel recognizes the importance of fluency and has placed it as one of the four pillars of
literacy development, along with phonemic awareness, comprehension, and vocabulary.
Research has shown that instruction in fluency actually begins by listening to other fluent
readers (Allington, 2009). ELs need many opportunities to hear fluent reading from a
wide variety of texts. Through read-alouds, shared readings, and paired readings, students
are provided an opportunity to see, hear, and follow along to learn sentence structure and
by their listening to fluent reading, the students hear the intonation, stress, and rhythm of
the language, as well as the pragmatic applications of the language (Dowhower, 1991;
Prescott-Griffin & Witherell, 2004). These instructional methods also give ELs the
opportunity to repeat words, sentence patterns, and practice their English pronunciation
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(Fountas & Pinnell, 2006). In their book, Teaching Reading to English Language
Learners, Lems, Miller, and Soro (2010, pgs. 155-158) list six primary benefits of
fluency instruction for ELs. These are:
1. Fluency instruction gives practice in chunking and prosody.
2. Fluency practice aids expressive reading.
3. Oral reading is a way to practice phonological decoding.
4. Fluency builds stamina for reading connected text.
5. Fluency practice boosts confidence and builds motivation to read more.
6. Repeated reading increases reading rate.
These six benefits are built up by the use of the CAFE fluency strategies that will be
discussed in this paper. For both native speakers and non-native speakers alike, fluency is
a vital component in any balanced literacy program to develop the necessary literacy
skills for academic achievement.
CAFE fluency strategies
The focus of this research study is to delve more deeply into the strategies that
teach ELs how to become fluent readers. In the CAFE literacy system there are six
primary strategies that fall under the category of fluency. The six fluency strategies in the
CAFE system are (Boushey & Moser, 2009):
* Voracious Reading
* Read appropriate level texts that are a good fit.
* Reread text – Repeated Reading
* Practice common sight words and high-frequency words.
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* Adjust and apply different reading rates to match text.
* Use punctuation to enhance phrasing and prosody.
In the following section I will examine each CAFE fluency strategy and determine
whether research appears to support this strategy for English learners.
Voracious Reading
Voracious reading can be defined as an increase in the amount of time spent
reading, with more reading leading to enhanced fluency (Boushey & Moser, 2009).
Voracious reading can occur in a variety of different ways including sustained silent
reading, reading with a partner, choral reading, shared reading, Readers Theatre, and
simply listening to books read aloud (Prescott-Griffin & Witherell, 2004), all of which
must be included in a balanced literacy instructional program. Numerous studies have
been carried out that support the connection of reading volume and fluency development
for native English speakers. Stanovich (1986) found that readers who read more
extensively achieve better fluency than those who read less, and Guthrie (2004) found
that struggling readers often read less than achieving readers. In his study, Guthrie
reports that students whose reading skills were below the 25th percentile read about 30
minutes daily, students in the 50th percentile read about 120 minutes per day, and students
at the 75th percentile read about 210 minutes per day. Richard Allington found similar
results in his study when he compared two first grade students. One was considered a
“good reader,” while the other student was viewed as a “poor reader.” When he looked at
the numbers of words actually read during their weekly reading lessons, Allington found
that the “good reader” read 1,933 words in his weekly reading lessons, whereas the “poor
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reader” only read 16 words during his reading instruction time (1984). Allington also
notes that students who have independent reading time in school along with their regular
reading instruction do significantly better on reading evaluations than peers who do not
have independent reading time (2009).
Voracious reading appears to have merit in increasing fluency with native
speakers, but does voracious reading help increase fluency in EL students? Research
appears to support the notion that ELs need many opportunities to hear fluent reading of a
wide variety of texts (Allington, 2009; Guthrie, 2004; Prescott-Griffin & Witherell, 2004;
Stanovich, 1986). They also need to be able to visually track words in order to increase
the number of words they recognize, expand their vocabulary and gain a sense of story
and textual structures. In addition, English language conventions such as punctuation,
grammar, and syntax can be very different from their native language, so increased
opportunities to engage in shared reading experiences provide an opportunity for ELs to
see and hear the phrasing and prosody of the language (Prescott-Griffin & Witherell,
2004). Effective fluency instruction for ELs should include many opportunities for
reading repetition or practice, as well as modeling of fluent reading by an expert or more
proficient reader (Lems, Miller, & Soro, 2010). Therefore, voracious reading includes
both time spent reading alone as well as time spent listening to reading.
After reviewing the research on the benefits of increased time spent reading, the
CAFE strategy of voracious reading is a strategy that might be effective for ELs.
Teachers need to look at the types of reading offered during the day and reflect on
whether the types of reading provided are appropriate for EL students at their proficiency
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levels. Regardless of reading level, reading activities that benefit all EL students include
choral reading, partner reading, shared reading, poetry reading, lyric singing, and Readers
Theatre. These reading activities provide ELs with a variety of opportunities to practice
their reading orally in small group settings. English learners can sometimes be selfconscious about their accents and errors and this can affect their fluency development if
they feel uncomfortable reading aloud in large group settings (Irujo, 2007).
In addition, all students, including ELs, need time to practice reading silently. An
effective balanced literacy program needs to include silent reading (Lems, Miller & Soro,
2010). When students are independently reading appropriate leveled texts at their
individual reading level, they are exposed to increased vocabulary in a context-centered
environment.
Read Leveled Texts that are Good-fit books
Putting students into appropriate leveled texts is essential in the development of
literacy for all students. In order to read fluently, all readers need texts that they can read
with a high degree of accuracy and automaticity (Allington, 2009). Boushey & Moser
call an appropriate leveled text a good-fit book. In their book The Daily 5, Boushey and
Moser explain a good-fit book as one that a child can read with 99% accuracy (2006).
However, an appropriate leveled text must also be a book that interests the student, fits
her purpose for reading, and is a book she can comprehend. If the child is not engaged
with the book or does not understand what she is reading, even if she knows all the
words, it is still not an appropriate text. Boushey and Moser acknowledge that setting the
expectation of 99% accuracy with beginning readers and EL students with limited
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English proficiency is not realistic. ELs and children just beginning to read may only
know two words on each page, are utilizing decoding strategies, and are reading the
pictures to support their understanding. Boushey and Moser state that these are all
appropriate reading strategies for beginning readers and I propose that these are essential
for ELs. As EL students develop more oral vocabulary and reading skills, their accuracy
and fluency should increase.
One aspect not covered directly in the CAFE system is the use of appropriate text
in the students’ native language. It is important that the teachers of EL students know
their students and their literacy background. If a child can read in his native language,
then appropriate leveled books need to be provided in his native language. Studies show
that literacy development from a student’s first language can benefit literacy acquisition
in an additional language (Krashen, 2003; Lems, Miller, & Soro, 2010).
English language proficiency is also a factor to consider. Students who are new
to the country with very limited language proficiency in both their native language and
English need books that are limited in the number of words at first and rich in pictures
that teach basic vocabulary. In studies completed by Linnea Ehri and her colleagues, she
found that when tutors had EL students read high-success texts, they made reading gains
that were not observed with students who read more difficult texts (Ehri, Dryer, Flugman,
& Gross, 2007). Books with repetitive language are also helpful as the students are able
to see and hear the structure of the language. As the students’ oral vocabulary expands,
their reading vocabulary grows as well. Developing students’ oral language and
vocabulary skills is essential to reading. Comprehension and fluency are dependent on a
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reader’s familiarity with the words in their oral form. Pre-teaching unknown high-usage
vocabulary words, using pictures, and explicit vocabulary instruction along with building
the students’ background knowledge must accompany literacy instruction to develop
fluency in students with limited vocabularies (Chard, Pikulski, & McDonagh, 2006).
The use of appropriately leveled texts for students appears to be beneficial for
ELs as well as native speakers. In order to increase fluency, ELs must have the
opportunity to read and reread texts that are considered within their reading proficiency
level. A critical first step in reading development is to help the struggling reader become
a good reader at his/her current level and then move the child into more difficult
materials where you can expect mastery of more complex skills and strategies (Allington,
2006). Students who are not given appropriate texts at their given independent reading
level will find achieving fluency a frustrating and unobtainable goal.
Reread Text
Rereading in the CAFE fluency model occurs daily for about five to eight minutes
and can be done alone or with a partner. Students choose a paragraph or a short section
from a piece of an appropriate leveled book. They read that section until they can read it
fluently, with expression and 100% accuracy. This repeated practice helps the children
increase their prosody and reading pace. Boushey and Moser (2009) do not believe this
strategy needs to be a whole class activity, but a strategy that could be used with specific
students who require additional practice. Many English learners would be included in this
group.
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The National Reading Panel views rereading as one of the most effective fluency
building strategies for all students (2000). Researchers have found that repeatedly reading
specified passages from appropriately leveled text allow readers to develop automaticity
so that the cognitive processes needed for comprehension can be used freely instead of
having to utilize them for the decoding of words (Gorsuch & Taguchi, 2010; Heibert &
Fisher, 2006; Samuels, 1979). Heibert and Fisher’s 2006 study of first grade English
learners indicated that students who reread texts showed significant gains in their words
correct per minute compared to those who read the text just one time. Samuels (1979)
found that when students reread passages up to four times, their comprehension of that
passage improved. The repetition of words and word patterns allowed the students to
retrieve these pieces more automatically so more attention could be paid toward
comprehension.
Rereading text is a practice that involves multiple strategies and skills and is a
highly researched fluency strategy for both EL and native English speakers. One
rereading strategy that has received accolades from a variety of research studies is the use
of tape-assisted programs (Feazell, 2004; Raskinski, Blackowicz, & Lems, 2006).
Recorded assisted rereading programs include programs such as Rainbow Reading and
Read Naturally. In both programs, the students listen to a recorded version of a book or
passage at their independent reading level. The students follow along with the reader and
read the text aloud along with the recording. They continue to listen and reread the
passage by themselves until the students feel they can read it fluently and accurately.
Once a student feels confident that he can read the book aloud, the teacher listens to him
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read. If the student reads easily with 95% accuracy then a new book or text can be
chosen. In a study conducted in New Zealand, when tape-assisted reading programs were
used, ELs showed gains of 85% between their pre-score and post-scores for accuracy and
comprehension. These results were higher than the native speakers’ scores of 71% gain
on accuracy and only 47% gain on comprehension (Pluck, 2006). As I review the
numerous studies on rereading, from Feazell, Gorsuch and Taguchi, Heiberg and Fischer,
and Samuels, the research indicates that rereading is a strong strategy for native and nonnative English speakers who both show gains in fluency, accuracy, and comprehension
when rereading is used. This strategy is one that could be easily incorporated into the
small-group or read-to-self times where the students could listen to a passage and practice
rereading it with a partner or by themselves to build fluency. Another way to provide
rereading opportunities is through Readers Theater, in which students become actors in
short plays. Through repeated reading practice the phrasing, intonation, and stress of the
language is practiced in a spirited, engaging format. In an action research study, Daly
found that the performance aspect of Readers Theater was a strong motivator and the
students were willing to work harder at an activity they enjoyed (2009).
Practice with Common Sight Words and High Frequency Words
Immediate recognition of common sight words (SW), and high frequency words
(HFW) is instrumental in becoming a fluent reader and these effective word recognition
skills allow readers to construct meaning of text (Pikulski & Chard, 2005). However,
high frequency words (HFW) and sight words (SW) can pose difficulties for both native
speakers and EL students alike. The problems students have often stem from graphic
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similarity. Take, for example, where, were, we’re, there, went, and when. Quickly
distinguishing and pronouncing each of these words is difficult for English speakers, and
can be especially difficult for ELs who are not familiar with the words or their meanings.
These function or high frequency words account for over fifty percent of the words
students will read (Weber, 2006). Students without a strong familiarity with high
frequency words will struggle to read fluently (Schwanenflugel & Ruston, 2006). This
aligns with the Automaticity theory proposed by LaBerge and Samuels (1974) that states
when readers have automatic word recognition skills they are typically better at
comprehension since they don’t need to spend as many of the cognitive resources
available for skills like decoding and segmentation.
EL students who have very limited literacy skills first need to acquire letternaming skills and a basic knowledge of English phonetic system before fluency can
successfully occur. Ehri (1995) created a theory on how all readers systematically
progress through four stages to achieve fluency:
1. Pre-alphabetic stage – Children attempt to translate the visual forms of print
into familiar oral language through the visual clues within the print itself.
2. Partial alphabetic stage – Readers have learned that letters and sounds are
related. Readers use beginning and ending sounds to try and negotiate words.
3. Fully Alphabetic Stage – Students can now use letters and sounds efficiently to
decode words. At this stage students can accurately and instantly recall words
after seeing a word as few as four times. This sight word recognition creates
automaticity in the language and leads to fluent reading.
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4. Consolidated Alphabetic stage – Readers in this stage store words as units, but
also due to the repeated encounters with words, they can store letter patterns
across different words.
Therefore, until ELs have worked through the pre-alphabetic and partial alphabetic
stages, fluency is going to be a struggle for these learners. This is relevant for both
mainstream and EL teachers as often there is such a push for ELs to work quickly
through these stages but until they have mastered these pre-alphabetic and partial
alphabetic stages building fluency will be a struggle. Once phonemic awareness and
basic decoding skills have been established, then the introduction of HFW/SW can be
incorporated and fluency can play an integral role in developing a student’s literacy
skills.
The importance of a strong base of HFWs is important for EL students as well.
However, it is important to note that with ELs, the high frequency words need to be
taught in context, not in isolation. For ELs to develop automaticity, they need to have the
opportunity to encounter the HFWs through repeated practice with authentic text
(Raskinski, 2004).
As a group, second-language learners do not differ from native speakers in their
attainment of the ability to accurately decode and apply grapheme-phoneme
correspondences to words in print and in their spelling (Gambrell, Morrow, & Pressley,
2007). Teachers need to assess each student’s literacy level carefully so they can provide
specific, effective literacy instruction that meets their needs. Both the mainstream teacher
and EL teacher need to assess each child’s phonemic awareness and decoding skills to
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confirm sufficient proficiency has been met in order for growth in HFW and subsequent
automaticity to occur. This professional collaboration results with the common
knowledge and understanding of each student’s progress level.
Adjust and Apply Reading Rates to Match Text
According to Boushey and Moser (2006), students need to build an awareness of
how readers use different rates of speed based on the type of reading task and their
purpose for reading. They utilize Carver’s analogy of different reading rates to shifting
gears on a car: Successful readers use first gear, which is a reader’s slowest, most
powerful gear, to memorize material; second gear to learn material; third gear for the
majority of reading for enjoyment and fourth gear, the quickest gear, when skimming or
scanning the text for specific information (Carver, 1990). A reader who can be strategic
about his reading will slow down and speed up depending on the purpose and genre.
Sometimes proficient readers read text slowly and deliberately in order to understand
complex problems or situations. Other times readers may reread text for clarification or
even skim material if they are looking for something in particular (Fountas & Pinnell,
2006). Therefore, adjusting the pace of what is read is often dependent on the purpose of
the reader. Unfortunately, for both native speakers and ELs, there has been little research
done on how instructors can incorporate this strategy into fluency instruction. One
recommendation is teaching students to think metacognitively about their reading
(Hudson, 2007). Learners need to use a variety of metacognitive strategies to help them
with the acquisition, storage and retrieval of information. Hudson states that students
need to be taught metacognitive strategies to help them comprehend text, learn how to
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write, acquire language, and use logical reasoning to solve problems. In his analysis of
previous studies on metacognition, Hudson found that for there are not sets of “specific
metacognitive strategies” that are uniquely used by native-speaking or EL readers.
However, he found that more successful readers appear to use a larger number of
metacognitive strategies than less successful readers. When a child is learning to read she
encounters a variety of text and depending on the type, they learn overtime to adjust their
reading speed to fit the purpose. For example, an ordered list of information is easier to
process than a randomly presented list of information with no organizational structure.
However, this does not come naturally for all students, so they need to be taught how to
stop and think about what strategies they can utilize if reading becomes difficult. By
attending metacognitively and adjusting reading rates, Hudson (2007) explains that
students learn how to spend more energy reviewing difficult material and less energy on
material that is more familiar. He also reports that giving students direct training in
strategies and metacognitive skills is productive, but they must be modeled and practiced
through instructional methods such as think-alouds, pair-shares and opportunities for
collaborative learning.
Mainstream and EL teachers must be aware that these learners need to understand
the different types of text and the features within a given genre. For example, in
nonfiction expository text, teachers should define and provide examples of captions,
headings, diagrams, and glossaries to EL students. By helping students understand the
features of non-fiction expository text, they are better able to understand how to read
these features for specific information and, as a result, should be able to enhance their
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comprehension of the material provided. Whether it is poetry, fiction, or non-fiction,
students need modeling by the teacher and continued practice with these texts so they can
develop and apply appropriate reading rates as needed.
Of all the CAFE fluency strategies presented, adjusting and applying reading rate
to match text will be the most difficult for younger elementary students to grasp and
utilize. Students need to develop a host of metacognitive strategies to be successful
readers (Boushey & Moser, 2007; & Hudson, 2007). For ELs with limited reading
proficiency teachers must make sure these students have developed strong phonemic
awareness and decoding strategies before they focus on adjusting fluency to match text.
Using Punctuation to Enhance Phrasing and Prosody
The last fluency strategy that CAFE focuses on is the use of punctuation to
enhance phrasing and prosody. Prosody is making reading sound like talking. It is the
music of language. Prosody captures the rise and fall of pitch, rhythm, and stress as well
as the pausing, lengthening, and elision surrounding certain words and phrases that make
up communication (Hirschberg, 2002). Prosody is not identical across languages. English
favors a regular distribution of stressed and unstressed syllables, and this will cause
English speakers to add or move stress to keep up a regular stress pattern. However, each
language follows its own rhythmic pattern, so speakers of other languages have to learn
the stress pattern of English in order to become skilled readers. For EL students it is
common for children to utilize the stress patterns of their native language until they
become more comfortable with the stress patterns in English (Kuhn, Schwanenflugel,
Meisinger, Levy, & Raskinski, 2010). To develop prosody, English learners need
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explicit instruction and practice on stress, intonation, and the rhythm of English. Shared
readings, poetry, Readers Theatre, and read-alouds provide excellent opportunities to
both model prosody and allow EL students the chance to hear and practice the stress
patterns of English (Hererra, Perez, & Escamilla, 2010). The challenge for EL students
and native speakers alike is that phrasing and prosody can take on two extremes. There
are students that read word-for-word in staccato fashion and do not pick up on the stress
patterns and prosody of the language. There are also students that recklessly read
through all the punctuation as if the passage was one entire sentence with no pauses or
breaks in rhythm. Both scenarios tend to lead to poor comprehension (Fountas & Pinnell,
2006). Therefore, CAFE teaches students that fluent readers use their knowledge of the
spoken patterns of English and punctuation to cluster words together to create an
understanding of what they are reading (Boushey & Moser, 2006). Boushey and Moser
state that learning to read in phrases is important; readers cannot make meaning of
isolated words themselves. It is the syntax that creates meaning. This approach is shared
by Rasinski, Yildirim, and Nageldinger (2011), who believe that the phrase, not the word,
is the essential unit of meaning in a text. Phrase boundaries are often invisible to readers,
especially EL students. While punctuation can offer some guidance, many phrases are
not explicitly marked, so readers must infer the appropriate places to phrase text. This is
difficult for EL students if they do not have a strong grasp on the rhythm, stress, and
intonation of English. These suprasegmentals develop as students continue to listen and
interact with the language (Fountas & Pinell, 2006; Kuhn, 2004; Raskinski, Yildrim &
Nageldinger, 2011.)
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Subsequently, as EL students spend more time listening to and interacting with
English, their prosody will develop. This is not to say that teachers cannot provide
situations such as “phrased-text” lessons that will provide additional practice in phrasing
(Raskinski, Yildirim, & Nageldinger, 2001). Other avenues for students to listen to the
language and practice their use of punctuation and prosody are through recorded texts,
Readers Theatre, and Repeated Oral Assisted Reading (ROAR). Read-alouds provide an
integral opportunity for ELs to hear prosody in action. Even English learners with a
beginning proficiency level in English can hear the teacher use funny voices and can hear
when a character is mean or angry. They hear the intonation, cadence, and sound
combinations when a teacher emphasizes certain words or phrases (Fay & Whaley,
2004). When students can listen to recorded books, they have the opportunity to hear how
the reader uses higher and lower tones as well as punctuation to create expression and
give meaning to what is being read (Fountas & Pinnell, 2006). Readers Theatre provides
students the opportunity to read and reread stories that become short-story presentations.
This repeated practice allows ELs the opportunity to practice using the phrasing and
prosody of the English language to help create dialogue and conversations among
characters. Finally, oral assisted reading programs such as ROAR allow the student to
listen to a fluent speaker read, imitate what was read, and then, through repeated reading,
reread the same text alone; using punctuation and the suprasegmentals to read fluently
with proper expression.
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The Gap
CAFE is designed to provide a framework for diagnosing students’ strengths and
needs as a reader and creating a path for instruction and practice for teachers and students
(Boushey & Moser, 2009). Fluency plays an integral part in a reader’s literacy
development and is considered one of the fundamental components in the CAFE literacy
system. Although these CAFE fluency strategies are based on research with native
speaking students, little research has been done to determine the effectiveness of the
CAFE fluency strategies with ELS. Moreover, it is difficult to determine if there are
certain fluency strategies that could be more effective than others for ELs. After reading
the research that has been done on each strategy, it appears that voracious reading,
reading appropriate leveled text, practicing HFW/SW, rereading and using punctuation to
enhance phrasing and prosody are all strategies that could be beneficial to ELs; no
research has been done comparing the effectiveness of these strategies with ELs.
However, as previously mentioned, the strategy of adjusting reading rate to match text
appears to be an ineffective strategy for ELs with a beginning or intermediate reading
proficiency level (Carver, 1990; Ehri, 1995). For these students it can be extremely
difficult to adjust their reading rate to any text as they are just beginning to read and
understand the syntax and semantics of the language. Therefore, for the purposes of this
study, adjusting reading rate to match text will not be taught and practiced. The research
in this study attempts to determine if the remaining five CAFE fluency strategies:
voracious reading, practicing of HFW/SW, rereading, using appropriate leveled text, and
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using punctuation to enhance phrasing and prosody are effective strategies for ELs, and if
so which ones are most effective?
Research Questions
This research project attempts to help educators, especially those who utilize the
CAFE literacy model of instruction, find effective fluency strategies to help their ELs
who struggle to read fluently and learn how to incorporate them into the classroom.
The questions this study is designed to answer are:


Are the reading fluency strategies presented in CAFE effective for
English learners?



Are there specific CAFE fluency strategies that are more effective
for developing reading fluency with ELs?
Summary

After researching the six CAFE fluency strategies, there appears to be the
possibility of some benefit in using five of these fluency strategies with English learners.
The five strategies encompass a wide range of skills and the strategies used to teach them
can range from individual instruction, to small group, as well as whole group instruction.
My case study is designed to investigate and assess whether the CAFE fluency strategies
are effective for elementary English learners, and if so, are there specific strategies that
are particularly effective for ELs. In Chapter Three, I provide the methodology of the
study I conduct to answer this question.
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CHAPTER THREE: METHODOLOGY
This study attempts to determine if the five CAFE fluency strategies: voracious
reading, practicing of HFW/SW, rereading, using appropriate leveled text, and using
punctuation to enhance phrasing and prosody are effective strategies for ELs, and if so
which ones are most effective? The research in this study included a variety of data
collection techniques because I wanted to make sure that the data being collected was an
accurate representation of fluency development for the six CAFE strategies. By doing
this, I could provide an objective analysis of each strategy and investigate which
strategies are most effective and how they can be implemented in the classroom. Data
collection consisted of a pre-test and bi-weekly progress monitoring with running
records. The pre-test and consisted of an oral fluent reading assessment and an
assessment of the HFWs the students knew. Students also kept a reading journal. The
journals were used to record the appropriate leveled text they read, the number of minutes
read each day during the voracious reading strategy, and provided a place to find the
HFWs and SWs they needed to practice. Throughout the study, students also tracked their
fluency development during an assisted repeated oral reading program called Repeated
Oral Assisted Reading (ROAR), and with a biweekly running record that assessed each
student’s fluency development after a particular strategy had been implemented and
practiced for two weeks.
Research Paradigm: Qualitative Case Study
This study was set up as a qualitative case study that employed a variety of
objective data tracking tools, as well as student journals to conduct the research. I feel
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this method was the best choice for this study because case studies allow researchers the
opportunity to investigate a specific issue within the context that it occurs, and based on
the results, decisions and action can be implemented (Nunan, 1992). Case studies also
allow the study to be conducted with more than one individual or group of learners for
the purpose of comparing and contrasting their behaviors within a particular context
(Mackey & Gass, 2005). Although certain fluency strategies may be more effective for
ELs, not every EL necessarily responds the same to each strategy, so a case study
allowed me the opportunity to compare and contrast behaviors among the participants.
Due to the use of the five fluency strategies of the CAFE system, it was necessary to
employ a variety of progress monitoring tools that would determine which strategies were
effective for ELs. Running records are quick assessment tools that measure the current
fluency level of students at their independent reading level. HFW assessments were used
to determine which HFWs the students know. Data on words read per minute (WRPM)
and accuracy was tracked during repeated reading practice sessions. Finally, the students
maintained a journal that kept track of the minutes they read each day, the types of text
they were reading, and a list of HFWs that they were practicing. Student journals allow
the researcher to access the information under investigation from a viewpoint other than
their own (Mackey & Gass, 2005).
Data Collection
Participants
The participants in this study were all third grader English learners from a public
elementary school in a city in the upper Midwest. Five of the students were Hispanic and
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one was Chinese. According to the WIDA ACCESS Language Proficiency Standardized
Tests, four of the participants were considered intermediate level proficiency in their
reading skills and two were considered at a beginning proficiency level. All of the
students have been in the United States since kindergarten or before. All of the students
voluntarily participated in the study and their parents gave permission for them to
participate. The study took place from November, 2013 – February, 2014.
Location
The study occurred in an elementary school located in a small Midwestern city.
The school consists of students in grades two through four. The EL population is
relatively small and comprises about 3% of the entire student population. School
personnel have provided additional reading and math support for students struggling
academically in these areas and EL students fit into this category. These supports
include additional interventions in reading and math during the regular school day, after
school programs, and summer school programs.
Data Collection #1: Running Record
In order to ascertain the fluency level of each student at the onset of the study, and
after each CAFE fluency strategy had been practiced for two weeks, I needed a quick,
efficient, and reliable method in which to listen to the students and track their rate of
speed when reading aloud (WRPM), and record the percentage of words read correctly
(accuracy). Running records accomplish this. Marie Clay (1985) originated the concept
of a running record and it has been developed, over time, to provide a manner of which to
assess literacy proficiency and inform instruction. A running record is a literacy
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assessment technique that is formative; it gives the instructor information that can be
used to evaluate a child’s current skill and ascertain whether the child has mastered a
given skill or needs further instruction (Ross, 2004). Running records were used as part
of the pre-test procedure and after each fluency strategy had been practiced for two weeks
(Appendix B). The only possible negative effect of a running record evaluation is
choosing a passage that is not at the student’s independent reading level. Frustration and
reluctance on the reader’s part could occur. It is important that the student’s individual
reading level is properly ascertained before a running record is performed.
Data Collection #2: High Frequency Word (HFW) Assessment
One of the questions I wanted to answer is whether automatic knowledge of
HFWs is an indicator of fluency development for EL students. In order to ascertain
which HFWs my participants knew at the onset of the study, I created a HFW assessment
that was given to my students as part of the pre-test and after they have practiced the
HFW for two weeks (Appendix C). The HFW list used for this study was taken from
Rebecca Sitton’s List of 1200 High Frequency Words (1995). This list was chosen
because the school district where the research takes place utilizes it for their HFW and
spelling lists. By the end of third grade, the students are expected to be able to read the
first 265 words of Rebecca Sitton’s list quickly and accurately. Therefore, my
assessment utilized these first 265 words. The one drawback to utilizing a HFW
assessment is that the words are not given in context, so the students cannot use syntactic
or semantic clues to help them recall the word. However, due to the limited amount of
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classroom time allotted for assessment purposes, a HFW list seemed to be the best option
for this study.
Data Collection #3: ROAR
In order to track the students’ rereading progress and their ability to use
punctuation to enhance phrasing and prosody, the students took part in a rereading
program called ROAR. This program was developed by Dr. Jane Flynn Anderson, the
Dean of the School of Education and the Director of the Master of Literacy Education at
St. Mary’s University in Winona, Minnesota. ROAR is designed to increase a student’s
fluency and recognition of HFWs. The students work three times per week with a teacher
or aide on a given passage. The student reads with the teacher until they feel they can
read it independently. The teacher or aide then monitors their reading fluency and
accuracy and charts their progress (Appendix D).
Data Collection #4: Student Reading Log/Class Reading Chart
In order to track the amount of time students read during the practice of
“voracious reading,” and to monitor whether or not the student was reading appropriately
leveled text, each participant kept a reading log. Journals, diaries and logs are important
introspective tools in language research (Nunan, 1992). The reading journal will be a 3ring binder that is divided into three sections. Section one will contain reading log sheets
that the student can record the books they are reading and how many pages they read.
(Appendix E). Section two will give them a place to put their Repeated Oral Assisted
Reading (ROAR) passages that they do with a teacher or para-professional. Section three
will contain their HFW/SW practice sheets. The journal will allow each student the

34

opportunity to record and monitor the minutes they are reading as well as keep track of
the HFWs they are working on. The downside to a student log is that students can overrepresent minutes read to make it appear as if they have been reading when in reality that
was not the case. To combat this over-representation the class also kept a group reading
chart where each student received a star for every 5 minutes read. At the end of the
voracious reading session, each student counted up the minutes read and recorded them in
her student journal. A para-professional and I rechecked each students number of minutes
read to assure that over- representation of minutes read did not occur.
Procedure
In order to have the students learn and experience each CAFE fluency strategy, I
created a schedule (Appendix F). This schedule allowed me to be specific in my
instructional planning and make sure I gave each strategy appropriate time. One or two
strategies per day were introduced in the first two weeks so the students had a basic idea
of what each strategy is and how it helps to build fluency. Once the strategies were
introduced, one primary CAFE fluency strategy was modeled and practiced for a twoweek period of time. After the strategy had been practiced for two weeks, a running
record was completed on each student to determine if fluency progress was made.
Students also tracked their rereading progress through ROAR and were given a HFW
assessment after they had practiced the HFWs for two weeks. As previously discussed in
Chapter Two, the strategy of adjust and apply reading rates to match text was not
practiced and assessed as I believe that is strategy is not appropriate or effective for
beginning and intermediate leveled ELs. As previously discussed in Chapter 2, ELs with
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limited proficiency levels find it difficult to adjust their reading rates to match the text,
because all reading for these students is difficult.
Materials
For the purpose of this study, the following materials were utilized:
1. A variety of text genres were available to students at their given reading level.
The genres included: fiction, non-fiction, fantasy, poetry, myths/fables, science-fiction,
comic books and graphic novels.
2. Running records that assessed the student’s fluency level at the beginning of
the study, after each CAFE fluency strategy had been practiced for two weeks and at the
end of the study.
3. HFW assessments that utilized Rebecca Sitton’s list High Frequency words
were used on the pre-test, post-test, and after these words were practiced for two weeks.
4. Short reading passages that the students reread during their assisted repeating
reading sessions (ROAR) were graphed and tracked during the rereading period.
Pre-test. At the beginning of the study a running record and a HFW assessment were
completed on each child. These assessments took place in the EL classroom and were
completed one participant at a time. These individual assessments took place during their
regular EL time and took about 10 minutes per student.
Running records. When a running record was completed, the teacher sat alongside the
student. The student read a selected reading passage that had been determined to be at
his independent level of reading. The student read the passage and the recorder marked
down the errors made. Then the recorder counted up the words read and calculated the
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accuracy percentage. Accuracy was determined by the following formula: The total
words read minus the errors made, then divide that number by the total words read. At the
third grade level an average student at the beginning of the year should be reading around
100 words per minute (Fountas & Pinnell, 2009), so an accuracy percentage of words
read correctly should be about 97 words out of 100. A Running record was performed
with each participant every two weeks to track his fluency development throughout the
study. Appendix B contains a sample of a Running Record that was used in this study.
HFW assessment. This was a short assessment that helped the researcher identify a
starting point for which HFWs each student knew. The HFWs were taken from Rebecca
Sitton’s list of 1200 High Frequency Words. There are 265 words that the students are
supposed to be able to read quickly and accurately by the end of third grade. I divided
the 265 words into eleven stacks with roughly 25 cards in each stack. Each stack was
given a specific color and within that color the words were grouped in sequential order
according to Sitton’s list. So, for example, the blue stack of cards includes the first 25
words on Sitton’s list. These are the easiest words and are the typical HFWs that students
would encounter in kindergarten. The red stacks of cards are the words numbered 26-50
on Sitton’s list and progress from kindergarten to first grade, and so on. Using this
method I could see how far along the list a participant was by the color of the stack. Each
student began with the first stack. The participant read each card and the evaluator
listened and placed the cards in a pile. If the child hesitated for more than three seconds
or read the card incorrectly, then the evaluator read the card to her and then placed it on a
separate pile. After the 25 words were read, the evaluator indicated the words read and

37

the words missed on the Recording Sheet (Appendix B). If the child missed one or more
words then this stack of cards was the starting point of her individual list of HFWs. If the
child read the entire stack of words with no errors she then proceeded to the second stack
of HFWs. This continues until she reached the stack where one or more errors occurred.
Once the participant reached the threshold of one or more errors the evaluator indicated
the number of words missed on the recording sheet. A copy of this sheet was put in
Section 3 of the student’s reading journal. This sheet was used as the starting point for
the HFW phase of the study. At this point the pre-test was complete and the student
returned to her regular classroom.
CAFE fluency instruction. Once all the participants had taken the Pre-test, then
instruction of the CAFE fluency strategies began. As stated in Chapter 2, there are six
fluency strategies that the CAFE literacy system emphasizes; as mentioned before, the
strategy to adjust and apply different reading rates to match text was not evaluated in this
study as it is not an appropriate strategy for ELs with a beginning or intermediate level of
reading proficiency. Therefore, the remaining strategies that were practiced and assessed
were:
1. Voracious reading
2. Read appropriate level texts that are a good fit.
3. Reread text
4. Practice common sight words and high frequency words.
5. Use punctuation to enhance phrasing and prosody.
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Repeated Oral Assisted Reading. Once the fluency strategies were presented, the
participants worked with the teacher or a para-professional to practice rereading. The
program utilized for this was ROAR. ROAR was utilized three times per week during
the rereading strategy sessions. In this program a student was given a short reading
passage at his instructional reading level. An instructional level is the level that a child
can read with 95-97% accuracy. The student began by reading the passage alone for one
minute. The recorder sat beside the student and notated any errors. After one minute the
child stopped and the recorder marked the number of words read and the accuracy
percentage. They charted this on a graph with blue pen. This was considered the “cold
read”. Now, the teacher and the student returned to the passage. The teacher read the
first sentence, the teacher and the student reread the same sentence together, and then the
student read the same sentence by herself. The teacher and the student continued to read
the entire passage, one sentence at a time, following this format until they had completed
the passage. Then they returned to the beginning and read it together. If the child
stumbled or lost rhythm with the instructor than they returned to the beginning of the
sentence where the error occurred and practiced it again. The purpose of the practice was
to work on reading fluently, accurately, and using proper intonation, stress and rhythm.
The teacher and student read the passage together as many times as they wanted until the
student felt they were ready to reread it on her own. (Most children liked to read it once
or twice.) The child then reread the passage alone for one minute and the instructor timed
and recorded any errors. After one minute, the child stopped and the child and instructor
recorded the new number of words read and accuracy on the chart in red. This was
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known as the hot read. The student and teacher compared the difference between the two
reads.
Post-test. At the end of each phase in the study each participant was given a final
running record. From these assessments I was able to compare the fluency development
for the participants in the study from the beginning of a particular phase in the study to its
conclusion and compared the results with the pre-test scores.
Data Analysis
As the running records and HFW assessments were completed during the pre-test
a data chart was created to demonstrate each student’s results. Then as the strategies were
taught and practiced a running record was completed on each student to assess his
progress on the given strategy. A chart was completed for each strategy that was used to
compare their pre-test results with the new data to track fluency development. ROAR
assessments were graphed after each ROAR rereading time. Also, the students’ reading
logs were collected and a chart was created that illustrated the number of minutes read by
each student. Once the data was compiled and the charts were created I analyzed each
strategy for reading fluency growth as indicated in an increase in words read per minute
and accuracy. This data helped me determine which strategies appeared to be the most
successful in developing reading fluency for ELs.
Verification of Data
As the results were tabulated I called upon a peer to review my data for accuracy
and validity. If questions arose from information found in a participant’s journal or a
running record, I conferred with that participant to clarify her responses as needed.
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Ethics
This study was designed to maintain the confidentiality of all participants’
personal information and protect their identity and privacy at all times. Parents and
guardians gave written permission for their child to participate before beginning the
study. The students were also informed of what the objectives and purpose of the study
were before the initial pre-test was given. The participants’ names were not used and
pseudonyms were utilized for identification purposes. If any students had decided they
were no longer interested in participating, their data would have been removed from the
study with no repercussions. All the data compiled were kept in a locked storage cabinet
at all times.
Conclusion
Qualitative case studies are unique in the fact that they can utilize a variety of
methods to collect and analyze data and can help provide detailed information on specific
learners within their learning setting (Mackey & Gass, 2005; Nunan, 1992). In this case
study five of the six fluency strategies from the CAFE fluency system were presented to
EL students. The students practiced these strategies through a variety of literacy
activities and kept a reading journal where they notated the books read and the minutes
spend reading. Running record fluency assessments and HFW assessments were
performed as a pretest. ROAR (repeated oral assisted reading) evaluations were
performed with each participant during the weeks where rereading was emphasized.
Running records were completed bimonthly to monitor fluency development after a
specific CAFE fluency strategy had been practiced for two weeks. A final HFW
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assessment was given to all participants at the end of the HFW phase. All students
participated voluntarily and approval to conduct the research was given, both by the
school district where the research was performed, and Hamline University. The next
chapter discusses the results of the data collection.
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CHAPTER FOUR: RESULTS
This study was conducted to determine whether the CAFE fluency strategies
(voracious reading, good-fit books, rereading text, knowledge of HFW, and using
punctuation to enhance phrasing and prosody) are effective for English learners, and if
so, are there specific CAFE fluency strategies that are more effective for developing
reading fluency with ELs. Chapter Three detailed the methodology used in the study as
well as described the setting and participants in the study. It also explained the
instructional strategies and testing methods performed in the study.
Chapter Four presents the results of the study. The chapter begins with an
overview of the pretest scores and continues with an analysis of the results after each
strategy was taught, practiced and then assessed. The chapter continues with an
interpretation of any patterns and trends found in the study. Finally, the Discussion
section describes how the results relate to the research question.
Presentation of Results
Pretest Results
At the beginning of the study, the students were given a one-minute running
record based on each student’s independent reading level to assess both the number of
words read correctly in a minute and the percentage of words read correctly in one
minute. These figures were used to determine a baseline for each student’s beginning
fluency level. Figure 1 demonstrates each student’s number of words read correctly in
one minute and Figure 2 represents the percentage of words read correctly.
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Figure 1. Pre-test: Running Record Words Correct Per Minute (WCPM)
■ WCPM

Figure 2. Pre-test: Percentage of
Words Correct per Minute
■ %WCPM

The students also were given a pre-test based on Rebecca Sitton’s List of High Frequency
Words (HFWs) to determine their starting level of HFWs known. The high frequency
words were put into groups of 25 words. Each student had to read the entire group of 25
words correctly before they could move to the next set of words. Figure 3 indicates the
starting point for each student.
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Figure 3. Pre-test number of High Frequency
Words Read.
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Results: Voracious Reading
The first phase in the study was to research the effect of Voracious Reading on
fluency development for ELs. For the first two weeks each student came to the
classroom with their books, found a comfortable spot to read, and read, uninterrupted, for
a minimum of 20 minutes. A graph was created to track the number of minutes read.
Each student received a star for every five minutes read that he could put on his area of
the graph. This graph appeared to motivate many of the students as they wanted to see
how many stars they could acquire during the two week period. At the end of the two
week period, the students counted up their stars and figured out how many minutes they
spent reading “voraciously.” This amount was verified by the researcher as well. A oneminute running record was performed with each student to determine whether the
students made growth on their number of words read correctly per minute and/or made
progress on the percentage of words read correctly. Figures 4 and 5 demonstrate the
results of the Running Records performed after Voracious Reading was completed.
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Figure 4. Running Record: Words
Correct Per Minute.
■ Pre-Test
■ Voracious Reading

Figure 5. Running Record: Percentage of
Words Correct Per Minute.
■ Pre-Test
■ Voracious Reading
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From the results of the study, it appears that the CAFE fluency strategy of
Voracious Reading appears to have mixed results with third grade English Learners
(ELs). After the two weeks of voracious reading only two of the five students showed
growth in the number of words read correctly. These two students, Arnez and Brigida,
were the research participants that started with the lowest number of words read per
minute. Therefore, it appears that increased time spent reading may benefit students who
are at the lowest level of fluency. Yet, although only two of the five students
demonstrated an increase in the number of words read per minute, four of the five
students, 80%, saw growth in their accuracy of words read correctly in a minute. While it
appears that increased time spent reading might not have a strong correlation with the
increase of student reading speed for the majority of the students, increased reading time
may improve the accuracy when an EL student reads.
Results: Read and practice high frequency words
Phase two of this study consisted of the practice and reading of high frequency
words (HFWs). The words were taken from Rebecca Sitton’s list of 1200 High
frequency words. After the pre-test, each student began at his own level based on the
pre-test. It is interesting to note that all the participants began at the same level. Each
student could only read the first set of 25 cards before mistakes were made. The students
would practice their high frequency words with a partner and when the partner and the
student both felt he could read the HFW without mistakes, he would come to me and I
would listen to him read the list of 25 words. If the student read each word correctly with
no more than a three-second hesitation, they were passed to the next level. Each student
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practiced daily for two weeks. At the end of the two-week period, each student was
given another one minute running record to determine whether growth was made in both
the number of words read correctly and the percentage of words read correctly. Figure 6
contains the number of words read correct for each student and compares it to their
pretest. Figure 7 reflects the percentage of words correctly in comparison to the pretest.
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Figure 6. Running Record: Words
Correct Per Minute.
■ Pre-Test

Figure 7. Running Record: Percentage of
Words Read Correct Per Minute.
■ Pre-Test

■ High Frequency Words

■ High Frequency Words

The results of the study indicate that the knowledge of high frequency words has a
direct impact on how quickly and accurately third grade ELs read. In this study, all five
of the students saw growth in the amount of words read correctly in one minute with an
overall average growth of 12.5 words per minute. Interestingly, the student with the
lowest level of reading proficiency made the smallest amount of growth. Also, four of the
five students showed growth in the accuracy of words read in one minute as well. The
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one student who did not show growth maintained the same percentage of words read
correctly from the pretest.
Results: Repeated Oral Assisted Reading
The third phase of the study consisted of repeated oral readings through a
program called ROAR (Repeated Oral Assisted Reading). Each student worked
independently with a teacher or para-professional three days a week for 15 minutes.
Each student read a passage without practice and the number of words read correctly and
percentage of words read correctly was recorded. Then side-by-side the student and
teacher worked together to read the passage. The teacher read a sentence, the teacher and
student read the same sentence together, and then the student read the sentence by herself.
When they had completed the passage, they would read it together one more time,
repeating sentences only when the student faltered and could not read in unison with the
teacher. When the student felt she was ready to read the passage alone, the student would
then read the passage independently. Together the teacher and student recorded the
progress made from the initial read to the final read. At the end of two weeks (six
complete ROAR sessions) the students were given a one-minute running record to
compare progress made in both the number of words read and the accuracy of the words
read. Figure 8 compares the number of words read correctly between the pretest and after
the completion of ROAR. Figure 9 demonstrates the change in the accuracy of the words
read correctly from the pretest and after the ROAR program.
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The use of the CAFE fluency strategy, repeated reading through the program
ROAR, does appear to benefit third grade ELs. Figure 8 demonstrates that four out of the
five students showed an increase in the number of words read correctly in one minute,
with an average growth of 15 words per minute. Trincy saw a decrease in the number of
words read correctly in comparison to her pre-test but the decrease was only one word.
This chart indicates that four of the students showed an average of 3.25% growth in the
percentage of words read correctly. Trincy showed no change in her percentage of words
read correctly. Also, while many of the students showed gains in both their reading speed
and accuracy one added area of benefit was in the development of their prosody. As the
students listened to the teacher read the passage with them, they would listen to the
prosody of the teacher and often imitate the cadence and rhythm of the sentence. As the
student and teacher practiced together, the student became more native sounding in word
pronunciation, pitch, cadence, and rhythm. This one-on-one connection between the
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student and the adult through ROAR allowed each student the opportunity to focus on his
unique fluency development.
Results: The reading of good-fit books
The fourth phase of the study required students to focus on reading books that
were deemed a good fit. A good-fit book is defined as a book that interests the student,
can be read with few errors, and is easily understood by the reader. Each day I conferred
with the students. I listened to them read for a minute to determine whether the book fit
their reading level and ask them a few questions to make sure they understood what they
were reading. If the student struggled with either his fluency or comprehension, we
discussed whether the book was a good fit and then, if needed, we chose another book
and repeated the process. The students read from their good-fit books for a minimum of
15 minutes each day for two weeks. At the end of the two weeks a running record was
completed on each student to determine the numbers of words read correctly in one
minute and the percentage of words read correctly. Figures 10 and 11 demonstrate the
results.
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Figure 10. Running Record: Words
Per Minute.
■ Pre-Test

Figure 11. Running Record: Percentage
of Words Read Correct Per Minute.
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■ Good-fit Books

■ Good-fit books

As I began the study, this phase was the one I was the most interested in
monitoring. In my experience, struggling readers, especially EL struggling readers have
a very difficult time choosing good-fit books. The students understand that to become
better readers they need to be able to read books that they enjoy and can understand.
However, many ELs come with limited background knowledge and can struggle with
grade level vocabulary and content. These students also want to be like their English
speaking peers who are reading chapter books and non-fiction texts with engaging
pictures but difficult vocabulary. It is often a challenge for them to find books that they
feel are engaging, at their reading level, and still appear to be similar to what their
English speaking peers are reading. Therefore, I found that I needed to carefully monitor
what the students were reading. There were many times that the students needed to
abandon one book and look for another. As I look at the results of the study, good-fit
books have interesting results. Three of the five students showed growth in the number
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of words read per minute. The greatest growth occurred with the two readers, Arnez and
Brigida, who had the lowest pretest scores for words per minute. Each of these students
increased his words read per minute by 43 and 40 words per minute respectively. This
growth was the largest gain seen from any student throughout the entire study. In respect
to the percentage of words read correctly, four out of the five students showed growth.
Interestingly, the student who showed a decrease in her percentage of words read per
minute was Juana, the girl who showed the highest percentage in the pre-test. Arnez is a
reluctant reader who finds it difficult to choose books that meet his interest and reading
level. However, during this phase, we found a set of graphic novels that matched his
reading style perfectly. He was thoroughly engaged and could retell the entire story to
me as it unfolded. The growth he made during this phase of the study was unmatched by
any of the other phases. This is a strong indicator that his choice of text was directly
connected to his reading success.
Results: Use punctuation to enhance phrasing and prosody – Readers Theatre
The final phase in the study was to determine if students could increase their
reading fluency by using punctuation to enhance phrasing and prosody. Readers Theatre
was used during this phase. For two weeks the students read and practiced the Readers
Theatre version of Dog Breath, adapted from the book Dog Breath by Dav Pilkey. I
presented the play to the students and we read the entire version of the play as a whole
group two times. Then I randomly selected names from a cup and the students chose
which character or characters they wanted to play in the production. For two weeks we
read the play twice daily. Each student practiced her part multiple times and during the

52

practice we would stop when we felt we needed to focus on punctuation or words that
needed additional stress or intonation changes. On the final day of the cycle we presented
the play to the school principal. After completion of the play a final running record was
done to see if the continual practice that occurred during the Readers Theatre production
would have any effect on the development of a student’s fluency when they read an
unfamiliar text passage. The results are pictured in Figures 12 and 13.
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Figure 12. Running Record: Words
Correct Per Minute.
■ Pre-Test

Figure 13. Running Record: Percentage
of Words Read Correct Per Minute.
■ Pre-Test

■ Readers Theatre

■ Readers Theatre

In this study, Readers Theatre produced the most extreme results of the entire
study for the group as a whole. Every student showed increases in both the number of
words read correctly in a minute, and the percentage of number of words read correctly in
one minute. The average growth in words read per minute was 22.8 words (38%). The
increase in percentage of words read correctly ranged from a 2% growth to an 8%
growth.
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In this cycle, the students were thoroughly engaged in the theatre-style learning
environment. Many students worked hard to memorize their lines although it was not a
requirement. The students practiced by themselves and with partners to listen and work
on their pitch, rhythm, cadence and intonation. It was apparent that the students were
engaged and wanted to present themselves as fluent speakers and readers. There were
numerous discussions on how a person should sound if they are scared, frustrated, or
excited and the students worked diligently to create the intonation needed. Readers
Theatre also provided a platform for the students to use and practice academic language.
It was an engaging way to increase student interaction and allow the students to problem
solve together through the use of oral academic language. It should be noted that two of
the students, Brigida and Trincy, were a bit more timid than the others and were more
self-conscious of their reading. So, reading aloud and error correction in front of other
students was more difficult for them.
Discussion
The five CAFE strategies studied appear to be successful strategies for third grade
EL students. Through the analysis of the five CAFE fluency strategies, the results
showed that out of the 25 running records performed, 20 of them, or 80%, showed
improvement in the number of words read per minute. This study also showed that 21 out
of the 25 running records performed (84%) demonstrated an increase in the percentage of
words read correctly. Figure 14 demonstrates the students’ words read correctly in a
minute for each of the five CAFE strategies. Figure 15 details the students’ percentage of
words read correctly for each of the five CAFE strategies.
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For the purposes of this study, I wanted to find out if there were specific CAFE strategies
that were beneficial to ELs. As I analyzed the results from each strategy, it appears that
certain CAFE strategies appear to be more effective for specific ELs. For example, the
two students with the lowest fluency scores (43 and 61 WPM) showed growth in each of
the five CAFE fluency strategies. However, they showed stronger growth with the
strategies of voracious reading and good-fit books than the other students. A possible
explanation of this could be that often these students find reading difficult and try to
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avoid reading opportunities. These are students who do not want to read at home, and if
not watched during the school day, will do everything but read. Many of these students
are aware that they are struggling readers and do not want to be seen reading books that
are below grade level. However, it is evident that when these students do find books that
they enjoy and can read successfully, they will read longer and with more success.
The strategy of repeated reading appears to help many ELs who struggle with
fluency. In this study, all the students except Trincy showed growth in their words read
per minute during the rereading (ROAR) portion of the study. The students who ranged
with fluency levels of 60-85 WPM seemed to benefit the most from repeated readings.
These students increased both their WPM and their percentage of words read correctly.
However, this strategy was the one that the students appeared to like the least.
The strategy of practicing HFWs was one of the most successful strategies for the
students with reading fluency levels of 60-85 WPM. Although all the students showed an
increase in the percentage of words read correctly, those students with an initial fluency
level of 60-85 showed more success on the increase of words per minute when they
practiced and increased their number of HFWs.
The final strategy, using punctuation to enhance phrasing and prosody through
Readers Theatre, was shown to be the most beneficial for all ELs. As a whole the
average increase in words read per minute increased by 22.8 and 4.8% increase in
WCPM.
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Table 1 summarizes each of the CAFE fluency strategies in comparison to the
students’ fluency level. The table illustrates which strategies were the most effective for
each given fluency range.
Table 1. Student reading fluency level compared to success and lack of success in each of the
CAFE fluency strategies
Level/Strategy

Voracious
Reading

Good-fit
Books

High
Frequency
Words

Rereading
Text
(ROAR)

Using
Punctuation to
Enhance
Phrasing and
Prosody

Beginning reading
fluency
(40-62 WPM)

+

+

+

+

+

Intermediate
reading fluency
(63-85 WPM)

-

-

+

+

+

Key: + most successful; - least successful

Summary
In this chapter, the results of the study were presented. The data from each CAFE
strategy was presented and analyzed for possible trends and patterns. Then, the
Discussion section presented the connection of the study results with the original research
question. The final chapter summarizes the results of the study and the implications of
this research for my teaching. The limitations of the study are discussed, as well as the
possible topics for future research.
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CHAPTER FIVE: CONCLUSION
The previous chapter presented and analyzed the results of the study. It included
a discussion of the results of each of the five CAFE fluency strategies, and an analysis of
the running record scores and observational data. The chapter also provided a brief
discussion of how the results can be used to answer the research questions. Chapter Five
concludes the study with a summary of the findings and a discussion on how they relate
to current literature and research findings. The implications of the study are also
explored, along with its limitations, and suggestions for future research.
Summary of Study
This study indicates that the CAFE fluency studies of voracious reading, the
reading of good-fit books, reading and practicing HFWs, repeated reading, and using
punctuation to enhance phrasing and prosody benefit elementary ELs. The results of this
study, as described in Chapter Four, show that all five CAFE strategies appear to benefit
ELs. Twenty of the twenty-five running records completed on the five students, 80%,
showed an increase in words per minute, and 84% of the running records completed
showed growth in the accuracy of the words read. However, both mainstream and EL
teachers need to consider that, as with all students, differentiation of instruction and
emphasis on which CAFE fluency strategies should be used depends on individual
students and their own unique fluency development. The purpose of the study was to
determine whether there are particular CAFE fluency strategies that are more effective
for English Learners. The five strategies evaluated in this study were:
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1. Voracious reading.
2. Read appropriate leveled texts that are a good-fit.
3. Reread text.
4. Practice common sight words and high frequency words.
5. Adjust punctuation to enhance phrasing and prosody.
This study builds on previous studies and research that indicates fluency is an
instrumental skill in becoming a successful reader (Boushey & Moser, 2009; National
Reading Panel, 2000; Pressley, 2006); each of these CAFE strategies have studies to
support their use with native English speakers. In the areas of voracious reading and
appropriate leveled text, researchers such as Stanovich (1986) and Allington (2009) state
that readers who read more extensively and utilize text that can be read with a high
degree of automaticity and accuracy achieve better fluency than those who read less or
with text that is too difficult. In this study I found that the CAFE strategies of voracious
reading and choosing good-fit books were the most effective for the students with the
lowest reading fluency levels (40-62 words per minute). The results from this study
suggest that when struggling readers choose books that interest them and are at their
independent reading level, they demonstrate gains in both the words read per minute and
the accuracy in which they read.
Previous research also supports the idea that students who reread text show
significant gains in their ability to read more words per minute than those who read the
text just one time (Heibert & Fisher, 2006). This study on the CAFE fluency strategies
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suggests that rereading text is also an effective strategy for ELs, but especially those with
an intermediate level of reading fluency (60-85 words per minute).
Studies (LaBerge & Samuels, 1974; Schwanenflugel & Ruston, 2006) reaffirm
that when readers have a strong base of high frequency words, fluency and
comprehension are increased as students can focus less on decoding and prosody
development and more on comprehension. The research in my study concurs with
previous studies and it was found that an increase in the number of high frequency words
known correlated to an increase in reading fluency, especially for students at an
intermediate reading fluency level (60-85 WPM).
Finally, researchers like Boushey and Moser (2009), Hirschberg (2002), and
Raskinski, Yildirim, and Nageldinger (2011) believe that the phrase, not the word is the
essential unit of meaning in text so the ability to use punctuation to enhance phrasing and
prosody is an essential element in developing reading fluency. In this study, the use of
punctuation to enhance phrasing and prosody through the use of Readers Theatre was the
most successful strategy for the entire group as a whole. The group increased their words
read per minute 22.8 words (38%), and their accuracy grew an average of 4.8 percent.
These findings support the research done by Hererra, Perez, and Escamilla (2010) that
activities such as shared readings, poetry and Readers Theatre allow ELs the chance to
hear and practice the stress patterns of English thus increasing native like pronunciation
and fluency. In this study, each student showed significant gains in both the words read
per minute and the words read correct in one minute. Therefore, this strategy appears to
be one of the most effective for ELs in developing reading fluency.
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Many of these studies mentioned above targeted native English speakers and only
a few of the studies included information and data from ELs. Throughout my research I
found no study had been done to evaluate the CAFE fluency strategies to determine
which strategies are proven to be more effective for ELs. CAFE is the literacy
framework that has been chosen for our elementary reading program. Therefore this
study is integral for my teaching, lesson planning, and advocacy for my EL students and
their achievement.
The results from this study confirm that the CAFE fluency strategies are effective
for English learners. However, the study indicates that certain CAFE fluency strategies
appear to be more effective for certain students. This information is essential for both
mainstream and EL teachers. By differentiating the types of strategies used by the fluency
level of each student, it appears that teachers will be able to target specific fluency
strategies that will work more effectively.
Limitations
There are several limitations to this study which need to be considered. These
include the limited number of participants, the short duration of the study, the way the
strategies were taught and practiced, and the difficulty in using running records as a
measuring tool.
The number of participants was small due to the size of the classroom and school
schedule. The use of only five students in this study means the results cannot be
generalized or that similar results might not be obtained with other groups of third-grade
ELs.
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The short duration of the study is another limitation. The study, from the pre-test
to the last running record completed, lasted 12 weeks. Each strategy was practiced for
two weeks and then assessed. Extending each strategy session for an additional week
would have given the students more time to practice each strategy. This may have
affected the students’ fluency growth in each strategy.
Another limitation is the variety of ways some of the strategies could have been
practiced. The CAFE strategies like voracious reading, the use of good-fit books, and the
practicing and reading of high frequency words are strategies that can be introduced and
practiced in a limited number of ways. However, the strategies of repeated reading and
using punctuation to enhance phrasing and prosody can be taught and practiced in a
variety of ways. For example, this study used ROAR as its method to practice repeated
reading. Other programs such as Read Naturally, student-paired rereading, or Readers
Theatre could have been used to practice this strategy. I chose to limit this study to one
type of rereading in order to measure its effectiveness with ELs. The same can be said
about the strategy of using punctuation to enhance phrasing and prosody. Choral reading
and poetry reading practice are two other ways that this strategy could have been
practiced. For this study, Readers Theatre was chosen to practice this CAFE strategy
because I wanted to make sure that the students were practicing one method with the
focus on increasing phrasing and prosody.
The most notable limitation of the study was the use of running records to
determine the students’ increase in words read per minute as well as the percentage of
words read correctly. The running records I chose came from Leveled Literacy
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Instruction (Fountas & Pinnell, 2006) and Reading A-Z. Both publishers use a leveled
correlation chart developed by Fountas and Pinnell that give an alphabetical letter which
correlates to the student’s reading level. For example, a typical third grader with an
average reading level would enter third grade at a level M, and leave third grade at or
near a level P. So, theoretically, all the Level M passages should be at about the same
independent reading level. However, the passages can vary in content and vocabulary,
which can alter the students reading fluency. It was important for the purposes of this
study to evaluate the running records carefully and choose the ones I felt were the most
similar in text structure and vocabulary. This brought a bit of subjectivity into the study
and scores could have been inflated or deflated depending on the text difficulty.
Future Research
The results of this study suggest that the CAFE fluency strategies are effective for
EL students and certain ones appear to be more effective for students at different fluency
levels. The results of the study also provoke a number of unanswered questions which
could provide the impetus for future research studies. Some of the questions include:


Are there certain CAFE fluency strategies that are more effective for students
with beginning language proficiency versus other students who are more
proficient in English?



Are there certain teaching methods such as choral reading and poetry reading that
are more effective for developing fluency in ELs?



Is reading fluency an accurate indicator of comprehension for ELs?
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For the purposes of this study, I selected students with a beginning or intermediate
level of language proficiency. These students are often defined as struggling readers
in English and need more literacy support as they develop their English reading,
writing, listening and speaking skills. However, once students are at an intermediate
or advanced level of language proficiency, their reading skills are often stronger. It
would be interesting to determine which CAFE fluency reading strategies are most
effective for these students.
In this study Readers Theatre was used to determine whether the CAFE strategy
of using punctuation to enhance phrasing and prosody is effective for ELs. However,
the use of choral reading and poetry readings are also methods that are used in the
mainstream classroom to develop phrasing and prosody. Future studies could include
an analysis of the effectiveness of both choral reading and poetry reading with ELs.
Finally, for native English speakers an increase in fluency usually corresponds
with an increase in comprehension skills as well (National Reading Panel, 2000).
However, little research has been done on the correlation of fluency and
comprehension with ELs. There are students who can read quickly and accurately
with phrasing and prosody but do not necessarily understand the vocabulary in the
text. Therefore, future research could include studies that determine whether fluency
plays a role in the development of reading comprehension skills with ELs.
Implications
In this day and age teachers need to fit more into their daily schedules. With the
increased pressures on student achievement, especially in the areas of reading, math
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and science, teachers often have to choose between what must be taught and what can
be let go. Fluency development is one of the skills that is often neglected. Often the
focus of literacy instruction is teaching the students comprehension strategies so they
can read and interpret a variety of different texts. However, as the National Reading
Panel has reiterated, fluency is one of the cornerstones to the creation of a successful
reader (2000). The CAFE model provides five fluency strategies that appear to
increase fluency in native English speakers. Therefore, with the amount of time
available for reading instruction, specifically, fluency instruction, I wanted to make
sure that my students were using the most effective strategies to develop their reading
fluency. This study allowed me to analyze each CAFE fluency component and test
their effectiveness with my third grade students. The results of this study indicates
that the CAFE fluency studies of voracious reading, the reading of good-fit books,
reading and practicing HFWs, repeated reading, and using punctuation to enhance
phrasing and prosody all appear to benefit ELs. However, both mainstream and EL
teachers need to be aware that as with all students, differentiation of instruction and
emphasis on which CAFE fluency strategies should be used depends on the individual
student and their own unique fluency development. This study suggests that to
develop reading fluency for those reading less than 64 words per minute, it is
important that the students are reading good-fit books and increasing their time spent
reading. For students who read between 65-85 words per minute the study indicates
that the reading and practicing of high frequency words, repeated reading, and using
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punctuation through phrasing and prosody are the most effective CAFE fluency
strategies.
Student motivation is also another factor that might affect a teacher’s decision to
implement specific CAFE fluency strategies. During this study I observed the
students and their reactions to each of the CAFE fluency strategy as it was introduced
and practiced over a two-week period of time. During the weeks of voracious reading
and the reading of good-fit books, if the students were actually reading a good-fit
book, at the end of the reading time, I would often hear an “Aw, we have to stop?”
The students also enjoyed the format of learning the high frequency words and
seemed motivated to progress as far as they could to master the words given. Many
took it as a personal challenge to see how many words they could read. During other
times in the day when I listened to these students read, a number of them would stop
during their reading time and say, “Hey, this is one of those HFWs we are working
on.” From these observations I could see that the students were focusing more
intently on the HFWs as they came upon them, especially the HFWs they found
challenging.
The strategy of using punctuation to enhance phrasing and prosody through
Readers Theatre was the class favorite. The students took on the roles of their
characters and practiced their parts continuously. They worked as a group to help
each other with their prosody and they were very proud to be able to perform in front
of their principal.
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However, the strategy of repeated reading was the one strategy that was the least
favored by the research participants. Many of the students verbalized their
displeasure, when it was their turn to work on ROAR. I would often hear comments
such as, “Oh, not again”, or “Do I have to?” Although the strategy does appear to be
an effective method to increase fluency, it did not provide the motivation for the
students to want to do it on a continued basis. Therefore, teachers may need to
consider the students’ engagement along with their own unique needs when choosing
fluency development activities.
So, what does this look like in a mainstream or EL classroom? During reading
instruction, mainstream and EL teachers can collaborate in order to differentiate their
instruction. Students can be grouped according to their fluency levels to work on
specific strategies that are designed to meet their fluency development needs.
Fluency stations can be set up that focus on high frequency words, rereading
activities, and prosody development. These stations can include both EL and
mainstream students as EL students benefit from listening to the prosody of fluent
readers (Hererra, Perez, & Escamilla, 2010). Also, during whole-group instruction
teachers can include high frequency word work, guided reading activities that model
correct prosody, and incorporate repeated reading opportunities through choral
reading and Readers Theatre.
In order to communicate the results of this study, it will be important that I
disseminate this information to both mainstream and EL teachers. I will collaborate
with my building principal to provide a brief professional development seminar
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where I can share the results of my study and offer suggestions for ways to implement
effective fluency instruction in both the mainstream and EL classrooms.
In conclusion, this study will be valuable for both EL and mainstream teachers.
Many of these strategies are being practiced and utilized in the regular and special
education classrooms. Through professional learning communities and co-planning I
can provide teachers with the results of this study. This will enable them to choose
activities that have been proven to increase fluency for EL students. As educators, we
can work collaboratively to focus on the fluency strategies that appear to be most
effective for non-native speakers as well as native speakers, and work to increase
each student’s fluency development.
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APPENDIX A: Reading Conference Form
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Reading Conference
Goals
*
*
Date
Strategy Focus

Student Strengths
*
*
Observation & Instruction

Next Steps to Meet Goal

Date

Strategy Focus
Date

Strategy Focus
Date

Strategy Focus
Date

Strategy Focus
Date

Strategy Focus
Adapted from The CAFÉ Book: Engaging All Students in Daily Literacy Assessment and Instruction by Gail Boushey and Joan Moser
(2009).
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APPENDIX B: Sample of Running Record adapted from Reading A-Z
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Student ________________________________________ Date __________________
Many Roads by Vic Moors
Level F - 161 Words
Roads, roads go everywhere. Roads go here, and roads go there.

11

Look at the road. What do you see? I see a road going around corners

26

Twisting and turning, the road goes on. It winds around and around.

38

Roads go through the country. They go to big cities. Look at the road.

52

What do you see? I see a road going up the hill.

64

I see a road going down the hill. Like a roller coaster, the road goes up and down. 82
Roads go over mountains. They go through forests. Look at the road.

94

What do you see? I see a road going into the tunnel.

106

I see a road coming out of the tunnel. In and out of the tunnel, the road keeps
going.

125

Roads cross over rivers. They are on bridges. Look at the road.

137

What do you see? I see a road that goes nowhere. I see a road that just stops.

155

Wow, it is a dead end.

161

Total Words Read: ________

Errors: _______

Accuracy: __________
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APPENDIX C: High Frequency Word List: Recording Sheet
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High Frequency Words: List #1 – Recording Sheet
Student ___________________________________
Date ______________________

Word
the
of
and
a
to
in
is
you
that
it
he
for
was
on
are
as
with
his
they
at
be
this
from
I
have

Knows

Developed from Rebecca Sitton’s list of 1200 High Frequency words.

Still Practicing
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APPENDIX D: Reading Log
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Name ______________________________________________

My Reading Log
Date

Name of Book

Time Spent
Reading

Fluency Strategies
1. Voracious Reading = VR 2. Read Good-fit books = GFB 3. Reread text = RR
4. Practice High Frequency Words = HFW 5. Use punctuation to sound like I’m talking = UP

Fluency
Strategies

77

APPENDIX E: CAFE Fluency Teaching and Data Collection Table
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Date
Week 1

Strategy

Week 2

Week 3

Introduce all 5
CAFÉ fluency
strategies
Voracious Reading

Week 4

Voracious Reading

Week 5

High Frequency
Words
High Frequency
Words

Week 6

Week 7

Repeated Reading
with ROAR

Week 8

Repeated Reading
with
ROAR

Week 9

Good-fit Books

Week 10

Good-fit Books

Week 11

Punctuation to
enhance phrasing
and prosody.
(Readers Theatre)
Punctuation to
enhance phrasing
and prosody
(Readers Theatre)

Week 12

Data Collection Tool
Pre-test of running record
and HFW assessment.

Monitor student
journals/confer with students.
Monitor student
journals/confer with students.
Complete running record on
each student at end of week.
Monitor student journal/listen
to student read HFWs.
Monitor student journal/listen
to students read HFWs.
Complete running record on
each student. Complete final
HFW Assessment.
Complete repeated readings 3
times per week.
Complete ROAR readings 3
times per week. Complete a
running record on each
student at end of week.
Confer with each student
daily.
Confer with each student
daily.
Complete running record on
each student at end of week.
Practice production twice
daily.

Practice production twice
daily. Perform on last day.
Complete a running record
on each student at end of the
week.

Notes
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