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CHAPTER 1: INTRODUCTION

When I first came to teach at the Swiss International School (SIS) * in the Frenchspeaking part of Switzerland in 2009, I was surprised by the large number of students
studying French. At SIS there were five times as many students taking French as taking
Spanish or German, and the French program was robust compared to the meager
offerings for other languages. My immediate assumption was that this was because
students were living in a French-speaking community and thus more motivated to learn
the language since they were surrounded by it and living in it every day.
In the traditional foreign language environment I was used to in the United States,
studying and teaching French evokes a dichotomy of the far-off land of purse-size dogs,
baguettes and the Tour Eiffel, but it was difficult to make the French language a living
part of daily life. What a great opportunity then, to teach French to students in
Switzerland who were living the language. I erroneously assumed that my students
would be seeing and speaking French everyday both in and outside of class and that they
would all be more motivated because they would need to learn French to get around
town.
As the years went on, I began to see that many students, even those with multiple
years of French lessons, would not greet strangers on the street with the customary
*

Name has been changed
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bonjour nor order a sandwich or buy a train ticket in French; they would use English. I
started to question my role as a teacher and why my students, most of whom already
spoke two or three languages, would not choose to use and practice their French. Was it
because our town is so international? Perhaps because the students wanted to practice
their English? Was speaking French socially “uncool?” I became perplexed by this
dilemma. Were students not motivated to speak French outside of the classroom, and if
so, why? If students living in a country where the language they were learning was
spoken were not making an effort to speak that language in the community but instead
using English, what implications does this have for the thousands of students in Englishmedium international schools learning the language of their host country? Taking a step
further, how might this affect the hundreds of thousands of students that study abroad
each year?
Switzerland: A Unique Learning Environment
As many studies have shown (Dwyer, 2004; Mohajeri Norris & Steinberg, 2008;
Oxford & Shearin, 1994), visiting or living in a place where the studied language is
spoken greatly increases motivation. It’s common for students, especially language
majors, to study abroad to improve their language skills. However, unlike many
immersion or language study abroad programs, many schools in Switzerland offer
education in English. This is not an uncommon situation, as education programs abroad
are increasingly offering English-medium classes to allow for greater participation
because students do not have to know the language of the host country (Davies, 2009).
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Switzerland is a popular country for English-medium study programs, even
though English is not an official language. There are dozens of English-language
international, bilingual, and boarding schools (Swiss Group of International Schools).
Students study in English but live in communities where the main national languages of
Switzerland (Italian, French or German) are spoken. In general, the programs are not
short-term study abroad but actual degree programs for Bachelors, Masters or hotel
management certification as well as dozens of K-13 English-language boarding and day
schools for students of all ages and nationalities (Swiss Group of International Schools).
This study will specifically focus on students at Swiss International School (SIS), a grade
8-13 boarding school in Suisse Romande, the French-speaking part of Switzerland.
The goal of this research is to discover the motivations for students’ choice of
language in day-to-day communication outside of the school and the factors that
influence these decisions. To answer these questions I used an online survey given to
students that produced quantitative data on attitudes, demographics and how often
students speak French. I supplemented this data with discussions with students and with
townspeople who are Swiss nationals to attempt to triangulate the survey results.
Research Questions
Since motivation is one of the main factors in language achievement, knowing a
student’s motivation to use (or not use) a language should be of utmost importance to
teachers (Oxford & Shearin, 1994). All teachers should know their students’ specific
motivations for learning and using a language in order to better meet their students’
needs. Discovering why and when international students choose to speak French will be
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directly beneficial to French and English as a Second Language (ESL) teachers at SIS,
but also has larger future implications. By dissecting the motivations of these
international students to speak and learn French, I hope to shed light on what effect
English-medium study programs can have on the acquisition of the local community
language for adolescents in Switzerland. This research will consequently be important to
educators in both international and study abroad contexts.
The two broad research questions that I will attempt to answer are as follows:
1) Is there a correlation between the SIS students who speak more French in the
community and
a) a positive attitude toward the community in the town of Beau Lieu?
b) a desire to integrate into the Beau Lieu community?
c) an interest in cultures and foreign languages?
2) What do the school and town communities do to encourage or discourage
students from speaking French?
To summarize, I chose this topic because of the daily implications that it has for
my teaching and curriculum development as a teacher in Switzerland. I want to discern
why students who have what seems to be a logical motivation for using a language
(living where it is spoken) are choosing to use English instead, and I hope to use the
results to improve our French curriculum.
To accomplish this goal, this capstone will discuss previous studies related to
motivation and study abroad in Chapter 2, The Literature Review. It will also describe
the unique situation of the multilingual participants in a small town in Switzerland.
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Chapter 3 contains a description of the participants and the methods of the study.
Chapter 4 discusses the results of the survey and the results of conversations with
students and townspeople, and Chapter 5 concludes with implications for further research
and suggestions for using the findings in the classroom.
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CHAPTER 2: LITERATURE REVIEW

In this chapter I will review a number of influential studies on both motivation
and study abroad related to language learning. In addition to studies specific to language
learning, theories of contact between two social groups will be examined to discover how
attitudes and actions from both groups can influence language learners. The specific
questions that my study attempts to answer will be posed at the end of the chapter.
Motivation in a Study Abroad Environment
The question of what motivates language learners has long interested researchers
of second language acquisition. Motivation is generally heralded as the factor that allows
individuals to “make it or break it” in their language learning journey, as Oxford and
Shearin summarize:
Research shows that motivation directly influences how often students use second
language (L2) learning strategies, how much students interact with native
speakers, how much input they receive in the language being learned (the target
language), how well they do on curriculum-related achievement tests, how high
their general proficiency level becomes, and how long they persevere and
maintain L2 skills after language study is over (1994, p. 12).
Indeed, studies show that students that are motivated to learn a language will
interact with native speakers more and actively seek out input in the target language
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(Hernandez, 2010; Isabelli, 2006). The reverse is also true, as intercultural contact itself
can also be responsible for influencing attitudes and motivating learners. Dörnyei and
Csizer state that intercultural contact is both a means and an end:
On the one hand, one of the main aims of learning second languages has
traditionally been seen to establish meaningful contact across cultures (…) On the
other hand, interethnic contact also creates opportunities for developing language
skills and acts as a powerful influence shaping the learners’
attitudinal/motivational disposition, thereby promoting motivated learning
behavior (2005, p. 328).
With the target language all around them in the form of French signs, menus, and
conversations, students learning French in Switzerland should be more motivated because
they are in the environment where the language is used and alive. “The learner of the
second language is surrounded by stimulation, both visual and auditory, in the target
language and thus has many motivational and instructional advantages” (Oxford &
Shearin, 1994, p. 14). This is in contrast to a foreign language (FL) environment where a
student would have no regular exposure to the language outside of the classroom, for
example a student in the United States learning Japanese.
The experience abroad continues to motivate even when the learner is back home.
Surveys of American college students who have studied abroad in a non-Englishspeaking country have indicated that the experience reinforced their commitment to study
languages in general (Mohajeri Norris & Steinberg, 2008). After studying abroad they
were motivated to continue studying the language of the country. Most (79%) of the
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students in Mohajeri and Norris’ study who were taking classes in English and the target
language indicated that they were more committed to study the language afterwards,
compared with 94% who had all of their classes in the target language and only 63% of
those students who were studying completely in English. Clearly, studying a language in
an environment where the target language is spoken is a positive motivating factor.
We must be careful, however, not to treat study abroad as a magic wand that will
bestow L2 fluency upon a learner in a short period of time. While there is much research
that shows that study abroad in the host culture improves language skills (Hernandez,
2010; Kinginger, 2008; Yager, 1998), there is also research that warns that these gains do
not come automatically. Amuzie and Winke’s (2009) study of university ESL students in
the US confirmed that learners’ high expectations about their language improvement
during study abroad did not mean automatic progress if they did not make an effort to
communicate in English. Similar studies by Barron (2001) and DeKeyser (1991) support
that a focused effort is required to improve language skills while abroad. Yet, in order to
put forth the required effort that leads to results, learners must be motivated.
Integrativeness and the Socio-educational Model
One of the most prevalent models to explain motivation was proposed by R. C.
Gardner in 1985, (as cited in Masgoret & Gardner, 2003). Gardner’s socio-educational
model of second language acquisition includes three components: motivation, attitudes
toward the learning situation, and integrativeness.
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Chart 1. Socio-educational Model
Motivation
Attitudes toward the Learning Situation

Positive Attitudes

Integrative Orientation

Integrativeness

General Interest in FL

Here motivation is the overarching component, with attitudes toward the learning
situation and integrativeness acting indirectly through motivation (Masgoret & Gardner,
2003). Attitudes toward the learning situation involve the specific classroom and teacher
where the learning is taking place. Gardner (1985) does not make a distinction between a
foreign language and a second language environment, only discussing the classroom and
teacher.
Integrativeness is defined by Gardner as how much learners identify with the
target language community and culture. Is there a genuine desire to become part of the
culture? Within this component there are three subcomponents, the first being attitudes
toward the target language group. Positive attitudes towards the target culture and people
would make learners more likely to want to integrate and thus be motivated to learn the
language. The second is integrative orientation, meaning the extent to which learners
want to interact, socialize, and become friends with members of the community. Gardner
theorized that learners who desired these interactions would be more open to learning
than those that did not. The third subcomponent is general interest in foreign languages.
While learners might not be specifically interested in the target language group, they may
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have an interest in foreign languages and cultures in general. These learners would
perhaps be less ethnocentric, and therefore more open to other cultures.
A recent study by Hernandez (2010) compared integrative and instrumental
motivation with gains in oral skills measured by a Simulated Oral Proficiency Interview
(SOPI). As defined by Gardner and Lambert (1959) integrative motivation involves
learning the L2 because of positive attitudes toward and an interest in interacting with the
L2 group, whereas instrumental motivation involves a pragmatic goal such as a good
grade. Participants were American college students studying in Madrid, Spain, for one
semester. Students were given a questionnaire at the beginning of the semester and at the
end filled out a language contact profile to record the number of hours they spent doing
activities in Spanish. Results from Hernandez’s study demonstrate that (a) students with
higher integrative motivation had more interaction with the L2 culture, and (b) the
amount of student interaction with the L2 culture was a significant factor in language
improvement.
Alternatively, Mendelson’s (2004) study of American college students in Spain
found that there was no apparent relationship between the reported contact hours with
native speakers and oral proficiency gains. Here participants were rated with an Oral
Proficiency Interview (OPI), an entrance and exit Language Contact Profile (LCP) and
directed language journal entries. However, the majority of participants on this study
were only participating in a short summer program, and a longer stay might change the
results.
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Isabelli’s (2006) research with American students in Argentina showed that there
was a relationship between the learners’ motivation, their attitude towards the host
culture, and how well they are able to integrate themselves into social networks that
included members of the host culture. The college students recorded their contact in
daily logs and wrote weekly diary entries. Those that invested in learning the L2 had
more contact with native speakers and thus greater gains in linguistic accuracy.
The Role of the Community
Many other studies have supported the role of the integrative orientation,
including Schumann’s (1986) Acculturation Model, which looks at social factors between
two groups. He theorizes that the target language group and the second language learners
need to be roughly equal in terms of economic, cultural and political status for optimal
language learning. If one group is substantially wealthier or more educated than the
other, the groups are less likely to develop interest in each other or mutual friendships.
Another factor is the need for low enclosure. He defines enclosure as “the degree to
which the 2LL [second language learners] share the same churches, schools, clubs,
recreational facilities, crafts, professions, and trades” (1986, p. 381). High enclosure
means less contact in these places and hence fewer opportunities for acquisition of the
language and culture. Besides low enclosure, the intended length of stay of the 2LL
group is a social factor. A longer intended stay would mean a higher chance of extensive
contacts with the target language group, which would encourage second language
learning.
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Schumann takes Gardner’s theory of needing a positive attitude towards the target
language community to another level. He proposes that both the group of second
language learners and the target language groups need to have a positive view of each
other in order to optimize language learning. This is harder to achieve than a positive
view from just the language learners.
Not only do the two groups’ attitudes affect each other, but their actual actions
towards each other can hold the key to success or failure. As Ushioda (2006) suggests, a
community that is accepting and encouraging of language learners will see greater gains
from learners. “How linguistic community practices position or marginalize non-native
language users, how they facilitate or constrain their attempts to learn and use the L2, and
how they engage their identities, will affect learners’ investment in the language”
(Ushioda, 2006, pp.153-154). Learners in a learning-supportive community will be more
motivated and invested in learning the language.
The Case of Switzerland
In order to understand how the community in Beau Lieu interacts with learners
one must first explore the overarching linguistic situation. In a country with four national
languages, the complexity of Switzerland’s linguistic state has long been a source of both
identity and controversy: identity because of the linguistic communities’ geography and
history, and controversy because of the decentralization of the national government and
the high amount of autonomy given to the cantons.
German is by far the most widely-spoken national language with around 64% of
the population speaking one of the many dialects of Schwitzerdütsch or Swiss German.
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The French-speaking western regions make up around 20% of the population, followed
by a small percentage (6%) of Italian speakers, and a miniscule (<1%) percentage of
those that claim Romansch as their mother tongue. However, having four national
languages does not mean that the average citizen is multilingual, since the linguistic
regions of Switzerland are generally well defined and stable (Grin & Korth, 2005). Many
Italian speakers would not be able to communicate with a neighbor in German, and many
German speakers could not collaborate with a colleague from Lausanne in French.
Demont-Heinrich says of this paradox:
Swiss everyday linguistic reality, then, might be said to be characterized by a
peculiar contradiction: the undeniable multilingual nature of the country—viewed
by both insiders and outsiders as central to Swiss identity, on the one hand, and
comparatively few highly fluent multilingual speakers, on the other. (2005, p. 73).
In much of Switzerland English has become the de facto lingua franca in response
to the linguistic communities and the high levels of internationalism. In fact the
mountainous town of Beau Lieu, like many small tourist towns, could be considered
more international than Swiss, with three international English-medium schools and
many residents who are not Swiss nationals. While French is without a doubt the
prevailing language, it is not uncommon to hear English, German, Italian, Japanese, or a
score of other languages—thanks to tourists, students, and residents. Therefore, many of
the shopkeepers, waiters, and citizens speak multiple languages, including English. This
paper does not endeavor to debate the status of English in Switzerland, but instead to
reveal the effect that the presence of English has on the learning and using of French as a
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second language in one community. How the townspeople of Beau Lieu interact with the
participants of the study, whether they help or hinder their learning, is explored in this
study.
The Gap in Previous Research
As stated previously, researchers have proposed many theories of motivation in
language learning, with one of the earlier and most prominent being Gardner’s (1985).
Whether or not, as Ushioda (2006) and Schumann (1986) posit, the relationship between
the community and the learners affects learners’ motivations, it is clearly a complicated
issue. In addition, while there is much research on language learning motivation in study
abroad programs, there is little to no language acquisition research that has been done
with high school students who are in a boarding school environment. An additional
difference between the present study’s context and general study abroad programs is that
many participants are living in the environment for consecutive years, not just studying
abroad for a semester or two.
The other important distinction in this study is the fact that it is taking place in
Switzerland, a multi-lingual country with a high prevalence of English. Consequently, a
higher prevalence of English is likely to encourage students to speak English more often
than they would in a country like China where English is not commonly spoken. This
study looked at the effect that the presence of English has on the learning and use of
French as a second language.
Only in the past few decades has research really started to look at the perceptions
of the hosts, and this usually involves host families like Stephenson’s (1999) study of US
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students and their Chilean host families. Consequently, I hope that my study will fill
some of these gaps by looking at both the perspectives of the language learners and the
French-speaking community members.
The Research Questions
This study overlays Gardner’s (1985) and Schumann’s (1986) theories about
motivation on the current study population of international boarding school students. The
first is Gardner’s concept of integrativeness with includes (1) attitudes towards the target
language group, (2) integrative orientation, and (3) general interest in foreign languages.
Question 1a:
Do students who have positive attitudes toward the Beau Lieu community and
Switzerland speak more French?
The attitudes of the students toward the Swiss people in Beau Lieu are unknown.
I looked at Gardner’s and Schumann’s theories of positive attitudes toward the target
language group to see if how students feel about the people of Beau Lieu and the Swiss is
hindering or helping the acquisition of French.
Question 1b:
Do students who have a desire to integrate into the Beau Lieu community and
Switzerland speak more French?
From my knowledge of the study environment, I would anticipate that the second
subcomponent, integrative orientation, would not be a motivation. The students are
rarely friends with anyone Swiss, other than the handful of Swiss students who are
enrolled at SIS. I have seen few interactions that are initiated by students with
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townspeople. Thus, my hypothesis is that students have little to no desire to integrate
into either the Beau Lieu or Swiss community and therefore integrativeness doesn’t
positively influence them to speak French. A sub-question that could influence the desire
to integrate into the community is the length of the stay in a community. I believe that
the length of time a student has spent living (or intends to spend living) in Frenchspeaking Switzerland will affect how much French they choose to speak. As Schumann
(1986) hypothesized, length of intended stay in an area is a social variable for
acculturation and consequently acquisition of a second language. A handful of students
in the study will continue their postsecondary studies in Switzerland or even plan to get
Swiss citizenship. The longer a person intends to remain in an area, the more contacts
with the local community he or she will develop, and this could promote language
learning. Thus this study will also look for any correlation based on intended length of
stay.
Question 1c:
Do students who have a genuine interest in learning about other cultures and
foreign languages speak more French?
Applying these subcomponents to the study group, most of the students are
learning their third or fourth language and have traveled widely. The Swiss International
School teaches more than 50 nationalities and prides itself on being a place of learning
and exchange between cultures. According to Gardner, students with a general interest in
foreign languages are more likely to be motivated to learn a language. Therefore, I put
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forward that most SIS students do have an interest in other cultures and languages, and
those that do are more likely to choose to speak French.
In addition to integrativeness, there is one final research question regarding the
learning situation.
Question 2:
What does the community do to encourage or discourage students from speaking
French?
Here I will look at how community attitudes shape interactions. In language
learning, the interactions between learners and native speakers are co-constructed. Many
a language learner has enthusiastically attempted to speak the language they were
learning in a foreign country only to be responded to in English. A learner can only
control his or her actions, not those of the native speaker, which can be frustrating to the
learner at times. If, as Ushioda (2006) states, a supportive community of native speakers
facilitates learning, perhaps the most telling issue is what the community does to facilitate
the acquisition of French. In the boarding school environment, there are actually two
concentric communities—the community of the school, and the community of the town
of Beau Lieu. This open-ended question will discern what each community does to
encourage or discourage the acquisition of French.
Summary
In this chapter I have discussed previous research on motivation in language
learning, specifically in the context of study abroad. The two main models that play a
role in this study are Gardner’s socio-educational model and Schuman’s Acculturation
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Model. My first three research questions come from the socio-educational model’s idea
of integrativeness. I will see if students who speak more French (a) have a positive
attitude towards the town and Switzerland (b) would like to integrate into the town
community, and (c) have a general interest in languages.
Background information about the unique situation of these participants in a small
but very international town in Switzerland was given because of the importance of the
community. Schuman’s Acculturation Model looks at the relationship between the
community and the language learners, and this concept is what the second research
question explores—What does the community do to encourage or discourage students
from speaking French? More specific information about the participants as well as the
methods of the survey will be discussed in the next chapter.
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CHAPTER 3: METHODS

In order to discover students’ motivations for speaking French, I will explore the
following research questions:
1) Is there a correlation between the SIS students who speak more French in the
community and
a) a positive attitude toward the Beau Lieu community?
b) a desire to integrate into the Beau Lieu community?
c) an interest in cultures and foreign languages?
2) What do the school and town communities do to encourage or discourage
students from speaking French?
Answering these research questions will reveal connections between the
motivation to use French and the specific community in Beau Lieu, Switzerland.
Because Switzerland is a multi-lingual country, the circumstances and attitudes of the
setting must be thoroughly understood in order to comprehend the research environment.
Specifically, this relates to attitudes towards and desire to integrate with the community
and how the community reacts to foreign students. This chapter will discuss the research
paradigm and the study participants before going into the methods and the details of the
survey instruments.
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Research Paradigm
To answer my research questions it was necessary to ascertain students’ interests,
attitudes, and desires. I also needed to look at the experiences that students have had in
Beau Lieu.

In light of the number of students (n>200) and the heterogeneity of these

participants in terms of age, experience, and nationality, I chose to administer a survey to
be able to better record and analyze the data. As Mackey and Gass (2005) point out, a
survey questionnaire is a good way to elicit information about students’ beliefs and
motivations.
All of this research is exploratory because there is no experimental aspect
involved; the current situation is merely being reported as I look for relationships. The
best research method to answer my questions is associational research because “the goal
of associational research is to determine whether a relationship exists between variables
and, if so, the strength of that relationship” (Mackey and Gass, 2005, p. 137). My intent
was to discover if there is a relationship between the amount of French spoken and
students’ attitudes towards the community, desire to integrate into the community, and
general interest in languages. This quantitative research involved a Pearson correlation
test to determine the mathematical strength of relationships.
To answer the second research question, I needed to know the attitudes of the
townspeople towards the students and the experiences of the students who I knew were
motivated to speak French. For this question I was most interested in qualifying their
responses, not analyzing them numerically, so informal interview questionnaires were
chosen as the method. “The strength of interviews is that they allow insight into
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participant perspectives. If capturing those perspectives is a goal, then interviewing at
some level seems imperative” (Hatch, 2002).
With a survey and questionnaires, consequently the research that I conducted was
mainly qualitative with a bit of quantitative analysis related to correlation.
Participants and Setting
The students at SIS come to Switzerland to study in English. About 80% are nonnative English speakers and for most French is their third or fourth language. There are
more than 50 nationalities represented, but the most common native languages are
Russian, Spanish, Arabic, Portuguese, English, and Japanese. Students are ages 13 to 20
enrolled in grades 8 to 12 plus a handful of post grads that have already graduated from
another school or grade 13’s who needed another year of English lessons to graduate.
While many of the students receive some sort of scholarship or corporate sponsorship, the
majority of the students are very wealthy and need to be to pay the high tuition rate.
The boarding school element means that students generally have the same amount
of time to spend in the community on a regular basis (after school and early evenings).
Variables like after-school jobs or religious activities are minimal, as the students’ lives
are based in the school.
The students chosen for follow-up interviews were identified by other teachers or
me as being motivated to speak French in or outside of class. Thought was also given to
getting a mix of ages and nationalities. All students interviewed should have completed
the survey except one who is not currently in a French class.
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As for the interviews with townspeople, the businesses chosen were those that the
SIS students frequent the most. They were also carefully chosen to be businesses where
the researcher did not have a strong social relationship with the staff. Within the
business, the respondent was whichever staff member was willing to do the interview,
which in half of the six cases was the owner.
Data Collection and Analysis
My research questions ask which variables correlate with students’ motivation to
use French in their daily life—attitudes towards the community, desire to integrate with
the people, general attitude towards cultures and languages—and finally what the
community does to encourage or discourage the use of French. However, in this
complicated linguistic environment, motivation is a difficult topic to judge and survey.
In order to get both quantitative and qualitative data, three survey instruments are used:
(a) a student questionnaire (b) short interviews with students and (c) questionnaires with
townspeople from select businesses.
Pilot Survey
To test the survey questionnaire, a pilot survey was conducted from NovemberDecember, 2011 with 12 teachers from SIS who had been identified as making an effort
to learn French (through private classes, self-study etc.). Teachers were asked about their
language background and years at the school, and then asked to rate statements according
to how much they agreed or disagreed with them. All participants said that living in
Switzerland was a reason for wanting to learn French and either agreed or strongly agreed
with the statement “I would be happier living in Beau Lieu if I spoke more French.”
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Participants were also asked what a teacher or the school could do to motivate them to
speak French more often in the community. As for the amount of French spoken in Beau
Lieu, two participants reported speaking French 0-20% of the time, three participants 2040% of the time, one participant 40-60%, four participants 60-80% and two participants
80-100%. This pilot survey established that even among adults who would be considered
motivated, the occurrences of speaking French are not high. These pilot results were
used to refine questions for the student survey.
A pilot business questionnaire was given to a SIS teacher from France who also
worked at one of the businesses in town. Her knowledge of both the school and the
service industry provided invaluable insight. She summed up her experience at the
restaurant by saying that servers didn’t have time to patiently listen to students practice
their language skills. “You’re there to sell. If you speak in French, you lose time.”
Data Collection Instrument 1: Questionnaire
The pilot survey results were used to select and refine questions for the student
survey. Freed, Dewey, Segalowitz and Halter’s (2004) Language Contact Profile (LCP)
was referenced as an example of the type of questions to ask in order to elicit the desired
information. The electronic survey was administered through Zoomerang (now Survey
Monkey) and included four parts:
a) Basic questions were asked about demographic information including age,
grade, years of French studied, nationality, years at the school, mother tongue(s), other
languages studied, and intended length of stay in Switzerland.
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b) A Likert scale that asked students to rate the degree to which they agree with
statements on a scale of 1 (strongly disagree) to 5 (strongly agree) was used to rank
attitudes towards the target language and culture, languages and cultures in general, and
desire to integrate with the community.
c) A section where respondents record what percentage of the time they speak in
French in various places in the community and if they have had a successful conversation
recently constitutes the third part. These self-reported percentages were statistically
compared to the responses to the attitudinal and motivational factors in section B. The
Pearson Product Correlation Coefficient was computed. Additional analysis compared
frequency of speaking French with several sub research questions to look for a
relationship between: (a) GPA (b) years at SIS (c) level of French class. The survey
responses either directly or indirectly relate to the amount of French spoken in the
community, and in order to test these potential relationships were analyzed using SPSS
statistical software with a two-tailed Pearson test with a p value of .01. Correlation can
only show relationship, not cause. A positive correlation means that as the y variable
increases so does the x and a negative correlation indicates that x decreases as y
increases. Correlation results can range from no relationship (0) to a perfect relationship
(1 or -1). As stated on Laerds.com, general guidelines are that (-/+) .1-.3 is considered a
weak correlation, (-/+) .3-.5 moderate, (-/+) .5 to 1.0 strong. Correlations are included in
the results section for multiple tests.
In order to identify the correlation between French level (class) and amount of
French spoken, the responses from students who had taken French in the past but were
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not currently enrolled in a French class were not included because it was impossible to
know what their level was without individual placement tests.
d) A section that asks the student to indicate their reasons for taking French and
any reasons for not speaking French in Beau Lieu. This information was used to provide
insight into reasons for not speaking French that might be related to the unique
environment of a secondary boarding school where English is emphasized and in a multilingual community.
The survey was administered during a two-week period in May 2012 by French
teachers in their classes. Teachers were given the same written instructions to read to
their students. They were requested to administer the survey during class time, but some
were not able to do so. Some of their students were emailed the link and asked to
complete the survey during their own time, which may have decreased the number of
respondents. A reminder was sent to teachers whose students had not completed the
survey a week after the survey opened.
Data Collection Instrument 2: Student Interviews
While the survey was the main instrument, audio-recorded interviews with five
students who had been identified as highly motivated to speak French were also
conducted. The interviews complement the survey data and provide qualitative data to
explore any characteristics that the motivated students have in common.
Data Collection Instrument 3: Townspeople Survey
A third instrument was a brief survey of townspeople in Beau Lieu. I spoke with
six staff members in businesses that students often frequent to see what their views of SIS
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students and students’ attempts to speak French are. Employees were given brief
questionnaires written in French and English. To encourage interviewees to respond
more freely, they were given the option to write the answers to the questions or orally
record them.
Limitations
One major limitation of these methods is that almost all of the data was selfreported, particularly the amount of French spoken. Since the emphasis of the survey
was on speaking French, students may have over-reported how much they speak. While
the French class a student is in is an indication of level, it is rather vague because of the
wide differences in background and skill level that occur within a class. Another
limitation is that some students completed the survey in class and others at home as
homework, so they may not have participated or may not have answered all of the
questions. In addition, the survey directions were given by classroom teachers, which
may have affected the uniformity of the instructions. I attempted to make the questions
as clear as possible, but most of the students are not native English speakers, so they may
have had trouble interpreting the questions.
There are also limitations in the questionnaires and discussions with townspeople.
Specifically, because the researcher asking the questions of the townspeople works at
SIS, there may be researcher bias. Townspeople may not reveal their true feelings
towards the SIS students, especially if those feelings are negative, because they do not
want to offend the researcher or say anything that might somehow put visits to their
business at risk.
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Ethics
As part of a Masters of Arts in English as a Second Language (MAESL) degree at
Hamline University, this study followed the mandatory requirements for ethical research.
This study protected participants’ rights in the following ways:
(1) Hamline’s Human Subjects Research procedures were followed. With the
exception of the pilot study, which was with adult colleagues, no data was collected
before permission was received by the Human Subjects Research Board.
(2) Research objectives were shared with participants.
(3) Participants’ parents emailed consent before participants were interviewed if
participants were under 18. Townspeople signed consent forms before being interviewed
or completing the questionnaire.
(4) Participants were notified of their right to withdraw from participation at any
time.
(5) My study refers to participants, the school, and the town with pseudonyms to
protect their anonymity.
Summary
Chapter 3 has explained the research paradigm and surveying techniques of the
research. The diversity and number of participants present the potential for a large
number of variables. The variables include, but are not limited to, how the survey will be
introduced, how the students, especially those with limited English, will interpret the
questions, and how they will self-report the data. With an extensive survey and in-depth
interviews with both students and townspeople, I hope to constrain these variables as
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much as possible. The statistical analysis and a discussion of the results follow in the
next chapter.
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CHAPTER 4: RESULTS AND DISCUSSION

The first part of this chapter presents and discusses the results of the three survey
instruments used in this study: the online student survey, the student interviews, and the
questionnaires and conversations with people from town, in addition to analyzing the
statistical significance of relationships between the variables. The second part relates
these results to the two main research questions. First, is there a correlation between the
SIS students who speak more French in the community and:
a) a positive attitude toward the Beau Lieu community?
b) a desire to integrate into the Beau Lieu community?
c) an interest in cultures and foreign languages?
And second, what do the school and town communities do to encourage or
discourage students from speaking French?
Results
Student Survey
The online student survey was completed in class or after school between May 5
and June 1, 2012 by 102 students who ranged in age from 13-19 years old and had
various levels of French. This is roughly 30% of the student body at SIS, and 30
nationalities were represented of roughly 55 in the school. The largest mother tongue
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groups were speakers of Russian (27%), Spanish (22%), English (14%) and Portuguese
(8%).
Students were experienced language learners. All were currently studying at least
a second language (English, French, Spanish or German at SIS), and they listed an array
of other languages that they had studied, the most popular being Italian, Chinese,
Russian, Kazakh, and Portuguese. Sixty-seven percent of students had a grade point
average (GPA) of 3.0 or higher.
Frequency of speaking French. The central question of the survey asked participants what
percentage of the time they spoke French to people in Beau Lieu who were not from SIS.
Results clearly show that very little French is being spoken in the community. The
majority of respondents (60%) affirmed speaking French 20% of the time or less.
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Table 1
Percentage of time students speak French in the community
Percentage of Time Speaking French

Number of respondents

0% of the time

17

10% of the time

24

20% of the time

19

30% of the time

7

40% of the time

8

50% of the time

7

60% of the time

2

70% of the time

9

80% of the time

3

90% of the time

3

100% of the time

3

Total

102

French class level. As a teacher, I would hope that as students learn more French (as
shown by French class level) they would be more and more likely to speak French in the
community. In this survey this was the case, since there was a moderate correlation
(.472, p = .01) between the French class level and the amount of French spoken in the
community. There was a weak correlation (.261, p = .01) between GPA and amount of
French spoken in the community, meaning a student with a higher GPA was slightly
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more likely to speak more French. Again, this is a correlation, not causation and there
are a number of other factors that come into play here.
Most of the students were beginners: 30% of students surveyed were in a firstyear course and 17% in a second-year course. Additionally, 17% had never formally
studied French. While it may seem strange to include students who have never been in a
French class in a study about speaking French, this group is part of the school and
community. Their responses also suggest that it is possible to make an effort to speak the
language of the community even without formal lessons. Less than half of these
respondents claimed to never speak French. The rest claimed that they spoke in French
between 10-50% of the time. This is an important statistic and shows that classroom
knowledge is not a prerequisite for using French in the community. This group is
included in all of the data unless otherwise noted.
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Table 2
Distribution of students by level of French
French Class

Number of
Respondents

Approx. Percentage
of Respondents

French 1 or ab initio 1

31

30%

French 2 or ab initio 2

17

17%

French 3 or SL 1

11

11%

French 4 or SL2

5

5%

French HL 1 or 2

6

6%

I'm not currently in a French class but
I have taken French in the past

12

12%

I'm not in a French class and I've
never studied French

17

17%

I'm a native speaker of French

3

3%

Total

102

~100%

Views on class and school. While a higher class level may correlate with more French
spoken in the community, students did not overwhelmingly think that their French class
prepared them for speaking French in the community. More than one-third of students
responded neutrally to the statement of “What I learn in French class helps me use
French in Beau Lieu” and 12% disagreed to some extent. Additionally, only 23% agreed
that SIS as a school encourages them to learn and use French. The implications of these
disheartening results will be discussed in the second half of this section.
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Why French? To a certain extent, motivations for speaking French are reflected in the
students’ reasons for taking a French class. When asked to describe the reasons that they
were learning French, 38% cited the fact that French is spoken by many people in Europe
and the world, 37% simply like the language, and 35% said it was because they are living
in Beau Lieu, Switzerland. Seventeen percent would like to use their skills to make
friends with French speakers. Incentives like having friends in the class, having an easy
class or scheduling were minimal, each cited by 6% or less of students.
Positive attitude toward Switzerland. The attitude towards Switzerland among students is
very positive. Not a single respondent disagreed with the statement that Switzerland is a
good country to live in and 47% strongly agreed. When asked if they liked Swiss people,
only 8% disagreed or strongly disagreed. Here there was a statistically significant
relationship. Both those students who said they liked people from Switzerland and those
who said Switzerland was a good country to live in were more likely to speak French.

Table 3
Correlations for opinions on Switzerland and frequency of speaking French
I like people from Switzerland.

.214 (p=.05)
weak positive correlation

Switzerland is a good country to live in.

.342 (p=.01)
moderate positive correlation

Desire to Integrate into the Community. When asked if feeling like they are a part of the
Beau Lieu community was important to them, respondents were ambiguous with 39%
claiming to be neutral while 9% strongly agreed and 10% strongly disagreed. There was
a weak correlation (.215, p=.05) showing that students who disagreed that being a part of
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the community was important to them were less likely to speak French and vice-versa.
Results show that more students (33%) do NOT feel like they are a part of the Beau Lieu
community than do (28%), a somewhat startling prospect. There was no statistically
significant correlation here with the amount of French spoken. The majority of
respondents (54%) agreed or strongly agreed that they would be happier living in Beau
Lieu if they spoke more French.
Responses to wanting to meet more Swiss people from Beau Lieu or be friends
with them were split, with the majority (40% and 45% respectively) stating that they
were neutral. There was no correlation between the amount of French spoken and either
of these two variables.
Length of time in Beau Lieu. The average length of time students had been at the school
was about a year and a half, but ranged from one semester to four years. There was no
correlation between the length of time students had been at SIS and how much French
they spoke in the community, meaning that being at SIS longer is not necessarily related
to speaking more French.
Interest in language and culture. Most of the students claimed to enjoy learning languages
(73%) and about other cultures (70%). However, statistically there was no correlation
between these claims and amount of French spoken, meaning that SIS students who
strongly agreed that they enjoyed learning languages and about other cultures were not
necessarily more likely to speak French in the community.
Community desire for students to speak French. Only 23% of respondents agreed or
strongly agreed that the staff at restaurants and stores want them to speak in French,
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compared with 39% who disagreed or strongly disagreed. On the other hand, when asked
if SIS students should speak French in Beau Lieu because it is a language of Switzerland,
47% (strongly) agreed.
Student Interviews
In order to gain deeper insight into why certain students DO choose to speak
French, I interviewed five students who were above average in the amount of French they
spoke in the community and who represented a mix of different countries and ages.

Table 4
SIS students interviewed
Name

Age

Nationality

Years at SIS

French Class

Marina

18

Columbian

2

French 3

Tom

17

American

3

Not currently in French
but completed French 2

Felicia

15

Mexican

1

French 1

Mohammad

19

Saudi Arabian

1

French 1

Dmitri

18

Russian
(Georgian)

3

French 2

Interviews revealed many commonalities. All five students had parents who
spoke multiple languages, had spent significant time in other countries, and supported
language learning. All were exposed to other cultures and languages as children; for
example, Felicia’s mother is Mexican and her father is American; Mohammad attended
an international English-medium school; Tom is a third-culture kid who grew up in
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multiple countries while his family worked for an oil company. However, all of these
traits are fairly typical for SIS students. Why are these students more likely to speak
French than other students with similar backgrounds?
First, each respondent had the mindset that speaking in French would endear him
or her to the native speakers in the community. When asked if townspeople would think
differently about SIS students if they spoke French, all responded affirmatively.
Yes, I think if we spoke good French with them they would respect that, that we
came to the town to speak French. I think they would like that more. Because I
think that most of them learned English because SIS is here. -Mohammad
Felicia was able to compare students speaking French in Beau Lieu to the tourists
in her native Mexico.
For us, for example, in Mexico when American tourists come and they speak
English to us we always respond in English but the ones that always try to speak
Spanish we think it’s very respectful and…it shows that they have us in mind and
that they’re not in their country and they’re respecting that. That makes us feel
happy with them and makes us want to respect them more and get to know them.
Second, the students came with the expectation that they would learn French. In
many cases the possibility of learning French influenced their decision to come to the
school. However, respondents were surprised with the lack of French in the school and
community. As Marina said, “they sell (the potential to learn French) to you when you
are choosing the school…but after coming here I realized that French wasn’t a big issue.”
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In addition to the community the lack of native French speakers enrolled as students was
an issue that many students observed.
When I came to SIS I thought that everyone in town was gonna speak French and
there were gonna be more French native speakers in the school but there are only
like five. And that really surprised me because I’d thought ok I’m gonna learn
more than what’s just offered in class. But in the end I just learned what was
offered in class, maybe a little bit more than the average class student but nothing
more than what I could have learned in class for the reason that it’s very easy to
get by here speaking just English. –Felicia
It was surprising to see the potential influence that even one native speaker can
have. Three of the interviewees mentioned that they spoke French with the single French
student at the school when asked if they ever speak French with other people their age.
Dmitri was encouraged by this student, saying that he spoke “Sometimes, only with
Pierre. He thinks that my accent in French is really good, so I’m trying to practice with
him.” Mohammad also cited Pierre as the only person his age that he spoke French with,
saying “Sometimes (I speak) with a French kid in school. I just joke around with him
trying to speak French, other than that [speaking French] never happens.”
Third, perceptions of friends played an important role. Four of the students had
no qualms about speaking French in front of their friends, no matter what their level.
Marina, Felicia and Tom said that their groups of friends supported learning and speaking
French and saw it as important. Mohammad said that none of his friends (who are mostly
Arabic speakers) spoke French but he would still speak French in front of them. Dmitri
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provided very interesting insight into his group of friends, stating “My friends…because
a lot of my friends are Russian speakers, and in my opinion they need French only for the
grade or only for credit.” When asked if he has ever seen these friends speaking French
he replied, “No, only one girl from last year, she spoke French. This year I never saw
some of my friends speaking French.”
Dmitri’s friends directly affected his motivation to speak French in the
community. Dmitri is a polyglot who likes languages, yet this peer-pressure prevented
him from speaking French.
A lot of my friends know that I’m studying Spanish and French and Italian, so in
my opinion when I start to speak some languages that they don’t understand it’s a
bit showing off so I just speak all in English.
He stated that his friends have never said anything to him about this, but it is just
something that he feels.
Tom’s friendships had the opposite effect, enhancing his French rather than
stifling it. Because of a friendship with an SIS student who had grown up in Beau Lieu,
Tom was able to meet his friend’s Swiss friends and hang out at his house with them.
When I do spend the night, they don’t speak much English, therefore I have to
speak French with them. It’s interesting conversing with them because at times it
can be difficult, seeing as they’re fluent French speakers and for me to
understand it is quite different.
A fourth commonality is that interviewees were able to cite specific instances
where they have had success speaking French, usually in restaurants or with taxi drivers.
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Dmitri explained “I remember last time when I went to Lausanne, the taxi driver was
asking me some questions in French and I just told him and I was answering.”
Respondents were generally satisfied with their abilities because they could get
by. They had seen progress, but they also knew that there was room for improvement.
Tom sums up his abilities this way.
I do wish that I was better at French, but if I can hold a general conversation
such as ordering something at a restaurant or asking someone for directions or
possibly helping someone getting around, then it’s absolutely satisfying enough
for myself. So yes, I am quite satisfied with how much I can speak French.
Townspeople Questionnaires
In addition to the interviews with students, staff members of local businesses were
surveyed. Two of the six, because of time restraints, filled out the questionnaire and
returned it, but others were willing to sit down and be informally interviewed.
The consensus was that students speak to the business staff members in French 0-10% of
the time. With the exception of one who claimed not to speak any English, employees
are very accustomed to speaking much of the time in English.
When an employee speaks with customers who are speaking a language that is not
French or English, they then first use English to speak with them. The one exception is
the employee at the Tourist Office who said she then uses German.
When asked in the questionnaire if they would like students to speak French, all
employees but one said yes. At a bakery and a restaurant that could both be considered to
cater more towards Swiss locals than the international schools, the owners emphasized
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that not all employees spoke English, and not being able to understand each other was
always difficult.
Yet other owners were of the mindset that it was their job to adapt to their clients.
The owner of one of the more international restaurants said he would never hire someone
that didn’t speak English because communicating in English was such an important part
of the job. They would have to speak French too, he added as an afterthought, because
the village would react negatively if they didn’t. The role of English was so important
that encouraging students to speak French could even have negative consequences for his
business.
It could create a barrier. The purpose of my business is also to…speak to your
clients, communicate with your clients. The easiest and the best is to speak the
language that you know they speak. –Restaurant owner
At the tourist office the employee said that she didn’t necessarily want the
students to speak in French because “working in an office one gets used to speaking
English.” Evidently the tourist office is another example of employees who are there to
serve foreigners and are expecting international clientele.
All of the respondents said that they were very willing to speak French with
students who made an effort, and that they were willing to correct them and encourage
them. One said that the language SIS students spoke with him wouldn’t affect how he
thought about them, “I wouldn’t judge a person because he didn’t speak [French]. It
makes me happy to be able to speak English.”
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While the employees of businesses in town speak almost no French with SIS
students, they say they would be glad to speak more in the future.
Discussion
Given this information, this section will determine if Gardner (1985) and
Schumann’s (1986) theories hold true in Beau Lieu and to what can we attribute the low
level of French being spoken by SIS students?
As stated above, the students’ attitudes towards Switzerland and Beau Lieu are
very positive. The majority of students responded affirmatively to the questions about
Switzerland being a good place to live and liking people from Switzerland. Thirteen
percent even plan on becoming Swiss citizens someday. Therefore, Gardner’s (1985)
requirement of a positive attitude toward the host community and country is present.
Indeed, there is a positive correlation with the amount of French spoken and those that
think Switzerland is a good country to live in and those who like people from
Switzerland. In line with Gardner’s sociocultural theory, students who have positive
attitudes toward the Beau Lieu community and Switzerland speak more French.
Next, do students who have a desire to integrate into the Beau Lieu community
and Switzerland speak more French? The answer here is a bit more complicated. There
was no support to Gardner’s theory about the relationship between speaking French and
the questions of wanting to meet or know more Swiss people from Beau Lieu or wanting
to make friends with people from Beau Lieu. However, according to student responses, a
real desire to be a part of the community is clearly missing. The students do not feel like
they are a part of the town community, with 33% of respondents disagreeing with the
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statement “I feel like I am a part of the Beau Lieu community.” Yet they also claim that
being a part of the community is not important to them with 27% disagreeing that
“feeling like I am a part of the community of Beau Lieu is important to me” to some
extent and 40% being neutral. This integrativeness that is such a central part of the
motivation to speak a language is missing for most SIS students and may be one
important reason why more students don’t speak French.
In line with Schumann (1986), the students may not be interested in being a part
of the community because they don’t have much contact with the community. The
enclosure between the two groups is high—besides restaurants and grocery stores they do
not often frequent the same places, meaning they do not have the frequent contact that is
a prerequisite for Schumann’s theories. The contact that the students do have is generally
with adults, not other teenagers who are their age. Additionally, he posits that language
learners and community members need to have similar levels of wealth and socioeconomic status. Most of the townspeople in Beau Lieu are middle class while most of
the SIS students are extremely wealthy, putting distance between the two groups.
This distance and wealth may also contribute to townspeople’s sometimes
negative view of SIS students. When asked about their views of SIS students, most
diplomatically said that there was a big range of behaviors with some being very polite
and others not very courteous and not saying hello. None of the views of students were
completely positive and some complained about the litter and constant cigarette butts left
around town. Consequently, there is a lot that students could do to endear themselves to
the townspeople and improve relations.
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The third sub-question addresses interest in learning about languages and cultures:
Do students who have a genuine interest in learning about other cultures and foreign
languages speak more French? Seventy-three percent of respondents claim to enjoy
learning languages to some extent and less than 5% don’t enjoy language-learning.
When asked to respond to the question “I enjoy learning about other cultures,” the
response was just as strong with 69% agreeing or strongly agreeing and no one strongly
disagreeing. The Likert scale questions plainly show the requirement of having a general
interest in other languages and cultures is present. Yet there was no correlation between
these two questions and the amount of French spoken in the community. This could be
because most students are already using a 2nd (or 3rd) language to communicate when
they are speaking in English.
Impact of the Community
To answer the second question of how the community impacts the students, we
must look at all three survey instruments: the student survey, student interviews, and
townspeople questionnaires. First, the perception of the students is that the community,
at least in stores and restaurants, does not even want them to speak French. More than
one-third of students disagreed with the statement “the staff at restaurants and stores
wants me to speak French.” Thirty-eight percent were neutral and just under a quarter
agreed to some extent. The townspeople surveys show that in fact most townspeople
would like them to speak in French, but many employees feel that they can better serve
the students as customers if they speak to them in English.
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Less than half of the students said that living in Beau Lieu helps them learn
French. Yet, 54% of students think that they would be happier living in Beau Lieu if they
spoke more French, so it is clear that there is a need and desire to learn for many students.
The reason most cited by students for not speaking French in town was not having
the vocabulary necessary to communicate. Nearly half of students claimed that they do
not speak in French because they do not have the vocabulary to know what to say. This
is certainly an understandable reason for students at lower levels, but seems to be
common even for higher levels as one respondent wrote in, “I don’t consider my
vocabulary broad enough, even though I’m in HL” (the highest level offered at SIS). The
next most cited, at 38%, was that they speak in French but people respond to them in
English. One-quarter (24%) said they do not speak in French because they are
embarrassed and one student wrote that her “TERRIBLE accent” inhibited her.
Interviews and conversations with townspeople support these statistics. When
interviewed, Marina stated “sometimes when you’re trying to speak French they will help
you out but sometimes they will switch to English.” Interviewed townspeople had few
ideas regarding things they did that encouraged or discouraged students to speak French.
Some said they would say simple phrases in French like bonjour or bon appétit but others
admitted they would immediately greet students in English.
This brings us to the question of what would motivate the students to speak more
French. Students were asked to write in their responses on the survey and many
responses were very honest, saying “I don’t know” or “I don’t want to speak French” or
“I don’t find it necessary so I don’t feel very motivated.” A few admitted to anxiety as a
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constraint, with responses like “if I wasn’t scared to speak French” or “confidence.” The
most common responses suggested that townspeople people speak to them in French, not
English, and a few suggested that the townspeople needed to be more patient or polite
with the students.
If the people were more helpful. When I talk to them in French, they respond in
English. I know my French sucks, but they don't even try. The only helpful person
is the lady working in the post office. She always listens to my terrible French and
helps me when I can't remember a word, and even smiles! :)
The other common theme was the need to get out into the community to practice,
suggesting that students would be more motivated “if we had activities with the outside
world.” Often their responses involved blending the classroom with the community,
including ideas like “if we learned things in French class that actually helped me
communicate in my everyday life” and “I'm doing my best, but going out with our class
would totally improve my skills.”
The final question asked students what their French teacher or SIS as a school
could do to encourage them to speak French. Many students did not think that this
collaboration was necessary and there were responses such as “nothing, school already
brings everything for us to learn, it depends only on students if they want to learn or no”
or “it doesn’t concern her” or “they cannot do much outside of the classroom.” There
were also many responses that showed students were already motivated by their teachers
to speak in the community, such as the one student who said “my teacher already
motivates a lot to speak French.”
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Like in the previous question, some students suggested more out of the classroom
activities like “bring in people from the town to just talk to us about the city.” It would
help us with comprehension to listen to them, and we would learn more about the city.”
Another idea was “going for more trips to France or to French-speaking countries, and
making us order food in French. Go outside the classroom, or translate the French songs.”
One student suggested more of an emphasis on speaking-related activities and
pronunciation and some recommended extra credit projects. Other ideas involved the
prevalence of French within the school, suggesting “French class for everyone” not just
the students with higher English skills. One student said “speak French themselves”
likely referencing the fact that the majority of teachers at SIS do not speak French with
any regularity.
Summary
The results of these three survey instruments shed light on the complicated
situation of SIS students in Beau Lieu. Students’ self-reported data indicates that, indeed,
very few of them are speaking French in the community, and the interviews with
townspeople working at local businesses support this claim.
The interviews with a select group of students who do choose to speak French in
the community showed many commonalities. Students had all grown up exposed to
many languages and cultures and enjoyed and esteemed language learning. The students’
peers could help or hinder the amount of French they spoke and overall they were
outgoing students who were not afraid to make mistakes.
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In response to the research question involving (a) a positive attitude toward the
Beau Lieu community, (b) a desire to integrate into the Beau Lieu community and (c) an
interest in cultures and foreign languages, it can be said that there is a positive attitude
towards the host community and country, and this positively correlates with speaking
French. Most students claimed to enjoy learning other languages and about other cultures,
but while the interest in languages is present there was no correlation found with the
survey participants. However, the missing piece of the puzzle is the community. Most
students do not feel like they are part of Beau Lieu and don’t display a desire to be part of
the community, so they have little motivation to speak French.
The townspeople questionnaires showed that some employees spoke only French,
but others enjoyed being multilingual and speaking multiple languages with their
customers. Some of the respondents thought that it would be nice if students spoke
French, while others thought it was their job to speak the languages of their clients.
Students offered various responses when asked what would motivate them to
speak more French. The most common response was that if the townspeople only spoke
French (and not English) students would be more motivated to speak French. Other ideas
were more pragmatic and ranged from doing more class activities in the community to
more oral practice in class to speaking with more sympathetic townspeople.
This chapter has presented the results and discussed possible explanations for
them. Chapter 5 will touch on the limitations of the study and conclude with options for
further research and a plan to share the results.
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CHAPTER 5: CONCLUSION

After reviewing the results presented in the previous chapter, this final chapter
will revisit my personal reasons for undertaking this study and the limitations before
describing possibilities for further research and outlining potential ways of sharing the
results.
The research questions asked whether the following were present a) a positive
attitude toward the Beau Lieu community, (b) a desire to integrate into the Beau Lieu
community and (c) an interest in cultures and foreign languages. The fourth research
question looked at how the community’s behavior affects the students.
The results of this study show that students at SIS are speaking little to no French
in the community and revisiting the literature review we can see why. Of Gardner’s
(1985) three requirements, a positive attitude towards the host country and a general
interest in learning foreign languages are present, but the desire to integrate with the host
culture is clearly not.
Moreover, Schumann’s (1986) social theories about the need for equal status
between the target language community and the learners are not being met. The students
are much wealthier than the average townsperson and thus they are not on par in terms of
socio-economic status or in terms of age. Besides restaurants and sports facilities, the
students and the townspeople have little interaction with each other and hence high
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enclosure. While the townspeople said they wished the students would speak French, in
practice they were doing little to help them. They generally speak English to SIS
students or even respond in English when students speak to them in French.
Furthermore, townspeople did not always have a positive view of the students, stating
that many of them did not use basic pleasantries like hello and thank you and were
responsible for a large amount of litter in the town.
The results of this capstone are in line with what I had anticipated. When I was
starting to explore my research topic, I knew that I wanted to do something to encourage
students to speak more French in the community and in Switzerland. However, I realized
that I had no baseline to go from. Despite my personal observations to the contrary,
perhaps some students were speaking French. Was it just an issue for students in the
French 1 classes? As with any good business plan, I knew that I needed to have a
research base to support my assumptions before actually attempting to change the status
quo. It was necessary to do this background research to really understand the very
complicated and multi-faceted situation that is present within Switzerland, Beau Lieu,
and the school itself.
Limitations and Further Research
My overarching goal when starting this research was to understand why students
were not motivated to speak French in Beau Lieu, and this has been successfully
achieved with this capstone. However, as with any study there are limitations. Survey
respondents comprised just less than one-third of the roughly 340 students at SIS. While
this is an adequate-sized survey sample, because the school population is so diverse it
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would have been nice to have more respondents. In addition, 50% of the students are
new every year and the make-up of the student body has changed much in the last few
years, so what held true for one year may be different for the next, although I would
assume that the results would be quite similar.
An additional drawback is that the data are self-reported for the amount of French
spoken, but it closely matched what the businesses reported that they were speaking with
the students, so it is very likely to be in the same range.
As for the local businesses, there seemed to be a dichotomy between the “local”
businesses run by native French speakers and the “international”-oriented businesses run
by those owners catering especially towards the international school's clientele and the
tourists. Obviously the amount of French spoken with students by an employee who
doesn’t speak English and by one for whom French is not a native language would be
very different. This is an area that was not addressed in this study.
There are many other English-medium boarding schools in Switzerland and to
learn more this study could be repeated at another school in another town to discover if
the results would be similar. Some other boarding schools have bilingual programs or
programs where all students are required to take French and it would be helpful to learn
what the school is doing to encourage students to speak French.
Sharing the Results
I plan to disseminate these results in a summarized manner to the school
administrators, my fellow teachers, and anyone else who may be interested. In addition
to publishing the capstone on the school website, I will give a short library talk for
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students and teachers who are interested in learning more. It is my hope that this study
will motivate other French teachers at SIS and me to continue to look for ways to
encourage our students to speak French in the community. The lack of French being
spoken by our students is disheartening to me as a teacher and proves that while what we
do in the confines of the classroom may be successful, we are missing a major
opportunity to teach our students hands-on skills outside of the classroom. The point of
learning a language is to use it in the real world to communicate, and if students do not
want to use it, then they are wasting what they learn. Ultimately, I would like to do a
complete overhaul of the level one and two French curriculum to base it on a
communicative approach that is directly relevant to what the students are seeing in their
daily lives in Switzerland. This curriculum would include a focus on more vocabulary
and less grammar in the class, and an increased emphasis on vocabulary for traveling like
checking in to a hotel, and for shopping and eating at a restaurant. Excursions to places
in the community could include a scavenger hunt in town to learn the names of stores,
trips to buy train tickets and learn proper train etiquette, or having a meal at a restaurant.
Creating this curriculum, however, could compose an entirely different capstone.
The culture of the school in general would also need to change in order to take
full advantage of the community. Increasing the number of native French-speaking
students, especially those from Beau Lieu would increase the amount of French heard in
the halls and increase practice opportunities for learners. More French speakers from the
town could also expand students’ desire to be part of the community, since they would

53
have a link through classmates and friends. Another option would be conversation
partners from town who would come to speak to students during their study hall.
Most of the SIS teachers are native English speakers and overall only about onethird have made any real effort to learn and use French, even though many have been
here for years. The school offers French classes at a reduced price for teachers, but
offering these for free and integrating them into the community could increase motivation
among teachers. Teachers learning and using French would serve as role models to
students and the school could also increase the number of teachers who are native French
speakers.
The school is largely focused on learning English and has a very successful ESL
program. However, 8th and 9th grade ESL students and lower-level 10th-12th students are
not allowed to take a language because of the current class tracks and the need to focus
on English. As evidenced by the results of the survey, many of these students have a
desire to learn French earlier and could be successful in a French class, but the class
would need to be taught with less emphasis on English as the language of instruction and
with many accommodations for these students.
Finally, it is clear that the community of Beau Lieu is a wonderfully multi-cultural
group, but because of this French is not emphasized and English is the lingua franca.
This would be the hardest obstacle to change, although starting a dialogue with business
owners was a good first step. Continuing to have them visit the school and encouraging
them to speak French with the students may be all that can be done.
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This capstone has shed light on students’ motivations to speak French, the
language of the town they live in. Now that the situation and conditions are clear, it is up
to the teachers and the school to institute changes.
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APPENDIX A: STUDENT SURVEY

Age (choose one) 12-13-14-15-16-17-18-19
Nationality (choose one)
Angola

Argentina

Austria

Armenia

Belarus

Belgium

Brazil

Bulgaria

Canada

China

Colombia

Denmark

Ecuador

Egypt

England

Estonia

Czech
Republic
Finland

France

Germany

Ghana

Hong Kong

Iceland

India

Indonesia

Iran

Ireland

Italy

Japan

Kazakhstan

Latvia

Lebanon

Lithuania

Malaysia

Mexico

Morocco

Netherlands

Nigeria

Norway

Palestine

Poland

Portugal

Qatar

Romania

Russia

Saudi Arabia

Scotland

Slovenia

South Africa

South Korea

Spain

Sweden

Switzerland

Taiwan

Tanzania

Thailand

Turkey

Ukraine

United
Kingdom

USA

Venezuela

Trinidad and
Tobago
Vietnam

Zimbabwe
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Mother Tongue (choose one)
Arabic

Armenian

Bulgarian

Chinese
(Cantonese)
Greek

Danish

Dutch

French

Chinese
(Mandarin)
German

English

Finnish

Hebrew

Hindi

Icelandic

Indonesian

Italian

Japanese

Kazakh

Korean

Norwegian

Persian
Farsi
Thai

Polish

Portuguese

Romanian

Russian

Spanish

Swedish

Turkish

Ukrainian

Vietnamese

Yoruba

Other

Other languages you’ve studied as a foreign language (unlimited choices, other)
Arabic

English

French

German

Italian

Japanese

Korean

Latin

Mandarin
Chinese

Portuguese

Russian

Spanish

Other (write
in)

Kazakh

French class you are currently enrolled in (choose one)
French 1/Ab Initio 1
French 2 / Ab Initio 2
French 3 / SL 1
French 4 / SL 2
French HL 1/2

Length of time/Year at SIS (choose one) 1st

Your GPA is: (choose one) 0-2.0 2.0-2.5

2nd

2.5-3.0

3rd

3.0-3.5

4th +

3.5-4.0+
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When I speak with people in Beau Lieu who are not from SIS (in restaurants, taxis,
stores) I speak 0-100%, increments of 5% (choose one)
in French________% of the time
in English ________% of the time.

Likert scale 1-5 Disagree-Agree
Please rate the following statements on how much you agree with them. 1 means
that you strongly disagree and 5 means that you strongly agree
I enjoy learning languages
I enjoy learning about other cultures
Switzerland is a good country to live in
I like people from Switzerland
I would like to meet more people from Beau Lieu and become friends with them
I feel like I am a part of the Beau-Lieu community
Living in Beau Lieu helps me learn French
Living in Switzerland helps me learn French
Living in Beau Lieu helps me learn or use English
It is difficult to communicate to buy things in Beau Lieu
I prefer to go to restaurants or stores in Beau Lieu where the staff speaks English
When I am a customer at a restaurant or store the staff should speak English so we
can communicate
The staff at restaurants and stores wants me to speak in French
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I would be happier living in Beau Lieu if I spoke more French
My friends think it’s uncool to speak French outside of French class
What I learn in French class helps me understand or speak French in Beau Lieu
SIS students should study French at SIS because French is the language of Switzerland
SIS students should speak French in Beau-Lieu because French is the language of
Switzerland
SIS as a school encourages me to learn and use French

Reasons that you are learning French (check as many as apply)
I like the language (way it sounds, grammar)
I thought it would be an easy class
Lots of people in Europe and the world speak French
I’m living in Beau Lieu/Switzerland (French-speaking country)
I need French for university or for another school
It was the class that best fit my schedule
My friends were taking French
I want to be able to make friends with people from Beau Lieu

Check any reasons for not speaking French in Beau-Lieu
None, I always speak in French
I don’t have the vocabulary needed to communicate
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I try to speak in French but people respond in English
I think that people should speak to me in English
I want to practice my English
I’m embarrassed to speak in French
I have friends who can translate or speak for me
Other (write in)

Did you have a conversation where you were successfully able to speak with
someone in French outside of the classroom…
In the last two days?

Yes

No

If yes, were you alone at the time?
In the last week?

Yes

Yes

No

Yes

No

Yes

No

No

If yes, were you alone at the time?
In the last month?

Yes

No

If yes, were you alone at the time?

What could your teacher or SIS do to motivate you to speak French in Beau Lieu
more? (write in)
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APPENDIX B: INTERVIEW QUESTIONS FOR SELECT ADDITONAL STUDENTS

Note: The interview will be an informal, recorded conversation. The researcher will ask
these questions as follow-up from the survey:

1. Where do you speak French in Beau Lieu?
2. Do you speak French anywhere else in Switzerland?
3. Do your parents or other family members want you to learn French?
4. Did the potential to learn French influence your decision to come to SIS?
5. Are you satisfied with your French abilities so far?
6. Do you ever speak French with other people your age?
7. What do your friends think about speaking French?
8. Do you speak French in front of your friends?
9. What do you think that people in Beau-Lieu think about SIS students?
10. Do you think that people in Beau Lieu would think differently about them if they
spoke French? Why?
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APPENDIX C: SONDAGE POUR LES GENS DE BEAU LIEN
SURVEY FOR BEAU LIEU TOUWNSPEOPLE

1. Actuellement, quelle est votre perception des élèves de Swiss International
School ?
What is your current perception of SIS students?

2. Quelle langue parlez-vous avec les élèves de SIS?
Which language do you speak with students from SIS?

3. Quelle langue parlez-vous avec la majorité des clients ici?
Which language do you speak with most of the customers here?

4. Si vous servez des gens qui sont en train de parler une langue qui n’est ni français
ni anglais, quelle langue avez-vous tendance à utiliser pour leur parler d’abord ?
If you serve people who are speaking a language other than French or English what
language do you first speak to them in?

5. Parmi les élèves de SIS que vous servez, quel pourcentage vous parle en français?
Of the students from SIS that you serve, what percentage speaks to you in French?
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6. Aimeriez-vous que les élèves de SIS vous parlent en français?
Would you like the students from SIS to speak to you in French?

7. La langue utilisée par les élevés pour communiquer avec vous a-t-elle une
influence sur la perception que vous avez sur ces mêmes élèves ? Pourquoi ?
How does the language that SIS students speak with you affect how you think about
them?

8. Faites-vous en sorte d’encourager les élèves à parler français ?
Do you purposefully do anything that might encourage students to speak French?

9. Faites-vous en sorte de décourager les élèves à parler français?
Do you purposefully do anything that might discourage students to speak French ?

10. En général, qu’est-ce qu’on pourrait faire pour encourager les élèves à parler
français? What could be done to encourage students to speak French?
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