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CHAPTER ONE: INTRODUCTION
One day while in the midst of an English Learner (EL) Sheltered U.S. History

class, a 14-year-old student of mine from Brazil proclaimed with a fair amount of

enthusiasm, “Hey, abolition is the same word in Portuguese! In Portuguese you say
abolição.”

“Ah, yes.” I said, “That’s called a cognate. There are many words that are like

that. Keep an eye out for more words like that because they’ll help you learn and
understand English faster.”

A cognate is a word that has the same form and meaning in two or more

languages. Take, for example, the word democracy in English and democracia in
Spanish. A Spanish speaker learning English might be delighted to see the word
democracy and think that they have just learned a new word without actually

having to put in any effort into understanding it since it is already stored in their
lexicon, which is true in this case as these words truly are cognates. Students

learning English use cognates frequently when acquiring English. They help in
reading comprehension and can improve student writing. Teachers often use

cognates as a teaching tool. If students are aware that cognates exist, they will then
be able to use this as a strategy in comprehending English. English as a Second
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Language (ESL) teachers often take time during classroom instruction for

students to pronounce a new word in a their native language (L1) and in English to
demonstrate that certain words share a phonetic or orthographic similarity and to
make students aware of a new learning strategy. It is not uncommon for students

discover that the word is a cognate in their L1 since English has borrowed from so
many languages.

Just as it is convenient to use a cognate to help you learn a language, the

opposite can also be true. There are words that appear to be real cognates, but their
meanings may have changed through time. These words are called deceptive

cognates, or false friends. My blunder in high school Spanish would fall into this
category. During sharing time when I exclaimed, “Estoy embarazada,” I was

attempting to proclaim that I was embarrassed. However, my teacher quickly

informed me that I was not indeed pregnant as this phrase signifies in Spanish. I
was slightly embarrassed as a result of my use of this false friend. As a result, it

became very clear to me at that moment that this cognate was not a true friend, but
a false one.

The existence of false friends may cause problems for the teacher and the

student in teaching and learning as students may be beguiled into believing that
they are using the correct word when in fact they are not. Teachers must teach

students that not all words that seem to be real cognates are their “friends”. They
must teach them that the word in question may be a cognate, but they should be
wary of false friends, which can turn out to be foes.
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Cognates can be used to a learner’s advantage in comprehending a new

language and might manifest themselves as such, but the learner could also be

fooled if such a cognate is actually a false friend. I became interested in this topic
because as a learner of Spanish I often use cognates as a strategy and by the same
token have been duped into using false friends. Furthermore, as a teacher, I have

observed my students often fall into the same trap. It is through my observations

and my own practice that I became curious about my own English Learners (ELs), in
particular their awareness and use of cognates. I decided to study if students are

indeed aware of real cognates and false friends as they are acquiring English the as I
was while acquiring Spanish.

My self-realization regarding cognates and false friends as a teacher and

learner led me to delve into the correlation between false friends and cognates and
study it more in depth. Therefore, my research question is to determine to what

extent native Spanish-speakers (NSSs) of English are aware of cognates and false

friends within a text. Besides student awareness of false friends and cognates, I also
want to investigate student metacognitive processes while reading to examine if

students are actively thinking about cognates and false friends as they read. I am

interested to find out/ whether students are assuming that word meanings remain

exactly the same as the Spanish counterparts or whether they are using the context
to verify if the assumed definition is valid.
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Thus, subsequent questions to be pursued for this study are: Are students

able to provide definitions for all cognates and false friends and do they use the
context to define unknown cognates and false friends?

Having described what has led me to my research question, for the

remainder of the first chapter, I will outline my role in this capstone, define key

vocabulary and then briefly present the theories of second language acquisition that
are relevant to the present study, including transfer from a first language (L1) to a

second language (L2) and the interlanguage that a student may be using during the

process of language acquisition. I will also include discussion on the significance of

false friends and cognates in that acquisition. Finally, I will provide a description of
metacognitive processes as they relate to this study.

Role and Background of the Researcher

My role in this capstone is solely that of a researcher who will collect and

analyze data. All six participants of the study are native Spanish-speaking English
learners from Mexico who are between the ages of 14 and 17 who operate at an

advanced level of English proficiency. The participants of the study are accessible to

me as half are currently students within my classroom and the others are, in a sense,
on loan from a colleague and attend a nearby high school within my district. During
the study, participants were asked to complete four stages of tests to assess their
understanding and awareness of real cognates and false friends.

As a teacher, I am always looking for ways to improve instruction in order to

increase the English language proficiency of ELs. In an era where high stakes testing
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is at the forefront of educator thoughts and instruction, it is even more important to
provide students with strategies that will help to make them more efficient readers

and learners. It is for that reason that I’ve chosen to do a study where cognates and
false friends are a focus. These words are of special concern not only for NSSs, but
for all ELs. Many languages possess cognates and false friends that may help or
hinder comprehension and acquisition. Hence, obtaining further insight into

learner thought processes during reading and into learner awareness of cognates

and false friends is a topic that merits investigation. The ultimate goal of any ESLrelated study is to create better learners by providing strategies that will enhance
learning. The current study is not only valuable to me, but potentially to other
teachers so that they too might better facilitate ELs in language learning.

Pursuing the topic of cognates, specifically that of false friends, is of

importance for a few reasons. The primary reason is to provide teachers with

additional information. With the results rendered in this study, teachers will learn
more about how students are processing or thinking about language. This gives

teachers supplementary relevant information from which to adjust their instruction

for Spanish speakers and/or other English learners. The results of the research may
also be beneficial to students as they may become more mindful of lexical and/or

linguistic differences between English and Spanish. There is also the potential that a
participant’s meta-linguistic awareness may be increased as a result of the study.

Participants may start actively thinking about using a cognate or question the use of
a false friend. Finally, in all probability the misuse of false friends and awareness of
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cognates may also occur in other languages in addition to Spanish. Perhaps the
current study will aid other teachers and learners in guiding instruction and
acquisition of the English language.
Cognates

Key Terms

Because languages continuously evolve, change and share words, there are

some words that have a similar form and meaning in more than one language.

These cognates may significantly aid a student in comprehending English if they are
aware of the cognate in their L1. Luckily, Spanish and English share thousands of
cognates that can make learning for a native Spanish Speaker (NSS) easier.

As discussed in the second chapter of the current study, research has

discovered that cognate awareness can help students acquire English and help in

comprehension when reading (Kelley & Kohnert, 2012; Nagy, García, Durgunoglu, &
Hancin-Bhatt, 1992). However, the process of identifying cognates is not as easy as

it seems. Studies have indicated that learners are able to identify cognates if aware,
but they may also overlook a large number of cognates within a text (Burgo, 2004;

Nagy et al., 1992).
False friends

False friends can be thought of as deceptive friends who ambush students

into believing they are real cognates. False friends are words with a similar

etymology, orthography, or phonology, but a different meaning. As one could

imagine, false friends may cause significant problems for ELs (Alonso Alonso, 1997;
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Chacón Beltrán, 2006; Roca Varela, 2010). Characteristically, a learner may assume

that a false friend has the same meaning as the word from L1 and use it accordingly.
Learners must be aware of false friends in order to correct their mistakes and
discover the actual meaning of the word.

Transfer

Although there are many potential reasons a language learner might make a

mistake while learning a new language, interference or transfer is one of the

theories that could potentially account for errors when learning a new language. In
order to facilitate language learning, a learner may rely on the structures and

systems of their L1 when learning L2, as it is the only thing they know. Transfer is

used productively and receptively while learning. Because of natural reliance on L1,
learners might assume certain truths between L1 and L2. Languages behave in
different ways and what is true in L1 may not necessarily be true in L2. Any

assumption that something that is true in L1 must also be true in L2 could cause a
learner to make mistakes (Dulay, Burt, & Krashen, 1982).

There are two types of transfer that can occur while learning a new language.

The first is positive transfer. In this case, a linguistic element that exists in a

learner’s L1 such as a grammatical, phonological, or semantic feature also exists in

L2. This correlation is positive and will aid a learner in their L2 comprehension. In
the case of real cognates, the transfer is a positive one as it is to the learner’s

advantage that he/she is transferring a cognate that luckily exists in both L1 and L2
(Dulay et al., 1982).
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Conversely, negative transfer occurs when a learner believes that something

that is grammatical and meaningful in L1 also exists in L2 while it actually does not,
thus causing a learner to make an error. Part of the reason that a learner might
believe that a false friend is a cognate is due to negative transfer from L1 to L2.

Here a learner is assuming that because of their L1, the word must be a true cognate
with the same meaning as in L1 since they are cognizant of a similar word in their
L1. They believe that the same rule applies when it actually does not.
Interlanguage

Another theory that provides a source of learner errors is that of

interlanguage (Selinker, 1972). Interlanguage is a way of describing how a language
develops during the process of second language acquisition as a learner acquires a

second language. It can be defined as a constantly evolving system where a learner
creates his/her own set rules that may contain parts of L1, both L1 and L2 or

universal linguistic rules that are common to all languages. Many researchers see

interlanguage as a continuum where a learner is traveling to reach proficiency in L2.
Throughout acquisition, each learner’s system of interlanguage will continue to

progress and change based on a learner’s current perception of the target language.
It is important to note that the interlanguage system that is created is independent

from that of L1 and L2, but it can contain components from both. Some researchers

indicate that interlanguage may be a coping strategy that a learner uses to deal with
the stress of learning a new language and all the complexities it entails (Durán
Escribano, 2004; Lightbown & Spada, 1999).
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Interlanguage is a systematic way for a learner to adjust and learn the new

system of L2. Although interlanguage is different than transfer, transfer does play a
role in the process. Selinker (1972) outlines the following steps in interlanguage
that may explain learner errors:
(1) transfer

(2) transmission of educational practices
(3) language acquisition strategies
(4) communication strategies

(5) overgeneralization (Durán Escribano, 2004)

Interlanguage is important for the purposes of this study because it is a

theory that may explain students’ metacognitive processes of creating or

interpreting false friends and real cognates. It may also explicate student errors
regarding false friends.

Metacognitive Awareness

Metacognitive awareness is a challenging topic to discuss as it is multi-

layered and exists within many realms in and out of language learning. For the

purposes of this study, metacognitive awareness will relate only to that of language

learning and not to any other area. Metacognition can be defined as thinking about
language in this context. Flavell defines metacognition as “one’s knowledge

concerning one's own cognitive processes or anything related to them” (Flavell,
1976, p. 232). Metacognition tells us what a learner knows about his/her own
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thinking and can shine a light on strategies a learner uses to help them learn and
think.

Elucidation of metacognitive awareness is essential for the purposes of this

study, as I would like to understand the processes that students use as they are

reading and comprehending false friends and real cognates within a text. I hope to
gain insight into how and what students are thinking as they are reading, thus

providing information that will help instruct students better in language learning
and beyond. This insight into student metacognitive processes will specifically

relate to false friends and real cognates and hopefully provide teachers with helpful
information regarding the awareness of false friends and cognates.

Because students frequently encounter false friends within a text, they must

have a strategy to determine the word meaning. It is not uncommon for a learner to
use the context to infer the definition. In this study, I will briefly discuss how and
when context can aid students in deriving word meaning from context. We will

learn that this is not an easy task for students as they succeed only about ¼ of the
time (Frantzen, 2003; Nassaji, 2003). However, success is achievable if the right

tools are available. This means that students must be able to use their knowledge
and strategies in order to successfully infer the word meaning (Frantzen, 2003;
Nassaji, 2003).

Deriving meaning from context is important for this study as I will

investigate how well participants are able to determine a meaning of a false friend

by using a think-aloud strategy as they read. I hope to gain some insight as to how a
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learner is processing information and how well the context, when designed
correctly, can help a student acquire more unknown vocabulary.
Guiding Questions

I would like to discover if cognate and false friend awareness is implicit for

students. Therefore, for the purposes of this study I will focus on answering the

following research question: To what extent are native Spanish-speaking advanced
proficiency high school English learners (NSSAPHSELs) aware of real cognates and
false friends while reading and is that awareness implicit? To that end, subsequent
questions of the study include:

(a) Are participants able to define false friends and real cognates?

(b) Are participants able to determine the meaning of unknown words through
context?

(c) What are the metacognitive process(es) that participants go through as they
think about a word while reading?

Summary

In this study, I will examine the role of false friends and real cognates as

NSSAPHSELs are completing a reading task. The information obtained may help

teachers improve their instruction in making their students further aware of this

lexical feature. The study also aims to help students by increasing their awareness
of false friends and encourages them to consciously think of false and real cognates
when acquiring English.
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Chapter Overviews

In Chapter One, I introduced my study by providing the purpose for the study

along with a brief introduction to relevant research and description of key concepts.
In Chapter Two, I will provide a review of the relevant literature regarding

interference, interlanguage, and false friends in second language acquisition. I will
explore the key terms and concepts further, explore the topics of positive and

negative transfer, and discuss specific studies about the use of false friends. I will

also briefly discuss my role in this study. Furthermore, I will elucidate the need for
further research and any gaps that my research may address. Chapter Three

establishes the design of the research and methodology conducted during the study.
Chapter Four will reveal the results and findings of the study. Finally, Chapter Five

will convey reflections of the results, implications for future studies and limitations
of the current study.
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CHAPTER TWO: LITERATURE REVIEW

The main purpose of this study is to determine the metacognitive awareness of
cognates and false friends that a select group of native Spanish-speaking English
language learners exhibit. Additional goals of the study include determining the extent to
which learners are differentiating between the two types. Findings of the study are
expected to provide further insight into teaching and help improve instruction and
learning for ELs. The specific research question of this study is: determining to what
extent NSSAPHSELs are aware of cognates and false friends while reading. And, does
this awareness of cognates and false friends seem to be implicit for learners?

This chapter will first provide an overview of relevant research regarding
cognates and false friends as well as related problems that may arise for English language
learners. Definitions of significant notions that offer clarity will also be presented.
Next, I will explore aspects of metacognition in second language acquisition through
think alouds. Additionally, I will delve into a brief review of learning vocabulary
through context with ELs. Finally, I will discuss the significance of the research for ESL
instruction and learning.

14
Cognates
Cognates are words that share form and meaning in two or more languages (Kelley
& Kohnert, 2012). Although English has Germanic roots, over the centuries it has
borrowed from a plethora of other languages (O’Neill & Casanovas Catalá, 1997). It is
for this reason that cognates between languages exist. Each cognate’s meaning stems
from the word’s original etymology. Although Spanish has its roots in Latin, Latin has
significantly influenced English over the centuries. Because of this influence, thousands
of words with similar origins are related orthographically or phonologically. Take for
example federal, which is a cognate that is shared between Spanish and English. The
meaning and the form remain exactly the same in both languages. There are words that
are phonetically similar as well that don’t necessarily have an exact spelling like suéter
(sweater). Here the orthography is not exactly the same, but when pronounced, it could
be concluded that the phonology is similar. A learner might be able to hear this similarity
and deduce that the words are cognates.
As I will discuss later, cognates are an integral part of language learning. Not only
are they shared knowledge from L1 to L2 and can be a source of positive transfer, but
they can also be a strategy to aid in English acquisition. Being aware of cognates will
help a student with English acquisition and perhaps speed up the process in the
meantime. As O’Neill and Casanovas Catalá point out, “The Latin foundation has left an
indelible imprint on the language and a pitfall filled course for the student of English
whose mother-tongue is Catalan or Spanish. Being acquainted with the development of
the language and how its vocabulary store was built up will be an invaluable aid to the
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student to, if not eradicate these stumbling blocks, at least to heighten his conscience of
how they came about” (1997, p.107).
False Friends
Because language evolves over time, words that were previously real cognates
with identical meanings sometimes shift, creating a total or partial change in meaning
from the original. These false friends may still have the same etymology and
orthography, but now express different meanings It is interesting to observe that some
words retain similarity in meaning while others have altered their meanings completely
such that presently they don’t resemble each other whatsoever. This leaves us with two
different types of false friends with regard to semantic evolution: (1) chance false friends
and (2) partial false friends
Chance False Friends
Since languages are continuously adapting themselves semantically and
pragmatically, words that were formerly cognates may not retain similar meanings
anymore. As mentioned above, words may have changed totally or partially in terms of
semantics and usage.
Chance false friends or total false friends are words which resemble each other
graphically, phonetically, or etymologically, but their semantics have changed over time.
For example, bizarro and bizarre are chance or total false friends because their meanings
have no relation to each other anymore. Bizarre in English could perhaps be a synonym
to strange, unusual, or weird, whereas bizarro in Spanish signifies brave.

16
Partial False Friends
Partial false friends fall into the second category. In contrast to chance or total
false friends, partial false friends still reflect not only the same etymological origin and
even phonetic/orthographic similarities, but also a semantic similarity. “The links
between their meanings in different languages can be based on metaphor, metonymy and
euphemism, but also on specialization and generalization. Semantic false friends are the
semantic relics of pragmatic language use over time and space” (Chamizo Domínguez &
Nerlich, 2002, p. 1833). Partial false friends could be compared to polysemic words
within a single language—words with similar linguistic forms and functions. Accept can
be considered polysemous in English as it has different meanings that share similarities.
It could be used to mean to agree to something, to admit, to believe a certain truth, or to
take as an agreement. An example of partial false friends between Spanish and English
is vase and vaso (drinking glass). It can be observed that these two words do not have the
exact same meaning but retain a comparable similarity to one another in respect to form
and meaning.
Interlanguage, Transfer and the Role of False Friends
A bilingual speaker’s perspective of language differs from that of a monolingual
speaker. They have two different viewpoints of understanding and as they learn another
language, their brain will construct connections between each language so as to avoid
learner errors and facilitate learning (Cabrera & Hernández Bartolomé, 2005). As
learners absorb a new language, they will progress through different stages of learning,
which will cause their linguistic system to change. These different phases of new
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language creation have been referred to as interlanguage by Selinker and others (Cabrera
& Hernández Bartolomé, 2005). This new interlanguage won’t be an exact replica of
either language, but can contain linguistic elements of each. Basically, the theory of
interlanguage states that as learners acquire L2, they have to use the linguistic rules that
they understand from their L1, but at the same time will begin to create a new set of rules
and go through their own individual processing of language. The learner is, in a sense,
developing his or her own interlanguage for acquiring the L2 (Cabrera & Hernández
Bartolomé, 2005). However, it is important to note that interlanguage is unique to each
learner. Interlanguage is transitory and is consistently changing for each individual
learner to accommodate to a particular stage of acquisition. The rules that the learner
follows could be rules that they know from L1 or L2, or a self-generated set of rules
independent from either language. Interlanguage is a continuum that a learner travels on
as they absorb the new linguistic system of a second language.
The theory of interlanguage could explain student errors as students stumble upon
false friends in their learning. As students learn, they create links between L1 and L2 and
use the similarities and differences as tools for acquisition. As discussed in Chapter 1,
one of the processes of interlanguage is transfer. However, in order for negative or
positive transfer to exist in the case of cognates L1 and L2 will need to have some
similarities in their linguistic structure, in particular in the shape and meaning of lexical
items. If few similarities exist, there may be less of an opportunity for confusion of
cognates (Cabrera & Hernández Bartolomé, 2005). For example, the linguistic structures
of Spanish and Japanese are too distant in their linguistic structures so as to transfer a
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problem regarding false friends. They have distinct phonetic and phonological systems,
grammatical structures, and writing systems. However, Romance languages like Spanish
and Italian will share countless false friends (Cabrera & Hernández Bartolomé, 2005).
Therefore, the similarities between Spanish and English can actually create a potential
opportunity for negative transfer regarding false friends, but can also create an
environment for positive transfer when dealing with cognates.
Cognate Awareness
Several studies have suggested that identifying cognates within a text was a fairly
easy task for participants (Burgo, 2004; Holmes & Guerra Ramos, 1993; Malabonga,
Kenyon, Carlo, August, & Louguit, 2008; Nagy et al., 1992). In almost all cases,
students were able to correctly identify almost all cognates within texts or specific
examples. However, in order for correct identification to occur, researchers such as Nagy
et al. (1992) stipulate that cognate recognition is a useful strategy that may aid students in
comprehension, but only if participants are made aware of the cognate connection before
the identification task. Many variables exist in making cognate recognition a possibility
such as academic ability, language learning experience, grammatical knowledge,
background knowledge, and proficiency level (Holmes & Guerra Ramos, 1993; Kelley &
Kohnert, 2012). Awareness of cognates must be present in a student’s metacognition in
order for the student to tap into it and use it as a strategy when learning (Nagy et al.,
1992). A learner should be consciously on the lookout for cognates, which would imply
that teachers include this strategy as part of explicit instruction (Nagy et al., 1992).
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Cognate recognition also exists in levels of difficulty. There is research to suggest
that cognates can be grouped according to level of difficulty. For example, in a study by
Burgo (2004), college- and high school-educated native English Speaking adults who had
participated in one semester of college Spanish were able to correctly guess the meaning
of cognates with a close orthographic relationship with a difference of two letters, but had
problems with the cognates that were more difficult with hardly any letter similarity. It is
believed that the orthographic distance of these cognates plays a role in the
comprehension and guessing abilities of learners.
Cognate Advantage
Because of the high quantity of cognates between Spanish and English, learners
can positively use their cognate knowledge as an aid to facilitate comprehension and
acquisition of English. As summarized above, L1 can interfere with or transfer to L2
and in this case, if a student is using transfer, it is likely to be a positive one. For
example, Nagy et al. observed in their study of bilingual 4th-6th graders that participants
were more likely to know a word in English if they knew the Spanish equivalent or
cognate (1992).
Researchers such as Kelley and Kohnert (2012) showed that cognate awareness is
an advantage for a native Spanish-speaker learning English. In the study they conducted
8-13 year-old native Spanish speaking ELs who were cognizant of cognates scored much
higher on comprehension and were at a clear advantage to students who were unaware of
cognates within a text.
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Research has revealed that if students are aware of cognates within the text,
correct identification was a common occurrence. Several studies have shown that
participants did not struggle to identify or use cognates if they were made aware that
cognates existed (Burgo, 2004; Holmes & Guerra Ramos, 1993; Kelly & Kohnert, 2012;
Malabonga et al., 2008). In fact, Holmes and Guerra Ramos (1993) indicate that cognate
recognition is a natural study for English learners.
An interesting concept regarding cognate knowledge is the notion of potential
knowledge, which is the idea that cognates will help a learner process and comprehend
the target language faster (Chacón Beltrán, 2006). There is data that supports how
cognates aid a learner acquiring a new language where many cognates correlate with their
L1, such as pairing of English and Spanish. Conversely, there is data suggesting that if a
minimal number of cognates exist, language learning may require more effort and time
(Chacón Beltrán, 2006). In order for students to make use of their prior knowledge, they
must be aware of cognates. In the end, this knowledge will facilitate learning and they
will progress at a more rapid rate.
Problems with False Friends
While studies have shown that students can benefit from the use and
understanding of cognates within a text, it is also possible that cognates, in particular
false friends, may create obstacles for language learners. Students may automatically
assume that a false friend is a true cognate with the same meaning in L1 and L2.
Frantzen (2003) labels false friends as deceptively transparent words, which are words
that a learner thinks that they know, but in all reality does not. In the case of false
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friends, negative transfer may take place causing a misunderstanding or misinterpretation
of a text. Studies have indicated that false friends can cause major problems for a second
language learner (Alonso Alonso, 1997; Chacón Beltrán, 2006; Chamizo Domínguez &
Nerlich, 2002; Roca Varela. 2010). This was found to be true in Chacón Beltrán’s 2006
study with NSS university students in Seville who used negative transfer with false
friends in English. They found that this affliction with false friends affected even learners
with advanced levels of proficiency in both languages. A learner may not even be aware
that an error has occurred, especially when other learners are likely to make similar
errors. (Lightbown & Spada, 1999).
Roca and Varela (2010) discuss three types of problems regarding false friends.
The first problem is semantic transfer where a learner will simply equivocate meanings of
these deceptively transparent words as if the words in question were cognates. The
second issue is syntactic transfer where a learner will assume that the false friend has the
same grammatical function as L1. Finally, there could be problems with pragmatics.
Learners could misinterpret the context where the word occurred and then use that
incorrect interpretation to define other words and finally a distorting of a greater part of
the text that can affect the learner’s entire understanding of a text (Chacón Beltrán, 2006).
In light of the discussion above, teachers should consider explicitly teaching false
friends, along with true cognates, Chamizo Domínguez and Nerlich (2002) argue that
students can only understand the misuse of a false friend if they are sentient to its
existence and know the function of the particular word. There is a likelihood that a
learner may assume two candidate words are true cognates with the same meaning unless
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explicitly taught otherwise. In order to combat problems with false friends, overt
instruction regarding false friends is necessary in the EL classroom and salient
knowledge of false friends is essential when learning L2 (Chacón Beltrán, 2006;
Chamizo Domínguez & Nerlich, 2002; Huckin & Bloch, 1995; Roca Varela, 2010).
Cognates have a role to play in expanding a learner’s lexical competence. Roca Varela,
among others, states that explicit instruction of false friends is essential in instruction
because it will stop incorrect use of false friends. As a result, students will be able to
build their semantic lexicon and stop inadvertently creating faulty meanings (Roca
Varela, 2010).
The relationship between false friends and cognates in learning can be a useful
strategy in language acquisition. On one hand, instructors should explore real cognates
between a learner’s L1 and English to illuminate similarities in lexical acquisition
(Ringbom, 1992). Cognates could be seen as a learner’s friends. With consideration to
false friends, Chacón Beltrán (2006) believe that it is prudent to make students aware of
these deceptive friends so they can prevent overgeneralization while learning. We must
also teach them to be wary of false friends or their foes because learners need to
understand potential problems in order to solve them (Chamizo Domínguez & Nerlich,
2002).
Vocabulary through context
Perhaps one of the most challenging tasks for a student when reading is to make
inferences in the text. This is one of the reasons why I and other teachers constantly try
to help students create connections and give our students strategies to make deductions
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within a text. It is not an automatic skill, but it is a skill that is essential in reading a
variety of texts and a necessary tool for the standardized tests required for graduation.
At times when Spanish speakers see a cognate within a text, they use their L1
knowledge to hypothesize that the word in question has the same meaning in English as it
does in Spanish. However, when a false friend appears, a skill that might support a
student in defining that word may be to use the context surrounding the word to decide on
an appropriate definition. This is, of course, provided that the student hasn’t already
formed an incorrect assumption about the false friend.
Because it’s difficult to see how a student is using the context to help in their
understanding of a word, as a part of my research, I will have the participants use a thinkaloud strategy during reading in order to engage their metacognition regarding lexical
definitions. This procedure will give me and other practitioners an insight as to what a
student is thinking as the student is processing a text. Several studies have researched the
effectiveness of deriving meaning of a word from context. As summarized below, the
studies have revealed that a context can help or hinder a student in vocabulary
acquisition.
Context can help
Studies have given evidence that a meaningful context can help students
understand the word meanings within that context (Durán Escribano, 2004; Frantzen,
2003; Huckin & Bloch, 1995). Many factors can affect each individual student as the
student is trying to decipher meanings within a text, including age, educational
background, knowledge of the world, proficiency level and life experiences. These
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factors influence the ability of the learner to succeed in inferring correct meanings from a
text.
In order for a reader to derive the meaning of a word from a given context also
depends on the text itself. Frantzen (2003) discovered that the text must be directive; that
is, it must be clear and context-based. This means that the text must be transparent
enough to direct a reader to the correct meaning of a word. The text must paint a clear
picture so that a learner is able to discover the relevant meaning. If the text is vague or
ambiguous a learner will have much more difficulty in defining the unknown word. There
must be a lot of support within the text that leads the student to the correct definition. One
would assume, then, that if a learner encounters a cognate within a directive text, they
could infer that the meanings are indeed the same.
Furthermore, the text must be at the level of the learner. In a study by Liu and
Nation (1985), it was shown that a learner must understand 95% of the words in the text
in order to successfully infer an unknown word’s definition. That tells us that students
need to be able to comprehend almost every word they read in order to successfully infer
the meaning of an unknown word.
A clear, leveled text is not the only thing that a learner needs to infer a correct
meaning using the text. A learner must also possess prior knowledge that will indicate to
them that their inference is indeed correct. Nassaji (2003) states that knowledge from L1
is among the different types of knowledge that guides students in making correct textual
inferences. In the case of cognates or false friends, the L1 knowledge in particular will
aid students in inferring correct word definitions.
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Success with context alone difficult
Research studies suggest that identifying a definition by solely using the context
is a challenging task and the rate of success by second language learners is low (Frantzen,
2003; Nassaji, 2003). As discussed above, there are many factors that must be in place for
successful interpretation of a new word. If everything is in place, a student should be
able to identify a new word, but that is not always an easy task. There are several things
that hinder students from comprehending a new word within the text.
Native English-speaking university students in a Level-3 Spanish Grammar class
who participated in a study by Frantzen (2003) were only able to successfully define a
word 25.6 % of the time. Despite the fact that students did not know a word 55% of the
time, they also partially guessed a definition correctly 18.6% of the time. This leads me
to believe that with some explicit instruction and guidance, students will be able to
develop their strategic use of the context over time.
One of the main problems with identifying a word within the text is the text itself.
If the text is misdirective (Frantzen, 2003), a student may not be able to create a
definition for this new word. A misdirective text is one where the text is vague,
ambiguous or is somehow misleading to the reader. If there is no support within the text,
a learner will have extreme difficulty in defining an unknown word. A misdirective text
might also allow for several possible definitions of a word therefore creating confusion
and a lack of clarity on the exact meaning of the word. For example, if you try to define
the word wire in the following sentence, it could be interpreted in several different ways.
The cover didn’t fit well, but it was secured with a wire. Here, wire could perhaps be
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interpreted as some sort of lock, a rope, a chain or any other device used to keep
something closed. I could make this sentence directive by adding clarity with something
like, The cover didn’t fit well, so I wrapped a thin, copper wire through the handles. In
this case, the sentence provides the reader with succinct information so the reader may be
able to derive the meaning using the context.
Using context clues to define a word can create problems in the case of false
friends, as a learner may make the assumption that the word is in fact a cognate and may
conclude that the definition in their L1, in this case Spanish, is the same as that of
English. If there is no evidence within the text to disprove their existing definition, there
would be no reason to lead the student to think that the assumed definition is incorrect.
Perhaps this comes back to the idea of potential knowledge. If a learner feels confident
that they already know the word because of its similarity in L1, they may not take time to
verify that they are correct. With this confidence, a learner may not take time to look up
a definition or use the text for verification.
Studies have indicated that because a learner may assume they may already know
a word, they neglect to check the text to assure that their assumption is correct. Holmes
and Guerra Ramos (1993) discovered in their study with university level native
Portuguese speakers that students often “recklessly guessed” that they knew a word in
English because of its similarity to Portuguese when the word had a different meaning
altogether. The results of Holmes and Guerra Ramos’s study suggest that participants
frequently guessed the meaning of a word since they either made an assumption that they
were familiar with the word. This is what they term as reckless guessing. Frantzen
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(2003) describes this phenomena as oblivious certainty, which is when a reader’s
mentality prohibits them from repudiating a meaning that makes no sense within the
context. The actual physical appearance of the word is more convincing to the reader than
the context which if studied further would prove otherwise.
I have made this mistake many times myself in my acquisition of Spanish. Take
the word actual for instance. Since the word is spelled the exact same way in Spanish, I
never really questioned my definition until I heard it in a sentence that made me question
my reality, “El presidente actual es muy malo.” I thought to myself, “The actual
president is very bad?” In effect, this caused me to look up the word in a dictionary to
discover that the meaning of actual was actually “current.” However, if the surrounding
context was vague, perhaps there would be no need to assure that the definition was
correct.
The main point here is that context is a good starting place for cognate
acquisition, but eventually students will still need explicit vocabulary instruction that will
include seeing the word within a variety of contexts in order to fully comprehend the
word (Huckin & Bloch, 1995; Nassaji, 2003). It is also important to note that just because
a student understands the word does not mean they have acquired it and/or placed in their
lexicon. For example, Nassaji (2003) notes that, “Students must encounter the word in
diverse contexts if they are to build the various kinds of links and knowledge components
required for developing the full meaning of the word” (p. 664). Researchers agree that
effective use of inferencing as a strategy can help students retain new vocabulary
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semantically and grammatically (Ellis, 1997; Hulstjin, 1992; Paribakht & Wesche, 1999
as cited in Nassaji, 2003).
Need for More Information
In the present era where high- stakes testing is at the forefront of education and is
critical to students and graduation, it is important to do research that will assist students
in acquiring academic language and help them to add strategies to their repertoire so they
are able to succeed. I specifically chose to work with false friends and cognates because I
reflected on my acquisition of Spanish and saw problems with my own learning. I was,
therefore, curious about student awareness and metacognition and wondered what we, as
teachers, can do to help students become better learners. As an ESL teacher, my
overarching goal is to gather insight into the learning process. To that end, I hope to
consistently facilitate student learning, improve instruction, and share the information
rendered with other ESL instructors. This study may help me achieve these objectives.
My aim is also to help make students aware of cognates and false friends so that they can
use them to their advantage.
Cognate awareness has the potential to increase reading comprehension and
lexical acquisition. As revealed above, cognates can serve as a learning advantage to
students and is a natural strategy for learners. This is of significant importance in the age
of standardized testing especially at the high school level when students are required to
pass high-stake tests in order to graduate. Huckin and Bloch, among others, state,
“Reading is certainly the most crucial to a student entering into second-language
academic environment. Reading is the primary means by which academic knowledge is
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transmitted, and it is also a useful secondary source for information that might be missed
in a class discussion or lecture. For many foreign students whose command of spoken
English is quite tenuous, reading is the skill they most often depend on to help them get
through a program of study” (Huckin & Bloch, 1995, p.153).
Knowledge of cognates will help learners in their acquisition and comprehension,
but the reverse is also a possibility with false cognates as they can impede the ability of
English learners. Studies have indicated that false friends cause problems for learners and
can mislead their understanding of English in syntax, semantics, negative transfer, and
when trying to use context to determine word meaning. The data rendered in this study
should provide a deeper understanding of misconceptions regarding false friends and
reading. After the data has been analyzed, I plan to use the results to better instruct
students in their reading strategies and make them aware of cognates and false friends.
Finally, all of the research that I read involved either elementary school students
or college students. I expect the current study to provide insight into high school
students’ thought processes and acquisition practices. In the end, the results may provide
a frame of reference for other ESL instructors.
Research Questions
My research question is: To what extent are NSSAPHSELs aware of cognates and

false friends within a text? Related to the guiding question, the following subsequent
questions were considered:

(a) What are the metacognitive processes that learners go through as they process a word
while reading?
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(b) Can participants define known academic false friends and cognates?
(c) Are learners able to determine the meaning of unknown false friends through context?
Conclusion
This study is intended to examine the extent to which NSSAPHSELs are aware of

cognates and false friends while reading. In this chapter, a review of studies regarding

false friends and cognates was presented in order to discuss the gap in research that has
led me to pursue my current research question. Research regarding awareness of
cognates and false friends was discussed along with the effect of transfer and
interlanguage on second language acquisition. Finally, studies revealing the importance
of learning vocabulary through context were evaluated. The next chapter will delve into
the methodology for the study.
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CHAPTER THREE: METHODOLOGY
Overview of the Chapter

As previously discussed, research indicates that learners may automatically

assume the meaning of a false friend thus creating an incorrect interpretation of a

text. The purpose of this study was to investigate if learners are actively thinking of
cognates and false friends while learning and to determine implications of the
findings for instruction. Therefore, this study was developed to ascertain the

awareness and metacognitive processes of native Spanish-speaking ELs regarding
real cognates and false friends in reading.

Along with the guiding research question, these subsequent questions were

considered:

(a) To what extent are participants aware of false friends and cognates while
reading?

(b) What are the metacognitive processes that participants go through as they
process a word while reading?

(c) Are participants aware of and can they define false friends and cognates?

(d) Are participants able to determine the meaning of false friends through context?
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In order to determine the metacognitive awareness and cognate processing

facilities of participants, this study included four distinct components. For all

phases of the study, participants were not given any instruction in any of the words
used before the research began. Participants were asked to complete several

assessments. The first part of the research asked participants to read a passage in
English and identify cognates and false friends within the text. The second part of
the research involved a think-aloud protocol that would help to ascertain the
thought processes of participants regarding false friends and cognates while

reading. The next part of the research required participants to provide a scale of

their awareness as well as definitions for cognates and false friends in English. The
final step in the research asked participants to use the context to define unknown
false friends and cognates by answering several multiple-choice questions.

This chapter will examine the research methodologies used in this study

through several segments. In the first, Research Paradigm, I will describe the
rationale and provide a description of the mixed methods paradigm. In the

following section, Data Collection and Procedures, the participants, setting, and

methods for data collection are described as well as the procedures. I will also

discuss a pilot study that was conducted the summer of 2012 to aid in the selection
of false friends for the study. For Data Analysis, I will discuss how the data was
analyzed. Verification of Data supplies information on how the research design

affects the reliability of the results. Finally, the Ethical Procedures needed in order
to conduct the study are discussed.
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Research Paradigm

This is a mixed methods study in a classroom setting. The purpose of the

study was to determine participant awareness of cognates and false friends, to

discover a learner’s ability to define unknown false friends through context, and to
reveal a participant’s thought process as they were considering potential false
friends or cognates while reading.

Mixed Methods Research is a combination of both quantitative and

qualitative research. This method “involves different combinations of qualitative
and quantitative research either at the data collection or at the analysis levels”
(Dörnyei, 2007, p.24). Mixed Methods Research was the best paradigm for my

research because not only do I want to collect data to evaluate the awareness level

of participants regarding cognates, but I also want to evaluate how participants are

thinking about language as they are processing it. One way for me to do that is to do
a think-aloud, a qualitative method, to determine the results.

There are several benefits to mixed methods, which make it a suitable

paradigm for the purposes of my study. First, I will be able to use the strengths from

both qualitative and quantitative methods (Dörnyei, 2007). The qualitative data will
aid in understanding the metacognitive processes of participants. The quantitative
data will help in that the data will show how much learners are actually aware of
cognates and false friends within a text.

The second strength to using a mixed methods approach is that the

understanding of the quantitative data will be heightened in light of the qualitative
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data collected. Using the think- aloud protocol as qualitative data to explain the
results of the quantitative will make a complex issue more understandable and
results potentially more reliable.

Dörnyei (2007) also states that using a mixed methods approach helps to

increase the validity of a study. It is my intention through this research to create a
study that is repeatable and that could achieve similar results.
Participants

Data Collection and Procedures

There were a total of six participants, three females and three males, for this

study who are all native Spanish-speakers from Mexico attending high school

between the ages of 14-17 years old. All participants were considered to be at an
advanced proficiency level in English. Participants scored an average ACCESS
composite score of 5.0 indicating that they operate at an advanced English

proficiency. The length of time participants had been in the U.S. ranged from 3-13
years. All participants were natives of Mexico and attended school in Mexico:

however, the level of schooling varied. Some participants came to the U.S. before
they finished middle school and therefore never attended a high school in their
native country. Other participants did attend high school, but may not have

attended on a regular basis. The literacy and comfort levels of Spanish literacy also
fluctuated with participants. Two participants felt very comfortable reading and

writing in Spanish while the other 3 indicated their literacy abilities in Spanish had
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declined or were declining over their residency in the United States and felt they
were mostly or somewhat comfortable with their Spanish literacy. For more
detailed information regarding participants, please see Appendix A.

This study took place from February to March 2013. Participants were not

placed in any specific groups for the duration of the study and all participants chose
pseudonyms for the duration of the study. They were allowed to participate at the
same time for data collection techniques involving the cognate and false friend

recognition and multiple choice assessment but participated on an individual basis
for the think-aloud protocol and the knowledge rating scale. Participants did not
receive any pre-teaching nor were they given any knowledge of the words under

investigation before the study was completed. There was no time limit for any of
the components so that participants would feel comfortable completing each
assessment without pressure.

Location

This study took place at two large suburban high schools in Minnesota. Both

schools have a student body of approximately 2,000 students. Although the overall

population is a considerable size, the EL population in comparison is relatively small
for a school of that size ranging between 15-30 students total per school. The ELs

attending the schools bring an assortment of different languages and cultures to the
school environment. I chose to focus on two schools within the suburban district in
order to have a sufficient number of participants for the study.
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Data Collection Technique 1: Cognate and False Friends Identification

The first data collection technique used an academic text created by the

researcher to identify cognates. The purpose of this assessment was to have

participants indicate their awareness of cognates and false friends by simply circling
known cognates and underlining false friends as they read. Before the assessment,
participants were given a definition and explanation of cognates and false friends.

After the brief explanation, participants were asked to prove to the researcher that
they did understand the two terms by defining both to the teacher and providing
example cognates and false friends of their own. Then, participants were given a

short sentence that was not a part of the text used for the study and contained one
cognate and one false friend. Participants were asked to demonstrate their

understanding by identifying the cognate and false friend within the sentence.

Participants were given a four-paragraph academic text that contained both

cognates and false friends in English. Although participants were given an in-depth

description of procedure, directions for the assessment were also written on the top
of the page. Participants were then asked to read the directions to assure they

correctly understood the procedures. The participants were made aware that there
was no time limit to complete the assessment. They were merely to circle the

cognates they saw within the text and underline false friends that appeared. See
Appendix B for the text selection.
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Data Collection Technique 2: Think Aloud

The purpose of the second data collection technique was to obtain insight

into the metacognitive processes of each participant as they were reading the

researcher-generated text. In order to achieve this goal, a think-aloud protocol was

employed to encourage participants to verbalize their thoughts regarding cognates
and false friends while reading. Verbal protocols help to accomplish this task-

oriented goal as they “are a process of comprehending and reshaping experience-

they are a part of what constitutes development and learning” (Swain, 2006, p. 97).

There are two specific suppositions as to what verbal protocols achieve that

would be relevant to this study. The first type is what Ericsson & Simon (1993, as

cited in Swain, 2006) describe as the information processing theory. This protocol
is “a report of the short term memory” and denotes the thoughts that a participant
has during a specific activity. The information processing theory can provide
information as to what strategies are being used, how the activity was
accomplished, and the inferences that are generated (Swain, 2006).

The second theory relevant to this study is called the sociocultural theory,

which is also used to determine a participant’s cognition, but here it is believed that
language itself is a source of thought. Through verbalization a person can use

language to create and process information. In this theory verbal communication
functions as a medium ‘through which thinking is articulated, transformed into
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artifactual form, and [as such] is then available as a source of further reflection’
(Swain, 2006 as cited in from Smargorinksy, 1998, p. 172).

Through the act of verbalizing, a participant may actually form new ideas,

question their thought, reflect upon thought, and/or change the thought process
altogether (Swain, 2006).

During this data collection procedure, all participants were recorded using

the iPhone application Voice Memos and the data were later transcribed. This

technique was employed immediately following the first data technique with the

intention that the text and thought processes were fresh in each participant’s mind.

Before the procedure officially began, I modeled several think alouds using a

different text that contained false friends and cognates. For this process, I first took
a sentence that was not present in the participant text to model what each

participant should do. My example was, “I was so embarrassed when I fell in the

lunch room and spilled my food.“ I then said something along the lines of, “I know
that embarrassed looks like embarazada, which means pregnant, but that doesn’t
make sense here, so I think it must be a false friend. “I also provided an example

with a true cognate, “If I read this sentence, ‘I had a conversation with my mom last
night for 2 hours on the phone.’ I know that in Spanish, conversación, has the same

meaning. This sentence would make sense in Spanish too. So, I think these words
must be cognates.“

Then, participants were asked to practice using a different simpler example

to show that they understood the procedure for the think-aloud protocol. The
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ultimate goal of this assessment was to have a participant inject their thoughts as

they were reading the text to demonstrate their metacognitive awareness of false
friends and cognates within the text.

In the Nassaji (2003) study, the think-aloud technique was used to show the

thought processes of intermediate adult ESL students as they were trying to infer
the definition of a word through context. Nassaji discovered that despite some

controversy regarding the technique, the data rendered could be considered reliable
and the data successfully achieved the intended results. I specifically chose the

think-aloud method so I could gain insights into participant thinking which would

aid teachers and learners in instruction and learning in the future. By the end of the
study, the think-aloud method is expected to provide some clarity into a

participant’s metacognitive processes. Results of the study may help instructors
form more informed assumptions as to student thought processes.

Data Collection Technique 3: Cognate False Friend Recognition

The third data collection was an assessment of participant knowledge

regarding cognates and false friends. Participants were asked to complete a simple
form called a Knowledge Rating Scale (Blachowicz & Fisher, 2006) that contained
cognates and false friends and asked participants to identify their level of

knowledge of each word (see Appendix C for the terms and form). Participants
marked on the form whether they:

a) knew the word and could use it and or define it

b) had heard of the word, but could not use it
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c) were unaware of the word

If a participant indicated that they knew the word, they were required to write the

word either in a sentence or provide a definition to assure the researcher that they
did indeed know the correct definition and grammatical use of word.

Data Collection Technique 4: Defining Words within Context

The final data collection technique was an assessment to determine if

participants were able to identify the meaning of unknown false friends or cognates
from the context of the reading. In order to create each individualized multiple-

choice assessment, the researcher used the results from the knowledge rating scale

to assess which false friends and cognates participants were unaware of or had used
incorrectly. Then, each participant received an individualized assessment of

multiple-choice questions involving the same text participants had used during the
previous session. The assessment was administered to determine whether

participants were able to correctly use the context to identify intended meanings.
This final stage of research took place on a separate occasion from the first three
assessments. The short assessment was used to determine if participants could

identify a word meaning using the context to define a previously unknown word.
For each question, participants were provided with a chunk of text that the
researcher deemed appropriate to determine each word meaning.
Pilot Study

I conducted an informal pilot study the summer of 2012 in Quetzaltenango,

Guatemala with a group of nine native Spanish-speakers, eight of whom were
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teachers and one native Spanish-speaker from Guatemala who was attending a
university in the United States and had substantial knowledge of English. The

purpose of the study was to help me in determining which false friends to use for
my study with high school students.

The teachers who participated in the pilot study have all been teaching

Spanish for 7-25 years and they had some knowledge of English grammar. They
were chosen for the pilot study because they have some knowledge of common
errors of native English-speakers learning Spanish, which often includes false

friends. Furthermore, some of the teachers have had some education in English or
have studied the basic differences and similarities between English and Spanish in
order to more effectively teach their students.

The first part of my pilot study involved discussion with two of my Spanish

teachers to determine if the definitions I had for the false friends were in fact the
definitions and uses common to Central America. Several hours were spent

discussing, researching and providing examples of false friends. We were able to

determine over time that many of the definitions that I had discovered, with the use
of different texts, were incorrect. Some of the terms were in fact cognates or the
meanings had evolved over time to take on the definition of the word in English.

Time was taken to ensure that I had correctly understood and defined the words.

After discussion and revision, I created a list of false friends in Spanish and in

English in order to distribute this list to the eight Spanish teachers and one NSS. In
Appendix D, you will find the example form that teachers were asked to complete.
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Teachers were asked to provide definitions in Spanish and in English. In addition,

they were asked to write an example sentence with the Spanish word so that I could
better understand a common usage of this word in Spanish.

I used the results from the pilot to help me choose the final list of false

friends for my current study. If the words were completely unknown to the

teachers, I decided not to use them in my study, but if a specific word was known

and used in a similar way by all teachers, I considered using the word for my study
since I felt that the word might be used commonly amongst all the participants in
the study.

Materials
Cognate and false friends selection. For false friends, I attempted to choose
academic, not social, words that are frequently used in both Spanish and English.

Academic language is of particular importance to the study as it is also the focus of
acquisition for ELs. I originally attempted to use primarily academic language for
cognates as well, but the task proved to be more challenging than anticipated, as

there are a plethora of cognates that exist between Spanish and English in everyday
language that are at times unavoidable even in the context of academic discussion.

Therefore, the academic level of cognates was perhaps at a lower level than that of

false friends. As a result of the number of cognates that exist, there are many within
the text that can be considered to be more social in nature instead of academic.

As research shows (Thomas & Collier, 1998), academic language is normally

more challenging and takes more time for English Learners to acquire. I wanted to
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assure that the text would pose somewhat of a challenge for participants and

therefore included as many academic words as possible. I used several texts to help

me determine which words to use including Spanish False Friends and Other Traps: A
Guide to Translating English into/from Spanish (2008), Learner English (2001),
English/Spanish False Friends: A Semantic and Etymological Approach to Some

Possible Mistranslations (2005), and 1001 Pitfalls in Spanish (2010). As discussed
previously, I not only relied on different definitions from texts, but also the

knowledge of words of Spanish speaking teachers in Quetzaltenango, Guatemala.
Reading selection. I wanted to choose a reading selection that was at a

proficiency level that participants could comprehend and something that was

relatively interesting for them as well. The challenge came when trying to find a text
with a sizeable number of false friends and cognates within the text. Because of the
difficulty of finding such a specific text, I decided to write my own four-paragraph

example for participants that would be interesting, academically appropriate, and
contain false friends and cognates.

Data Analysis

There are four specific questions underlying the main research question: To

what extent are NSSAPHSELs of English aware of false friends and cognates? The
data was analyzed to determine several factors:

(a) are participants able to recognize cognates and false friends within a text?
(b) what are the metacognitive processes of participants while reading?
(c) can participants define and use false friends and cognates?
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(d) can participants define cognates and false friends using context?

The definitions rendered from the knowledge rating scale were scored and used to
determine the cognates and false friends for the final assessment. The cognate

identification assessment was scored using descriptive statistics and simple graphic
analysis. I transcribed each of the think alouds and looked for emerging categories
within them.

Verification of Data

The validity of this mixed methods study is increased due to the fact that I

was the sole researcher. Furthermore, Dörnyei (2007) incites that using a mixed

methods paradigm leads to triangulation which “has the unique potential to produce
evidence for the validity of research outcomes through the convergence and
corroboration of the findings” (p.45).

Since this study could be potentially duplicated to see if similar results could

be achieved, the study can be considered reliable. I believe that the findings from
the current study could provide other researchers with further resources and
insight to replicate the study and potentially expand its focus to include other
language groups.

Ethics

In order to ensure the rights and privacy of all participants and to assure that

ethics were taken into consideration for this study:

1. All participants signed a consent form written in Spanish and English before
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participating. Furthermore, all parents/guardians also signed the same consent

form to authorize their child’s participation in the study since all participants were
minors.

2. Participants were informed with written and verbal consent before the research
began. The letters were written both in English and Spanish to verify that parents

and participants were completely aware of the study. Participants were notified that
they were able to stop participation at any point without any consequence.
3. The goals and purpose of the study were shared with all participants.

4. The anonymity of all participants and the research sites were not revealed when
the data was collected. All participants used a pseudonym to protect their identity
throughout the study.

5. Both Hamline University and the two research sites gave their permission for the
study to occur.

6. Data received will be disposed of six months after the completion of the study.
Conclusion

This study is intended to show the extent to which NSSAPHSELs are aware of

cognates and false friends during reading. In this chapter, I described the

methodology of the study including the research paradigm and outlined the

research question further. I also detailed the data collection methods, pilot study,

procedures, materials, and participants of the study. Furthermore, I discussed the

verification and ethics of the study. In Chapter Four, I will discuss the analysis of the
results of the study and make conclusions.
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CHAPTER FOUR: RESULTS AND DISCUSSION

This chapter will reveal the results of the study as they relate with the central

research inquiry and the three associated questions: To what extent are

NSSAPHSELs aware of cognates and false friends within a text? This chapter will
present and discuss the results of the study from the perspective of the main
research question and the three associated subsequent questions:

a) What metacognitive processes are participants using as they identify cognates
and false friends?

b) Can participants correctly define real cognates and false friends?

c) Can participants correctly define unknown cognates and false friends using the
text?

As discussed in Chapter Three, six NSS high school students from Mexico

participated in the study and they were required to complete four tasks related to

their cognition of cognates and false friends. First, participants were asked to circle

words within the researcher-generated text that they knew to be cognates and false
friends. The second task involved a think aloud in order to investigate the

metacognitive processes and reasons behind cognate and false friend choices. Next,
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participants were provided with a list of all cognates and false friends within the

text and were asked to complete a chart that indicated the level of lexical knowledge
that each participant had regarding each word. For the final step of the study,

participants took a short individualized multiple-choice text that necessitated an
examination of all previously determined unknown cognates or false friends in
order to ascertain the meaning through context.

The first section of the chapter will describe the results of the study

examining the results from each task of the study as well as detail a comparison of
results between awareness and lexical knowledge. The second section of the
chapter will discuss the results as they relate to the research question.
Results

The research began by considering the main question of the study: To what

extent are NSSAPHSELs aware of cognates and false friends within a text? To begin
this portion of the research, participants were given a text that attempted to draw

on the schema of the participants and also contained a total of 19 cognates and 20
false friends. The complete text can be found in Appendix B.

All students for the study seemed to be willing participants who were excited

about the results and were eager to read the results. All six participants seemed to
use their best efforts and took their time while completing each task.

Cognate and False Friend Awareness

For the first task, participants were asked to read the four-paragraph text

and circle words they deemed to be cognates within the text and underline words
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they thought to be false friends. The text is available in Appendix B and the list of

words and definitions is provided in Appendix E. There was no time limit to the task
and participants were asked to complete the task using their best knowledge.

Figure 1 reveals the results of the first task regarding the awareness of the 19

cognates within the text. For both the cognate and false friend awareness, results
were counted if participants recognized the words based on orthographic or

semantic similarity, regardless of the words being real cognates or false friends.
100%
89%
90%
79%
74%
80%
63% 63%
63%
63%
70%
60%
50%
37%
37%
37%
40% 37%
26%
30%
21%
20%
11%
10%
0%

Recognized

Unrecognized

Figure 1. Percentage of cognate recognition by participant

The number of cognates recognized within the text ranged from 37% to 89%

for an average of 63%. Participants were unaware of the cognates 37% of the time,
and individual awareness ranged from 11% to 63%. The results show that

participants are fairly aware of the existence of cognates within the text and can
identify them the majority of the time.
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Although participants were aware of cognates 63% of the time, they were not

always accurate in deciding whether a specific word was a cognate or a false friend.
Figure 2 shows the accuracy of cognate recognition. This chart indicates the

percentage of accuracy of cognates which participants were aware of within the

text. So, if a participant identified or circled a cognate within the text, it was then

determined if they choose this word correctly as a cognate or if they had underlined
the word to indicate that it was a false friend.
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100%
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100%
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Accurate

60%

Inaccurate

40%
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0%

7%

Christian Ismael

Figure 2. Accuracy of cognate recognition

0%

Jenifer

4%

Average

As Figure 2 indicates, participants were mostly accurate in cognate

identification. On average, they correctly identified cognates 94% of the time.

Furthermore, the scores were narrowly clustered, spanning from 93 to 100%.

Participants only incorrectly identified cognates as false friends an average of 4% of
the time. This data suggests that cognates are relatively easy to identify within a
text and caused few problems for participants.
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Results were calculated in the same exact manner for false friends as they

were for cognates, i.e., first without regard to accuracy and a second time with

correct identification of a given word as either a real cognate or false friend. In this
case, participants underlined false friends within the text. Figure 3 details the

results of false friend awareness in the text and indicates whether participants were
able to recognize the words within the reading.
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Figure 3. Percentage of false friend recognition by participant

On average, participants were aware of false friends 67% of the time.

However, the overall range of awareness ranged from 40% to 90%. Again, these

results only consider if a participant could recognize the word, not whether it was a
false friend or a cognate. The results illustrate that awareness of false friends
within a text is fairly easy to achieve.

Once again, although participants were aware of false friends 67% of the

time, they were not always successful in their identification of the word as such. In
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other words, once participants correctly identify potential cognates, be them real or
false friends, it doesn’t necessarily become easier to differentiate between real and

false ones. It is the initial identification that proves to be more challenging. As seen
above, false friend recognition was a fairly easy task for participants. Figure 4

represents the percentage of accuracy participants had recognizing false friends.
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Figure 4. Accuracy of false friend recognition
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The results of false- friend accuracy identification indicate that it is more

difficult for participants to correctly recognize false friends within a text. As Figure
4 shows, the individual accuracy results ranged from 25% to 67%. Participants
incorrectly identified false friends as cognates 52% of the time, but accurately

identified false friends 48% of the time. That means that there is almost a 50/50
chance of a learner incorrectly identifying a false friend. There is a stronger

probability that they may identify a potential cognate. . As discussed earlier, this

could be attributed to interlanguage, transfer or learner knowledge and capabilities.
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Overall, there were no cognates or false friends left unidentified. The

participants, as a whole, were able to find each and every cognate and false friend

within the text as a group. However, as the results have shown, no participant was
able to identify all of the words in the study individually.

Think- Aloud Protocol

The second task in the study involved having participants do a think-aloud

protocol. For this procedure, participants were asked to express their thoughts as

to why they chose to either circle or underline a word as a cognate or false friend in

the text. Before the task began, I modeled several examples that were not in the text
so that participants would get the right idea. For example, I said, “Here I circled the
word ‘computer’ in the sentence, The computer can store lots of data. I circled it
because it looks and sounds like the word computadora in Spanish. That’s why I

thought they were cognates.” I demonstrated a similar example for a false friend, “I
underlined the word audience in the sentence, The audience clapped loudly for

Beyonce, because I know that in English audience is a group of people watching a
performance, but in Spanish it means trial.”

The think- aloud protocol was used to provide insight into the metacognitive

processes of participants as they processed false friends and cognates within the

text. As discussed in Chapter Three, it has been hypothesized that think alouds can
provide information regarding what a participant was thinking or can actually
create a new thought. The data elicited in the current study was intended to

retrieve information that will be helpful for educators in teaching and for learners
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acquiring language. One participant transcript of the think aloud is provided in
Appendix G.

Several observations can be drawn from the data collected. The first is that it

was clear that all participants were clearly engaged in some thought process.
Speaker-response times suggest that participants took time to process their

answers. There was also evidence in the fact that many participants phrased their

thought as a question to me as if they were requesting verification from me. Table 1
gives some examples of the questioning that occurred during the think aloud.
Table 1

Demonstration of Questioning Comments
Participant

Questioning comment

Elsa

Presume is like they could count him as one of them, but then
isn’t that like assume in English? In Spanish it’s like you’re feeling
way better than someone else.

Sofia

Jose

Sofia: Jubilation. I’m not sure, but my grandma says jubilación a
lot.
Researcher: She says jubilación a lot? Do you know what she
means?
Sofia: Is it when like when you stop working?
Researcher: So you underlined it because they look the same, but
they’re not the same right?
Sofia: Hmm mm (yes).
Jose: Presume like if that was like presumir, to show off.
Researcher: So what does presume mean in English?
Jose: Like, I don’t know. A guess probably?
Researcher: A guess?
Jose: Yeah, they guessed that he was like them.
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Participants also showed their thought processes by using orthographic and

phonetic clues as a strategy for identifying words. Table 2 below details some of the
comments that participants made demonstrating this metacognitive tool.
Table 2

Demonstration of Orthographic and Phonetic Thought
Participant Demonstration of thoughts via orthographic and/or phonetic means
Jose

Sofia
Ismael

Jenifer

Then status, estatus. They just forgot an e in there.
Federal because it’s written the same way.

Accepted is aceptar. It’s written the same way technically.

Deported is deportado. They sound the same and mean the same.
Sensible. The spelling is the same but the pronunciation is just
different.

Another important observation from this qualitative data suggests that each

participant made the assumption that because a word had orthographic or phonetic

similarities to another one that the two words must share the same meaning. There
are several reasons why a participant may have made this assumption. The first is

what Holmes and Guerra Ramos (1993) call reckless guessing, which occurs because
a learner assumes that the meaning of a word must be the same as that of another
one they already know since they are already familiar with the word. Frantzen
(2003) called a similar phenomenon oblivious certainty, which indicates that a

learner is positive that they know the word and therefore neglect to refer to the text
to test this hypothesis. Perhaps this also connects to Frantzen’s (2003) theory that
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false friends are what can be called deceptively transparent words, which a learner
thinks they already know because of their similarities, but once again the learner
actually does not. Table 3 presents some examples where participants have

assumed that their L1 definition is the same in English, when in reality they have
been presented with a false friend.
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Table 3

Demonstration of Assumptions
Participant

Assumption

Jose

Jose: And then dismayed. I thought it was desmayar. It looks like the
same.
Researcher: So what does desmayar mean?
Jose: Pass out like faint or something.
Researcher: And what do you think dismayed means in English?
Jose: Ah…I don’t really know.
Researcher: Ok.

Sofia

Occurrence cause it’s occurencia.

Elsa

Ismael

Christian

Jenifer

Expedient manner. Like a paragraph maybe? And then expediente is
the same.
Depart isn’t that he’s leaving in English? Departir is like breaking it
down in Spanish.

Actual because it means actual in Spanish and it’s the same meaning.

Christian: Destitution sounds like destitución.
Researcher: Do you know what they mean?
Christian: No.
Researcher: Ok, so they sound the same, so you think they must mean
the same?
Christian: Yeah (with confidence).
Jenifer: Expedient is expediente in Spanish.
Researcher: Do you know what that means in Spanish?
Jenifer: Yeah.
Researcher: Ok what does it mean?
Jenifer: Like a folder.
Researcher: Is it the same in English?
Jenifer: I think so.
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As an educator, it was my hope that participants would use the context to

verify their assertions. As participants expressed their thoughts in the think-aloud

protocol, they did not demonstrate that they used the context to check their

assumption unless they were prompted to do so. Table 4 gives some examples of
times when I prompted participants to use the context and, as a result, they were

actually successful in verifying their responses. I rarely requested that participants
look back at the context, as I wanted to see if they would do this independently.
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Table 4

Use of Context to Determine Word Differences
Participant

Use of context

Jose

Jose: Expedient, I thought was expediente ‘cause like they look the
same, but I don’t think they’re the same.
Researcher: Ok. So what do you think expediente means in Spanish?
Jose: Expediente? Like a paper that you save or something.
Researcher: And what do you think expedient means in English?
Jose: Hmm. I don’t know.
Researcher: Ok. Why don’t you read the sentence again and see if you
can figure it out?
Jose: Like in a quick manner probably. I don’t know.

Sofia

Jenifer

Sofia: Expedient. I don’t know what that word means, but in Spanish I
thought it was expediente.
Researcher: Ok. What do you think it means in this sentence then? It
says, “He hoped he could complete everything in an expedient manner
so he could go to university in the fall.”
Sofia: Like in a fast and neat way.
Researcher: Ok so what do you think expediente means in Spanish?
Sofia: It’s a folder.
Researcher: It’s a folder! So those are not the same, but they look the
same so those are false friends.
Jenifer: Jubilation and jubilación.
Researcher: Are they the same?
Jenifer: Yeah I think so.
Researcher: What does it mean in Spanish?
Jenifer: It’s like when you work and you retire and you still get money
from the government.
Researcher: So does it make sense in this sentence?
Jenifer: No.
Researcher: It doesn’t, does it?
Jenifer: It’s different!

An unexpected occurrence that was revealed during the think aloud was that

some participants thought that a given word in English resembled a word in Spanish
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which wasn’t an actual false cognate but simply another word that sounded similar.

For example, Jose thought that destitution was the same as destrucción (destruction)
without having knowledge of what destitution meant; he attempted to make a

correlation but was incorrect. Table 5 details some more examples of incorrect
assumptions of a completely different Spanish word.
Table 5

Incorrect Assumption of a Spanish Word
Participant Incorrect assumption of Spanish word
Jose

Jose: Destitution. I think that’s destrucción en español.

Elsa

Plausible looks like posible. Maybe. It looks like that, but they don’t
mean the same.

Achieve is a really weird one because you’re actually accomplishing
something in English and then archivar is putting information together.
Ismael

I underlined fruition maybe like futuro.

Depart sounds like departamento kind of. Sounds like it but it’s not.
An additional finding from the think-aloud exercise is that grammar could be

problematic for some students when comparing cognates or false friends between

English to Spanish. For example, Ismael often provided an incorrect grammatical
structure for a given word. He said, “I circled sensible for sensibilidad.” The actual
translation from English to Spanish is the exact same word, sensible. The only

element that is different in this word is the pronunciation and the fact that it’s a
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false friend. However, Ismael made the error of treating this adjective as a verb and
adding an inflectional ending to it. Similar errors were made several times with

other grammatical structures. This factor will be discussed later in implications for
instruction.

Finally, data from the think aloud revealed that some sort of thought process

was always occurring. Even if a participant couldn’t express to me what they were

thinking, they circled or underlined the word. To me, this indicates in itself that the
learner must have been thinking that the word at least resembled its Spanish

counterpart. Table 6 below outlines some comments that participants made when
they could not recollect their motivation for choosing a word. Their comments

suggest to me they were really more indecisive than anything else. I believe that

some thinking did take place, but they couldn’t recall or express what that thought
was exactly.
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Table 6

Indecisive Comments Regarding Words
Participant Comment indicating indecision
Ismael

Ismael: Exclaim I underlined I don’t know why I underlined that one.
I underlined excited wow…hmmm…I don’t know.
Researcher: Ok, but you thought they were different.
Ismael: Yes.
I underlined gratification they sound the same but I don’t know why
they’re different.

Jenifer

Destitution. Another word in Spanish that sounds pretty much like
that, but I don’t really know.

Jenifer: Fruition. I don’t know what that is.
Researcher: But you think there is another word in Spanish, but you
don’t know what that means?
Jenifer: No.
Overall, the third task, the think-aloud protocol, was beneficial to the study as

it provided insight into participants’ thought processes regarding cognates and false

friends. It was instrumental in collecting informational data regarding expected and
unexpected results.

Knowledge Rating Scale

The third task was a writing task that involved lexical knowledge.

Participants were provided with a list of all cognates and false friends included in

the study and were asked to indicate their knowledge of each word. The knowledge
rating scale developed by Blachowicz and Fisher (2006) was used for this part of the
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study. There were three possible choices in the chart, which can be found in
Appendix D.

1) Know it well and can define it or write it in a sentence
2) Have seen or heard it

3) Have no idea what the word means

Participants were asked to answer honestly and do their best to provide clear

meaning to their response if they indicated that they knew a word well. Figure 5

details the average percentage of words that were chosen for each category on the
knowledge rating scale.

18%

18%

Known words

64%

Heard or Seen

Unknown Words

Figure 5. Average results of the knowledge rating scale

Participants in the study were able to define 64% of the words in the study.

They had heard or seen 18% and were completely unaware of 18% of the words.

The results show that participants were mostly aware of the words chosen for the
study.
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There were 39 total words in the study. Nineteen were cognates and 20

were false friends. As discussed previously, the false friends were chosen

specifically to be more academic, but the cognates used in the study were more

difficult to control as they appear more frequently than false friends. Therefore, I

thought it would be important to study the extent to which participants could define
cognates and false friends.

Figure 6 shows the percentage of words that participants defined that were

cognates and false friends. Participants demonstrated their lexical knowledge of the
words by writing a definition of the word or providing a sentence. The chart also
shows the extent to which participants defined or used a word incorrectly.
6%
23%

Cognates

False Friends
71%

Incorrect Use

Figure 6. Percentage of known words that were cognates, false friends, or defined
incorrectly

The results show that participants were able to define 74% of cognates,

which might suggest that cognates are known more than their counterparts.
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Participants were able to correctly define 23% of the false friends used in the study,
indicating that these words were perhaps more difficult to comprehend. Finally,

participants incorrectly defined words 6% of the time. Some of these words were
used as false friends. Elsa wrote, for example, “I had to analyze a serial killer’s

expedient to give a speech.” Here the participant has used the false friend in Spanish
meaning, file. Another participant, Sofia, defined presume as, “To show off what you
have”, which is the definition in Spanish. These two examples show that transfer could
be taking place with regard to these words.
As detailed above, words that participants had heard or seen occurred 18% of the
time on average. Again, I thought it would be of significance to classify whether these
words were mostly false friends or real cognates. One might presume that these words
are of somewhat frequent use, but also included some level of difficulty since the
participant was unable to define the word. Figure 7 shows the percentage of words that
participants had seen or heard, but were unable to define.
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9%

Cognates

False Friends
91%

Figure 7. Percentage of heard or seen words that were cognates and false friends

Out of the 18% of words that participants had seen or heard, only 9% were

cognates and 91% were false friends. These results could show that false friends
were more difficult to define, but participants had seen or heard these words
previously.

The final column in the knowledge rating scale was reserved for words that

participants were unable to define and had not heard or seen before. Figure 8

shows the percentage of cognates and false friends that participants were unable to
use successfully.
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9%

Cognates

False Friends
91%

Figure 8. Percentage of unknown words that were cognates and false friends

Figure 8, like Figure 7, indicates that 9% of the words that were unknown to

participants were cognates and 91% were false friends. Once again, these results
could indicate that false friends are not as well known to participants and could
prove to be problematic when learning.

It’s important to point out that participants were unable to define 40% of the

false friends in the study on average. This shows that the false friends used for the

purposes of this study were challenging for participants. As I will discuss later, this
could be attributed to the academic nature of the words themselves, but also to the
abilities and knowledge of the participants.

Comparison of Awareness and Lexical Knowledge

Since participants in the study were asked to identify cognates and false

friends within the text and then define them in English, I thought it would be

interesting to find out whether participants were also able to recognize the words in
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the actual text and vice versa: that is, whether they could recognize the words that
they had heard or seen. If they indicated on the knowledge rating scale that they

were completely unaware and had no idea what a word meant, they should not have
been able to identify that word within the text in the first place. The following

figures show the correlation between a participant’s awareness of cognates and
false friends and their level of lexical knowledge of those words.

It would make sense that if a participant was aware of a word within a text,

they should be able to either define the word or recognize it in a given text. Figure 9

reports the results comparing the words that each participant recognized within the
text that they were also able to correctly define in the knowledge rating scale.

33%

Recognized
67%

Unrecognized

Figure 9. Comparison of awareness and lexical knowledge

The data suggests that participants recognized 67% of the words that they

successfully were able to define or use in a sentence. This tells us that they were
mostly accurate in their awareness and lexical knowledge. Participants were not
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aware of 33% of the words that they were able to define or use. The results are

interesting and show us that participants were able to produce more words than

they could identify within the text. Implications of these results will be discussed
more in Chapter 5, but suggest that learners may be unable to hone in on words
while they are reading that they can successfully produce in written work.

I expected the results of the heard or seen words to be similar to those of the

known words. If participants had heard or seen a word before, then one might

presume that they could also identify that word while reading. Figure 10 shows the
comparison of the words that participants marked as heard or seen to their
recognition of the same words while reading.

25%
Recognized

Unrecognized
75%

Figure 10. Comparison of heard or seen words with recognition

The results show that of the words participants marked as heard or seen in

the knowledge rating scale, they identified 75% of those within the text leaving only
25% unidentified. This tells us that participants were mostly right in presuming
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that they had seen or heard the word before since they were able to identify the
majority of the words that they marked as heard or seen within the reading.

However, once again participants were not able to identify all of the words that they
indicated that they had heard or seen before.

Finally, I compared participant recognition with the words that they marked

as being unable to define in the knowledge rating scale. It is reasonable to predict
that if a participant had no idea what a word meant, that perhaps they had never

seen that word before and therefore would be unable to recognize that word within

the text. Figure 11 reports the percentage of words that participants marked on the
knowledge rating scale to indicate that they had no idea what the word meant, but
were able to recognize that word within the reading.

38%

Recognized
62%

Unrecognized

Figure 11. Comparison of words participants were unable to define, but could
recognize within the text
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Surprisingly, the results show that although participants were unable to

define the words, they were cognizant of these words 62% of the time while

reading. Only 38% of the time participants could not recognize the words at all.
These results suggest that although students may not know the meaning of the

word, they do know that the word exists. Although participants said that they had
not heard or seen the word before, in all actuality, they had. Results might also

indicate that learners may be unable to comprehend a portion of the text. If they are
not able to define these words, perhaps they are unable to comprehend these

portions of the text as well. In Chapter 5, I will discuss further implications for
learning regarding these results and learner comprehension.

Context Quiz

The final task in the study for participants was an individualized multiple-

choice quiz to determine if participants were able to choose a correct definition for
words they indicated on the knowledge rating scale as being unable to define. The

assessment also included words that participants had defined or used incorrectly on
the knowledge rating scale. Each assessment was individualized to the learner, but
averaged a total of 15 questions ranging from 14 to 17 total questions.

Each question used sentences from the same text that participants read for

the first task of the study. My goal was to provide enough text so that participants
would get a clear, direct, idea of what the word in question meant. This usually
meant that each question on the assessment ranged from one to four sentences

total. If the word in question was a false friend, the answers provided included the
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correct definition, the definition of the word in Spanish (the false friend), and two

fabricated definitions. Results were tabulated by percent correct and then averaged
as a whole. Figure 12 presents the results.
100%

90%

80%
70%
60%

86%

78%

88%

68%

82%

93%

83%

50%
40%

Percent correct

30%
20%
10%
0%

Figure 12. Context quiz results

Here, the results overwhelmingly suggest that participants are able to

identify words using the context. On average, participants were successful 83% of
the time. When looking at the results individually, the lowest score was 68% and

ranged up to 93% correct. These results illustrate that learners can be successful

defining a word using the context when provided with specific definitions. Further
implications of this portion of the study will be discussed in Chapter 5.
Discussion

The purpose of this study was to investigate the main research question: To

what extent are NSSAPHSELs aware of cognates and false friends within the text?

72
The answer to the question is that participants are most definitely aware of both
cognates and false friends within a text. Although each participant could not
identify all cognates and false friends, collectively they identified each word.

Individually, results showed that on average 63% of participants identified cognates
and 67% identified false friends. The results of this research confirm findings from
earlier studies which state that finding cognates within the text is an easy task

(Burgo, 2004; Holmes & Guerra Ramos, 1993; Malabonga et al., 2008; Nagy et al.,
1992).
The results show that cognate and false friend awareness can be seen as a

natural strategy as was suggested by other researchers (Holmes & Guerra Ramos,
1993). However, the results also suggest this natural strategy is not employed

100%; at no point did a participant correctly identify all cognates or false friends
within the text. Perhaps participants were tapping into their lexical knowledge
from L1 to help them determine word similarities and differences.

This research also suggests that there may be levels of difficulty when identifying

cognates and false friends. It seemed to be more difficult for participants to identify
words that were more academic in nature than words that were of higher frequency.
Despite the fact that participants were aware of both cognates and false

friends, participants often guessed that they correctly knew the definition of a word
simply because they had orthographic or phonetic similarities. They neglected in
almost all cases to use the context to assure that their assumed definition was

correct. These results can be interpreted as showing that participants are being
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fooled into believing that these deceptive transparent words are correct and, as

Holmes and Ramos (1993) indicate, they are recklessly guessing that the words are
correct. The findings also support the theory that oblivious certainty is occurring
(Frantzen, 2003). Participants believe that because the candidate words have so
many similarities that they must also share the same meaning. Results from the
think-aloud show that participants often did not think twice about this and

immediately assumed that they were correct. That said, the data clearly suggests
some sort of transference from L1 is taking place to lead the learner to the belief
that the assumed L1 definition is correct.

As far as the implications of the findings with regard to the associated sub-

questions, the following generalizations can be made. The first sub-question
question asks what metacognitive processes were observed during the
identification of false friends and cognates. The think -aloud results

overwhelmingly showed that a thought process regarding cognates and false friends
occurred a majority of the time. Participants often made connections with the

orthography of a given word or with the phonetics of the word and were able to

express verbally why they chose to identify it either as a cognate or a false friend.

They also often questioned their thinking processes and requested feedback from
me.

As for the application of theory of verbal protocol in relation to the first sub-

question, the results reveal a combination of processes. In some cases it was clear
that participants were simply relaying what they were thinking as they completed
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the task. For example, Elsa explained her previous thought process as such, “But

destitution, I’m not really sure what the Spanish word means, but I know there is a
word like that, but here it’s like bad life.” In situations such as these, the

participants seemed to be relying on the information processing theory. Yet in other

cases, it seemed apparent that a participant had created a new thought as they were
speaking thus demonstrating the use of sociocultural theory (Burgo, 2004). This

seemed to be true specifically in the case of Jenifer who realized that two words

were different as she was explaining her choice. Originally she had indicated that

the word jubilation was a cognate. However, as she was explaining her decision to

me, she changed her mind demonstrating that as she was speaking, she was thinking
and using the sociocultural theory. In Spanish, jubilacíon means retirement, but as

Jenifer contemplated the sentence again she was able to realize that that definition
didn’t make sense thus showing a change in her thought processes. She even
exclaimed, “They’re different!”

The think-aloud protocol also provided several insights into participant

thought with respect to the first sub-question. First, it was obvious that thinking

was involved in almost all cases as revealed through response time and comments.

As discussed above, the participants often simply assumed that their definition from
L1 transferred directly to English and neglected to check the text to verify their

thought. However, with some prompting, participants were able to successfully use
the text to prove that two words had dissimilar definitions. Other problems that
revealed themselves included grammatical issues such as incorrect lexical
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categorization or overgeneralizations based on phonetic similarities with Spanish
words.

The second sub-question was: Can participants define real cognates and false

friends? The answer to this question is a bit more complicated. Participants had
great success defining known words having only a 6% margin of error with their

examples. It appears that these words were known before the study began. There

is no evidence that suggests that a participant attempted to use a word that they had
just encountered within the text. They relied only on previous knowledge to make

their responses. However, there was no indication or hint from me that they should
go back and use the context although it was available to them. None of them chose
to go back to determine if it was a possibility.

The third sub-question asked: Can participants correctly define unknown

cognates and false friends using the text? The resounding answer to the final subquestion is a resounding yes. Participants chose the correct definition 83% on

average. It is important to note however that participants were given the words in
context and were provided with four possible answers to each question. The

results may have been different had the participants been required to provide their
own definitions.

Results from the context quiz also showed that participants did rely on L1

information to guide them in their choice in particular with the words gratification
and inconvenient. In the three occasions participants were asked to choose the
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definition from context, they chose the definition of the false friend, reward or prize,
over the English definition provided, satisfaction.

Conclusion

This chapter presented the results of my research. The results of all four

tasks were provided along with a comparison of results of the knowledge rating

scale and cognate and false friend awareness. Finally, I discussed the findings as

they relate to the main research question and the associated sub-questions pursued
in the current study. I concluded that NSSAPHSELs are aware of false friends and
cognates within a text. This awareness may be seen as an innate skill and can be
used as a strategy for Spanish speaking English learners. In Chapter Five, I will

discuss limitations of the research, implications for educators, and suggestions for
further research.
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CHAPTER FIVE: CONCLUSIONS
The main purpose of this study was to investigate the metacognitive

awareness that NSSAPHSELs exhibit with regard to false friends and cognates

during reading. Additional objectives of the study were to assess metacognition
while reading and the ability to define cognates and false friends; and whether

participants could establish the meaning of unknown words through context. This
chapter will provide a brief summary of the results, the limitations of the study,
implications for instruction, and suggestions for further research.
Results and Limitations

As discussed in detail in Chapter Four, this study found that NSSAPHSELs are

aware of real cognates and false friends within a text. This awareness can be used in
learning as a strategy to enhance proficiency in English. The NSS participants also
demonstrated thought with regard to these words, but also exposed the fact that

they often assume word meanings without bothering to check the context to ensure
the correctness of their supposition. Results also support the fact that participants
are able to infer meaning from context when provided with choices. However,

participants did struggle to define unknown words independently and there was no
indication that they were able to text to decipher a meaning without prompting.
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There are several factors which may limit the extent to which these results

may be utilized. First, this study focused on a small number of participants all of

whom were from Mexico. Therefore, conclusions may not be applicable to a large

population of NSSs. Results may have varied if the speakers had different linguistic
backgrounds or dialects.

Second, there were some problems with the selection of words. The issue is

the nature of the false friends. Since these words were specifically chosen to be

academic in nature, they may have been have been more challenging cognitively for
participants than the cognates they may encounter in everyday language. Because

cognates occur in higher frequency, they were more difficult to control while I was
writing the text as a result ended up being more social in nature overall.

The third problem was also related to word choice. As the study proceeded, I

discovered that words that I had discussed, studied, and finally determined to be

false friends, might have actually been cognates or had polysemous meanings for
NSSs from Mexico. My conversations regarding these words were all with

Guatemalan Spanish speakers. I had anticipated that this problem may occur, but

my intent was to avoid all partial false friends from the study to avoid any confusion
when the actual study took place. However, as the study progressed, I realized that
there were three words that the participants used as cognates instead of false

friends: ignore, application, and anxious. The Spanish meanings that I had acquired
for these words respectively were: ignorant, being usable, and impatient. I had not

used the Spanish meanings within the text and these definitions do not make sense
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in the context of the discourse. Upon contacting some Spanish teachers at my school
and upon further discussion, I discovered that there are variations depending on the
region that you’re from. For example, application can be used as a real cognate in

English if you’re from Mexico, but if you were from Paraguay, you would never use
this word. Instead, one would use the word solicitud, which is the word that my

Guatemalan instructors had taught me as well. Although his evolution in meaning is
fascinating to me, this discrepancy in meanings may have affected the results. If I
had the time and resources to conduct a similar study in the near future, I would
consult speakers from different regions who could provide expertise on the

dialectical variations that occur with these words. Such investigation would help to
avoid any confusion about the words and the evolution and influence of language.
Implications

The results of this study suggest that perception of cognates and false friends

can make language more accessible for learners. The data rendered indicates that

learners are mostly successful in identifying cognates and false friends within a text
for a combined total of 65%. Practitioners should be aware that cognates can be
used as an asset in language acquisition if learners are aware of their existence.

Likewise, false friends may cause obstacles for learners and they should also be
made aware of them in order to confirm their previous notions of meaning.

Participants involved in this study were made aware of the existence of false friends
and cognates before starting the tasks. Educators should explicitly instruct learners

80
to look for these words. This will allow learners to acquire a metacognitive strategy
that could be beneficial to their learning, comprehension, and language acquisition.
If the strategy is absent from their database of metacognitive strategies, there is no
way of knowing if a learner would use this strategy independently. However, if
learners are made aware of this useful tool, they may be more successful in
exploiting its potential.

The results also support encouraging learners to use the words in written

production to show their capability of use. Several participants struggled with
grammatical structures and need guidance using the words correctly. Having

students participate and show examples of different functions will help them better
understand semantic and pragmatic characteristics.

Results of the study showed that participants identified false friends as cognates

52% of the time. This result gives educators an additional reason to make students

aware of the existence of false friends and encourage them to double-check their L1

definition of the word with the context. The context quiz results demonstrated that
participants were very successful using the context when provided with choices.

This does not mean, however, that participants would be able to infer the meaning
using the context alone. Teachers should instruct students to use the context

whenever possible to attempt to determine the meaning, but also scaffold their
approach in correctly defining words.

This study also revealed that all learners made assumptions about cognates and

false friends within the text. They neglected to go back and reread the text to assure
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that their pre-existing definition made sense. Teachers should instruct learners to
always use the context to make sure that they are correct. Otherwise, semantic
problems will occur and a learner’s comprehension and production could be
misconstrued.

I found the think-aloud protocol to be a valuable tool in the understanding of

learner thought processes. After completion of this activity, I thought about how
students are often not taught how to think about their thinking or metacognition.

Teachers should consider modeling thought while reading to teach learners how to
achieve this goal. Unfortunately, teachers are unable to read minds or see thought

processes. They should instruct students how to think about a text and show them

to confirm their thoughts using the context. The few moments that I suggested this
to participants during the think-aloud protocol, they were successful in correcting
an error.

Some unexpected results from this study illustrated that participants were

aware of more words than they were able to produce. This data correlates with

what other researchers have found that indicates that language learners often have
more receptive vocabulary than productive (Melka, 1997). The participants were
able to recognize a great majority of the words within the text, even thought they
could not produce an example or definition in English nor could they identify the
meaning during the think aloud protocol. This suggests that students may miss

some content from the reading. It recommended that educators teach learners how
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to use the context to help them infer a definition, along with explicit instruction of
vocabulary so that the learner will acquire the appropriate meaning.
Further Research

This study reinforces the need for further study with regard to false friends and

cognates. There are several ramifications that should be considered before

proceeding with a similar study. This study could be replicated and results could be
expanded with more participants. Also, it would be beneficial to perform similar

studies using other languages aside from Spanish to see if analogous results could
be achieved.

I also have several suggestions regarding the text selection for a comparable

study. First, I recommend that the word choice for a future study be researched
extensively to assure that words have not evolved or have different meanings

because of regional variances. I researched words at length using texts and by

having discussions with native speakers, but as discussed, Guatemalan Spanish is
slightly different than Mexican Spanish and caused some inconsistencies in

meaning. Second, it was very difficult to control the nature of the cognates and false
friends that were included in the study. My original intent was to make all words

more academic in nature versus social. However, I quickly discovered that this task
was more challenging than I had originally anticipated. If I had more time, I would
have loved to cater the text specifically towards more academic vocabulary since it
is such a focus in teaching and learning at the high school level today. That said, I

also think it would be advantageous to organize words either using Beck, McKeown,
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and Kucan’s tiers or by orthographic distance. The tier organization basically
would organize the words by basic words, high frequency words, and words

necessary for instruction (Beck, McKeown, & Kucan, 2002). If the words were

organized in tiers, the data gathered may provide insight into the difficulties posed
by different groups of words. Furthermore, there have been several studies done
discussing the orthographic distance of cognates and false friends and the facility
that participants had recognizing these words. Again, organizing words in this

manner this may shed light on the ease that learners have related to the similarities
of words between L1 and English.

My overarching goal was to study the metacognitive awareness of cognates and

false friends. I discovered that participants were aware of cognates and false friends,
I am unsure as to how much of the text participants really comprehended. I could

assume that they were able to comprehend much of the text since they performed so
well on the context evaluation. However, I think it would be valuable to further

investigate just how much of the discourse that participants understood. Perhaps
participants could translate the passage used for the study in order to show their
understanding.

Conclusion

In this chapter, I summarized the results of the current study, discussed its

limitations, provided implications for educators, and made suggestions for future
studies in this area.

84
As an EL teacher, I see the value of teaching cognate and false friend

awareness to ELs since they are prevalent linguistic features that can be used as a

teaching tool and a learning asset for students. I hope that EL teachers use cognates
and false friends to their advantage and teach EL students how these words can be
exploited as they acquire English.

There are many questions left unanswered concerning cognates and false

friends. It is important to continue studying the lexical similarities between
languages and the evolution of language as a whole.
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Name

Age Number of Years
in the U.S.
Jose
17
6
Sofia
14
6
Elsa
16
3.5
Ismael
16
4
Cristian 16
13
Jenifer
17
3

Comfort reading and
writing Spanish
Mostly
Somewhat
Very
Somewhat
Somewhat
Very

ACCESS
Composite Score
6.0
3.9
4.9
5.1
5.3
4.6
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STUDENT TEXT: Dreams
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Dreams
His actual name was Pedro Aguilar, but everyone knew him as Pete. He had come to the
states from Mexico when he was just 5-years-old. He barely remembered life in Mexico,
but knew there was always a chance he could get sent back. He and his family lived in
fear that they would return to a life of destitution in Ciudad Juarez where life was
dangerous. His family lived their lives feeling anxious in that in any moment they could
get deported.
Now after 13 years in Minnesota, Pete was filling out his application for college, but he
was aggravated and dismayed because despite his good grades, he probably couldn’t
attend the 4-year college he wanted to since he couldn’t afford it. This was now a
common occurrence in his family. He and his other brothers and sisters were unable to
get federal aid to go to school because of their status.
However, Pete recently heard from one of his other Hispanic friends that his dream of
attending a university could come to fruition. The Obama Administration had finally
passed the Dream Act. Now, Pete had met with a lawyer who was helping him begin the
paperwork to participate. He hoped he could complete everything in an expedient
manner so he could go to a university in the fall. He was happy to hear his lawyer
exclaim that it was plausible and he could begin his schooling because he had been
sensible during high school and gotten good grades and stayed out of trouble. Pete knew
he could have easily gotten into trouble with a lot of his friends who wanted money and
began selling drugs, but his family always reminded him of the reason they came here.
Pete knew he couldn’t mess anything up. He had to be good and maybe one day his
dream could come true.
After months of waiting and inconvenient meetings after work, Pete found out he had
been accepted as a participant of the Dream Act. He yelled out in jubilation when he
found out. His neighbors actually came over to see what was wrong. He was happy to
tell them that he finally hadn’t been ignored and that the government was actually doing
something to help immigrants like him. He was so excited to depart for the University of
Minnesota in September. Most people would never understand the gratification he
would feel of getting the education that he never thought he could achieve. The other
students would presume he was just like them because he was. He had grown up here and
learned all of the same things they did. Now he wouldn’t have to pretend anymore. He
was on the road to becoming a citizen.
Blue Words=False Friends
Red Words=Cognates
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KNOWLEDGE RATING SCALE
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Knowledge Rating Scale
Word

Actual
Destitution
Anxious
Moment
Deported
Application
Aggravated
Dismayed
Attend
Common
Occurrence
Federal
Recently
Hispanic
Fruition
Finally
Passed
Participate
Complete
Expedient
Manner
University
Exclaim
Plausible

Know it well and
can define it or
write it in a
sentence

Have seen or
heard It

Have no idea
what the word
means
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Sensible
Drugs
Reason
Inconvenient
Accepted
Participant
Jubilation
Ignored
Immigrants
Depart
September
Gratification
Education
Presume
Pretend
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Falsos Amigos

*Aqui es una lista de falsos cognados en Espanol y Ingles. Las palabras
parecen tener los mismos sentidos, pero en realidad los sentidos son
diferentes en un aspecto o completemente diferentes. Por esta razon
estos falsos amigos (cognados) causan problemas con estudiantes
hispanos que estan aprendiendo el ingles.
Por favor, indique la definicion en espanol y un ejemplo si quiere.
Tambien, si Ud. sabe la definicion en ingles, por favor escribala. Si no
sabe la definicion en espanol, escriba esto. Si la palabra tiene dos
sentidos en espabol, por favor escriba los dos pero escriba el sentido
que es mas usado primero. A veces estas palabras abajo tienen el
mismo sentido pero no es muy comun usar el segundo sentido.
Tambien, por favor, no use un diccionario para ver si lo sabe.

Muchisimas gracias anticipadamente por su ayuda. Voy a compartir me
tesis completo cuando termine.
Palabra en espanol
1. Actual (adj.)

Definicion
en Espanol

Ejemplo
en
espanol

Palabra en
ingles

Actual

2. Agravar(v.)

Aggravate

3. Apologia (n.)

Apology

4. Argumento (n.)

Argument

5. Audiencia (n.)

Audience

6. Bizarro (adj.)

Bizarre

7. Complexion (n.)

Complexion

8. Convenir (v.)

Convene

Definicion
en ingles
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9. Decaer (v.)

Decay

10. Decepcion (n.)

Deception

11. Departir (v.)

Depart

12. Desmayo (n.)

Dismayed

13. Destitution (n.)

Destitution

14. Divertir
(v.)/diversion

Diversion,
Divert

15. Equivocar (v.)

Equivocate

16. Expediente (n.)
17. Galante (adj.)

Expedient
(adj.)
Gallant

18. Gratuidad (n.)

Gratuity

19. Injuria, Injuriar,
Injurioso
20. Introducir (v.)

Injure,
injury,
injurious
Introduce

21. Jubilacion (n.)

Jubilation

22. Moroso (adj.)

Morose

23. Patron (n)

Patron

24. Plausible (adj)

Plausible

25. Premisas (n)

Premises

26. Presumir (v)

Presume

27. Quitar (v)

Quit

28. Raro (adj)

Rare
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29. Recurrir (v)

Recur

30. Resumir (V)

Resume

31. Sensible (adj)

Sensible

32. Suceso (n)

Success

33. Vulgar (adj)

Vulgar
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COGNATE LIST
Nouns
English
Spanish
Family

Moment
Manner

Universit
y
Drugs
Reason
Immigra
nts
Septemb
er
Educatio
n

Verbs
Adjectives
English Spanish Englis Spani
h
sh
Familia
Deport Deporta Comm Comú
r
on
n
Momento Pass
Pasar
Hispan Hispa
ic
no
Manera
Particip Particip
ar
ar
Universid Comple Complet
ad
te
ar
Drogas
Exclaim Exclama
r
Razón
Accept Aceptar
Imigrante
s
Septiemb
re
Educació
n

FALSE FRIEND LIST
Nouns
English
Spanish
Application Aplicación
Destitution Destitución
Expedient
Expediente
Fruition
Fruición
Gratification Gratificación
Jubilation
Jubilación
Occurrence

Occurencia

Verbs
English
Spanish
Aggravate Agravar
Attend
Atender
Depart
Departir
Excite
Excitar
Ignore
Ignorar
Presume
Presumir
Pretend

Pretender

Adverbs
Englis Spanish
h
Recent Recienteme
ly
nte
Finally Finalmente

Adjectives
English
Spanish
Actual
Actual
Anxious
Ansioso
Inconvenient Inconveniente
Plausible
Plausible
Sensible
Sensible
Dismayed
Desmayó
(Verb)

FALSE FRIEND SPANISH MEANINGS
Word
Spanish Meaning
Aplicación
Use, implementation
Destitucíon
To fire, dismiss, remove or downgrade
Expediente
File
Fruición
Special enjoyment from watching a show or reading a show
Gratificación
Prize, reward or bonus
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Jubilación
Occurencia
Agravar
Atender
Departir
Excitar
Ignorar
Presumir
Pretender
Actual
Ansioso
Inconveniente
Plausible
Sensible
Desmayo

Retirement
A funny idea or witty remark, idea to resolve something
To take a turn for the worse
To pay attention or take care of a person
To chat
Nervousness, agitation, instigate
To be ignorant
To boast or show off
To aspire
Today, at present
Impatient
Inappropriate
Commendable, deserving applause
Sensitive
To faint
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Vocabulary Quiz
1. Most people would never understand the gratification he would feel of getting the
education that he never thought he could achieve. The other students would
presume he was just like them because he was. He had grown up here and learned
all of the same things they did.
a. not believe
b. pretend
c. to show off
d. assume
2. Now after 13 years in Minnesota, Pete was filling out his application for college,
but he was aggravated and dismayed because despite his good grades, he probably
couldn’t attend the 4-year college he wanted to since he couldn’t afford it.
a. confused
b. excited
c. getting sicker
d. irritated
3. Now after 13 years in Minnesota, Pete was filling out his application for college,
but he was aggravated and dismayed because despite his good grades, he probably
couldn’t attend the 4-year college he wanted to since he couldn’t afford it. This was
now a common occurrence in his family. He and his other brothers and sisters
were unable to get federal aid to go to school because of their status.
a. idea
b. meal
c. something that happens
d. paperwork

4. Now, Pete had met with a lawyer who was helping him begin the paperwork to
participate. He hoped he could complete everything in an expedient manner so he
could go to a university in the fall.
a. difficult
b. quickly
c. a record
d. a file
5. He hoped he could complete everything in an expedient manner so he could go
to a university in the fall.
a. facility
b. file
c. idea
d. way
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6. He hoped he could complete everything in an expedient manner so he could go to
a university in the fall. He was happy to hear his lawyer exclaim that it was
plausible and he could begin his schooling because he had been sensible during high
school and gotten good grades and stayed out of trouble.
a. convince
b. say
c. write
d. show

7. After months of waiting and inconvenient meetings after work, Pete found out he
had been accepted as a participant of the Dream Act.
a. inappropriate
b. appropriate
c. causing problems/annoying
d. stopping problems/useful
8. He was so excited to depart for the University of Minnesota in September.
a. stay
b. chat
c. watch
d. leave

9. He and his family lived in fear that they would return to a life of destitution in
Ciudad Juarez where life was dangerous.
a. richness
b. to be dismissed or fired
c. to have no money, food, home
d. happiness

10. Now after 13 years in Minnesota, Pete was filling out his application for college,
but he was aggravated and dismayed because despite his good grades, he probably
couldn’t attend the 4-year college he wanted to since he couldn’t afford it.
a. faint
b. confused
c. worried and disappointed
d. happy
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11. However, Pete recently heard from one of his other Hispanic friends that his
dream of attending a university could come to fruition. The Obama Administration
had finally passed the Dream Act.
a. a goal that can be completed
b. the future
c. feeling happy from reading or watching a show
d. a failure
12. He was happy to hear his lawyer exclaim that it was plausible and he could
begin his schooling because he had been sensible during high school and gotten
good grades and stayed out of trouble.
a. possibly a lie
b. deserving applause
c. could be successful
d. could be unsuccessful
13. Pete found out he had been accepted as a participant of the Dream Act. He
yelled out in jubilation when he found out.
a. happiness
b. retirement
c. sadness
d. pain

14. Most people would never understand the gratification he would feel of getting
the education that he never thought he could achieve.
a. confusion
b. reward, prize
c. satisfaction
d. nervousness
15. His actual name was Pedro Aguilar, but everyone knew him as Pete.
a. current
b. real
c. fake
d. last

16. His family lived their lives feeling anxious in that in any moment they could get
deported.
a. worried and nervous
b. excited
c, sad
d. impatient
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Think Aloud for Jose
Jose: Remember is the same as recordar.
R: Recordar? You think those look the same? Remember and recordar?
Jose: A little bit, like 10%
R: Ok because they start the same?
Jose: Mmm. Mmm. (Yes)
R: Ok.
Jose: Destitution. I think that’s destrucción en español.
R: Destrucción?
Jose: They look the same, but they’re not.
R: Ok, so what do you think destrucción means? Give me an English definition.
Jose: Destroy.
R: So what’s destitution mean?
Jose: I don’t know what it means. Something bad?
R: Ok good.
Jose: Deported means deportación.
Jose: Application. Aplicación. That’s the same.
Jose: College and colegio.
R: Do those mean the same though?
Jose: Mmm. Mmm. (Yes)
R: Ok so you would say college the same as colegio in Spanish? Like I go to college or
voy al colegio.
Jose: For us yes, but for some people like Spanish they think it’s like a school like a
normal school.
R: Ok, the do look similar right but it’s actually a different kind of school. This is
university and that’s not university right? Or is colegio university?
Jose: For me, I think it is for me, but I don’t know for other people.
R: Ok.
Jose: And then dismayed. I thought it was desmayar. It looks like the same.
R: So what’s desmayar mean?
Jose: Pass out like faint or something.
R: And what do you think dismayed means in English?
Jose: Ah…I don’t really know.
R: Ok.
Jose: Occurrence, occurrencia. They look the same and I think (emphasis on think)
they’re the same.
Jose: Then federal, it’s federal which is the same. Then status, estatus. They just
forgot an e in there.
Recently, reciente. They look and they’re almost the same.
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Hispanic. Hispano, they’re almost the same.
Administration, administración.
Participate, participar.
Complete, completo..completar.
Expedient, I thought was expediente cause like they look the same, but I don’t think
they’re the same.
R: Ok. So what do you think expediente means in Spanish?
Jose: Expediente? Like a paper that you save or something.
R: And what do you think expedient means in English?
Jose: Mmm. I don’t know.
R: Ok. Why don’t you read the sentence again and see if you can figure it out?
Jose: like in a quick manner..probably. I don’t know.
R: Ok.
Jose: And plausible. I thought it was like posible, but I don’t know.
Then sensible. I was kind of confused on that because I don’t know if it’s the same as
sensible.
R: They look exactly the same right? So, what does sensible mean in Spanish?
Jose: Sensitive.
R: Sensitive. Ok. So do you think it makes sense in that sentence?
Jose: Mmmm. I don’t know. Sensitive during high school?
R: Could be I guess right? But you said no. You think they’re different. You gut must
have told you different, Jose, because you underlined it.
Jose: Then come.
R: Oh my gosh! I didn’t even think of that one. Cause it looks like come right?
Jose: yeah
R: Clearly they’re not the same right?
Jose: Right.
Inconvenient. I thought it was like inconveniente. They look the same.
Participant. Participante.
Jubilation. They look the same as jubilación.
R: K. What is jubilación?
Jose: Retirement.
R: And what do you think it means in English right there?
Jose: like school probably, like private school.
R: Ok.
Jose: I’m not sure.
And ignore, ignorar. They look the same and they’re the same.
Government, gobierno. They don’t look the same, but…
R: What word do you think it’s similar to?
Jose: Govern. Government, gobierno.

109

R: What word would you say in Spanish for that word?
Jose: Gobierno.
R: But you think they look similar.
Jose: Yeah. Kind of.
Immigrants, imigrantes.
Depart, and I don’t know why I did that.
R: Were you thinking of departir?
Jose: yeah.
R: And what does that mean in Spanish?
Jose: To take apart.
R: And what about in English.
Jose: like to be a part of. And that’s not the same I think.
R: Nope. That’s not the same meaning.
Jose: Presume like if that was like presumir, to show off.
R: So what’s presume in English?
Jose: Like, I don’t know. A guess probably?
R: A guess?
Jose: Yeah, they guessed that he was like them.
R: That’s the end for Jose.

