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CHAPTER ONE: BACKGROUND AND INTRODUCTION

I moved to Istanbul, Turkey three years ago, with little knowledge of the country’s
culture and no knowledge of its language. I had always been interested in foreign
languages and had studied Spanish in high school and college, eventually testing at an
intermediate level. Unfortunately, I was not able to study abroad in a Spanish-speaking
country, nor did I have many opportunities to practice the language with native speakers,
except during brief visits to Mexico and Spain during the past several years.
After graduating from college, I spent two years in South Korea, and I learned the
alphabet and some survival-level Korean words and phrases. I remember being able to
understand the gist of conversations after spending some time there, but I was never
really able to have a spontaneous conversation with anyone in which my speech was not
horribly broken. My work schedule left me little time to study the language at home, and
no Korean classes were available. Knowing that I would not stay in the country forever, I
did not put much effort into trying to become fluent or practicing with native speakers.
Only when I moved to Turkey did I become motivated enough to make a sincere effort to
learn a foreign language.
Over the course of my first year here in Istanbul, I began to attempt to learn
Turkish independently. I got some books and learned many words but did not really
practice speaking with anyone, beyond the basic survival Turkish I needed to shop and
get around Istanbul. I was not learning very much this way, so I decided to enroll
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in a one-month intensive language course. Although it was helpful to have some
structure in my learning and to be given homework assignments to keep me on task, this
course turned out to be just a lot of grammar exercises at home at night, and grammar and
vocabulary in a large class during the day, with little opportunity to speak. Though I
finished the course with the highest score in the class, I was frustrated and annoyed and
decided not to enroll in the subsequent course.
Although I had many Turkish friends, they were not much help to me in my
learning because they all speak excellent English and did not want to speak Turkish with
me; it was exhausting for both parties to communicate at such a painfully basic level.
From my friends, I learned some more words and phrases and basic grammar forms but
still could not carry on a conversation.
After nearly four years in Turkey, I still cannot call myself a good Turkish speaker
and jokingly describe my level as “five year-old on tranquilizers.” Although I can
understand a lot of spoken Turkish and know many words, producing spontaneous
sentences at a normal rate of speech is always a challenge and, more often than not,
attempts to carry on a conversation end in frustration and embarrassment for me.
A small measure of comfort comes from knowing that I am not alone in my
failure to learn Turkish. My friends here in Istanbul have all struggled in their attempts to
learn Turkish even if they, like me, had previously learned other languages with some
degree of success. These learners who share my disappointing experience tend to know a
lot about the language but are unable to use it to communicate. Some have given up
almost completely and have resigned themselves to a goal of simply communicating in a
basic way, sure that they are not the type of person who has a natural talent for foreign
language learning.
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In searching for a guide to designing my own self-directed approach, I became
aware of language pedagogue Thomson's method, which seemed like it could be a good
starting point for me. I took what I liked about his method and modified it to fit my
needs, based on research and diary studies conducted by Bailey and Schmidt and Frota.
Caasi (2005) used the Thomson method to study Indonesian while she was living in the
United States and preparing to move to Indonesia and, although she studied the language
for only four weeks, Caasi met with some success. By following a similar method for a
longer period of time, I expected to have some success as well. I believed I also had an
advantage because I live in the target-language culture and would have more opportunity
for spontaneous conversational interaction with native speakers of Turkish. Thus, the
research question explored in this capstone is: “How well does a self-directed approach to
language acquisition using a language informant work for improving the listening and
speaking skills of an adult intermediate-level learner of Turkish living in the target
language culture?”
Role of Researcher
My main role in this study was as a learner of Turkish through self-directed
learning with the help of a language informant. Despite having lived in Turkey for more
than three years, I felt as though my Turkish has fossilized and was not improving. This
was due, I believe, to several factors including: the fact that it is completely possible to
survive in Istanbul without knowing Turkish; the lack of a consistent, scheduled time for
practice; a decrease in motivation; and the self-consciousness and embarrassment I felt
when I had to speak Turkish and could not express what I wanted to say. Scheduling
regular lessons with a language informant was meant to help me improve my Turkish
because I would be more motivated to study if the time was scheduled formally. My
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language informant was someone with whom I felt comfortable talking so would not be
nervous or overly self-conscious.
Having tried some of the many methods available for learning a foreign language,
such as Rosetta Stone, the Pimsleur Approach, joining a class and others, I decided that a
self-directed approach with the help of a native speaker was a good option for me.
Thomson (1993a) recommends learning language as a child does, completely surrounded
by the language. I was fortunate to have this opportunity because I live within the culture
whose language I want to learn. Borrowing from Thomson’s idea of the Language
Resource Person, I worked with a language informant who taught me about the language
and the surrounding culture, while providing me with plenty of opportunities to speak and
listen.
Background of Thomson Method
Language pedagogue Greg Thomson spent many years trying to learn Blackfoot, a
Native American language. Thomson felt stuck and, although he had learned many verb
paradigms, expressions, and vocabulary, still could not call himself a competent
Blackfoot speaker. Initially, his strategies drew on the audio-lingual approach and
included memorizing useful expressions and saying them to Blackfoot speakers and
memorizing dialogues. Research has shown the audio-lingual approach alone to be
ineffective (Lightbown and Spada, 2006); thus, even after nine more months of intensive
study, he saw no improvement in his ability to speak Blackfoot. Thomson was finally
successful when he decided to try only speaking Blackfoot with native speakers of the
language. This last strategy worked fairly well because Thomson had already stockpiled
so many phrases from his previous work memorizing dialogs and sentences (Thomson,
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2000b). Working with a language informant became a cornerstone of Thomson’s later
method.
During years of attempts at language learning, Thomson developed his own
language acquisition strategies based on self-instruction with the help of a language
informant, to help people learn less commonly taught foreign languages in an
environment where there are few native speakers. His instructional system contains
suggested objectives, syllabus organization, and the learner’s choice of content and also
provides outlined roles for both learner and informant, as well as some guidelines for the
use of instructional materials.
Thomson’s approach is based on communicative language acquisition theory and
uses a flexible program in which the learner determines the goals and syllabus. The
Thomson method is also both functional and interactional and shows similarities to
aspects of Krashen and Terrell’s Natural Approach, as it focuses on accumulation of
vocabulary, emphasizes input and comprehension, and promotes the use of realia and
activities from a wide range of sources (Krashen, 1987; Richards and Rodgers, 1986).
With an appropriate strategy, Thomson (2000b) believes that every language
learner can be successful if (s)he has access to a native speaker and is willing to devote
time and persevere through occasional frustration and embarrassment. According to
Thomson, there is hope for every almost every language learner to develop conversational
ability in any language.
I agree with Thomson that second language acquisition is possible for most
people. My previous failure to learn Turkish did not mean that I would not be able to,
given the right approach and appropriate amount of dedication. When I first started
learning Turkish, I was only beginning to understand the theories of second language
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acquisition. As I continued my studies in Hamline University’s MAESL program, I
gained a foundational knowledge of linguistics and language learning that I have slowly
incorporated into my own teaching and learning. Because I live in Turkey and need to
use the language every day, my interest in second language acquisition is intense and
personal. I had never expected to stay here for this long but after deciding to stay
indefinitely, I realized I must improve my Turkish language ability by identifying a
methodology that would give me a better chance of acquiring fluency.
While certain characteristics, such as motivation, aptitude, personality, and selfconfidence appear to be helpful in language acquisition, research to date has given us no
final conclusions as to which factors are necessary for successful language learning, nor is
there one best methodology for every language learner to follow (Lightbown and Spada,
2006). Rather, variables contributing to success are a little different in combination for
every student (Larsen-Freeman & Long, 1991). Furthermore, the Thomson method, to
the best of my knowledge, has not been used on an intermediate level learner living in the
target-language environment and I found no previous studies that specifically look at
adult Turkish language acquisition using Thomson’s approach.
With this in mind, I came to the conclusion that my own success or failure in
second language acquisition depended on following an organized method that adhered to
the principles and strategies of communicative theory, while allowing enough flexibility
to take personal factors into account and accommodate learner strengths and weaknesses.
Ideally, an effective method would be based on needs, goals, and personal strengths
(Thomson, 2000a).
In this diary study, I applied some aspects of Thomson’s method to my own
personal study of Turkish, also taking into consideration the conclusions of other
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researchers in the field as I designed my own language course. I chose this approach
because, not only did I identify with Thomson’s struggles in second language acquisition,
but I also agreed with many of his presuppositions about language and language learning.
I believe many aspects of his method are worthy of consideration by a wider audience of
second language teachers and learners, given that they are based on the basic tenets of
communicative language teaching and learning.
Specifically, the research question addressed in this capstone is, “How well does a
self-directed approach to language acquisition using a language informant work for
improving the listening and speaking skills of an adult intermediate-level learner of
Turkish living in the target language culture?” In the remaining chapters of this capstone,
I first explore current literature on second language acquisition theory and method,
summarize the theoretical underpinnings of the Thomson method, and describe its
procedures and design. I then describe the modified methodology applied in this study to
my efforts in acquiring a higher level of Turkish fluency over the course of eight weeks of
study with a self-directed approach and reflect on what I have learned about second
language acquisition as a result of this research.
The following chapter will review literature pertaining to second language
acquisition theory and method, present the theoretical background of the Thomson
method, and describe its procedure and design. The third chapter will describe the people
involved in my study, the goals of my self-directed approach and the tools used for
reaching those goals. It will also include a description of a typical day of language study
with my language informant. The fourth chapter will review the goals of this study, detail
my eight-week plan, describe my language sessions in detail, and present documentation
from my journal and planning notebook. Lastly, chapter five will discuss possible
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research that could be conducted in order to understand what practices and strategies are
most effective for second language acquisition.
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CHAPTER TWO: LITERATURE REVIEW

Acquisition of a foreign language is never an easy process and many have failed
or succeeded only minimally in their efforts to learn a foreign language. While certain
personality traits may indeed prove helpful in facilitating second language acquisition,
research has still not been able to define exactly what combination of factors is necessary
and sufficient for optimal acquisition, and has only shown what we already intuitively
know: that factors contributing to success in language are different for every individual
(Larsen-Freeman & Long, 1991; Ellis, 1985). It does seem clear, however, that in the
modern second language acquisition paradigm, more emphasis should be placed on real
communication and interaction and less on explicit teaching, textbooks, grammar,
phonetic drills, and memory drills. Learners appear to benefit from communicative
practice in contexts where emphasis is placed on understanding and expressing meaning
(Lightbown and Spada, 2006; Thomson, 2000). In an effort to provide further evidence
for this approach, the current study pursues the following research question: “How well
does a self-directed approach to language acquisition using a language informant work for
improving the listening and speaking skills of an adult intermediate-level learner of
Turkish living in the target language culture?”
In this chapter, I will review some literature on SLA theory related to the
communicative approaches on which my research is based. I will also introduce the
Thomson method, summarizing its design and procedures and exploring how aspects of it
can be implemented to facilitate second language acquisition.
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Second Language Acquisition Theory
The field of second language acquisition belongs to the last half of the twentieth
century and, while few studies existed before that time, the growth of empirical second
language acquisition research since the 1960s has been exponential, reflected in the
dramatic increase of books, published articles, and reviews of the field (Ellis, 1997).
Because of the huge amount of research available, I attempt below to provide a summary,
rather than a complete critique, of several second language acquisition theories.
Behaviorism
In the 1940s and 1950s, behaviorist theories based on the formation of stimulusresponse patterns offered the prevailing view of how second language was learned (Ellis,
1991; Lightbown and Spada, 2006). Second language learning in the classroom
emphasized imitation, repetition and reinforcement, and learners memorized sentence
patterns and dialogues with the goal of error-free production (Ellis, 1991). This paradigm
emphasized the role of environmental factors without taking into consideration factors
such as personality, context, or culture. (Lightbown and Spada, 2006; Gass and Selinker,
2001).
Universal Grammar
The behaviorist view came under serious criticism in the late 1960s (Ellis, 1991;
Larsen-Freeman and Long, 1991). Armed with a growing body of information on how
children learned their first language, linguist Noam Chomsky’s work on theories of
Universal Grammar (UG) led to a new paradigm of second language acquisition that deemphasized external factors and gave greater recognition to learner-internal factors (Ellis,
1991). Chomsky argued that human beings have innate knowledge of the principles of
Universal Grammar and that language acquisition was creation, not habit formation. He
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proposed that all humans are born with the ability to construct complex languages based
on the fact that all children, except in a few rare cases, learn a first language in a
relatively uniform way and follow a similar progression despite widely varying personal
and environmental factors (Lightbown and Spada, 2006; Wesche, 1994).
Thus, in the 1960s, owing to the debate in psychology over the nature of learning
and the Chomskyan revolution in linguistics, briefly outlined above, a challenge to the
dominance of language teaching research was taking place as many researchers’ attention
was shifted from the teaching process to the learning process. This shift led to the
definition of the new field of second language acquisition (Larsen-Freeman and Long,
1991).
Interactionism
Continuing into the late 1960s and 1970s, many researchers focused on the
interaction between the innate learning ability of children and the environment in which
they develop and learn (Lightbown and Spada, 2006), recognizing the necessity of oneon-one interaction, which can give the learner access to speech that is adjusted to his or
her level (Lightbown and Spada, 2006). This concept of “modified speech” is an
essential part of first language acquisition and the internal modifications that result from
this negotiation of meaning also play an important role in second language acquisition,
with the speakers working together to achieve mutual comprehension. In the same way
that adults modify the way they speak to children learning their first language, so do
native speakers modify their speech when communicating with non-native speakers
(Ellis, 1997; Lightbown and Spada, 2006).
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The Monitor Model
Stephen Krashen helped advance cognitive theory by proposing the Monitor
Model of second language acquisition. Krashen’s model consists of five hypotheses: The
Acquisition-Learning Hypothesis, which posits that adults acquire second language much
in the same way as children acquire their first (Towell and Hawkins, 1994; LarsenFreeman and Long, 1991); the Natural Order Hypothesis, which argues for the existence
of an innate, language-specific endowment in the human brain (Larsen-Freeman and
Long, 1991; Lightbown and Spada, 2006); the Monitor Hypothesis, which states that
acquired language initiates utterances while formal language learning acts as a monitor
that makes changes in language production (Krashen, 1987; Lightbown and Spada, 2006);
the Input Hypothesis, which theorizes that a second language can only be acquired by
exposure to comprehensible input (Lightbown and Spada, 2006) and the Affective Filter
Hypothesis, which takes into account how affective factors such as motivation, selfconfidence, and anxiety can act as obstacles to the second language acquisition process
(Krashen, 1987; Lightbown and Spada, 2006; Towell and Hawkins, 1994).
Although intuitively attractive to many language teachers, Monitor Theory has
received some criticism in SLA literature. The main reason for this is because the
theories have not stood up well to testing and rely on subjective, introspective, anecdotal
evidence that is difficult to measure empirically (Larsen-Freeman and Long, 1991).
Acculturation
Acculturation is defined as the process of becoming adapted to a new culture
(Larsen-Freeman and Long, 1991) and has important implications for second language
acquisition. In order to become acculturated, it is not necessary to wish to become like
the speakers of the target language, but just to be socially integrated and psychologically
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open to the target language and culture (Larsen-Freeman and Long, 1991). With this
greater integration comes greater success in second language acquisition.
Schumann, based on the conclusions of case studies, hypothesized that the notion
of social distance needs to be considered along with other factors when discussing second
language acquisition. Schumann argued that if social distance is great, a pidgin or
“contact language” is likely to develop (Schumann, 1976). If social distance does not
decrease, there will be less contact with native speakers and less input, the learner’s
grammar will fossilize and little, if any, linguistic progress will be made (Schumann,
1976; Ellis, 1997).
Information Processing Model
The Information Processing model states that second language acquisition is a
gradual “building up of knowledge that can eventually be called upon for automatic
speaking and understanding” (Lightbown and Spada, 2006). The first step is
understanding the main words in an utterance. Over time, that information becomes
easier to process and can be accessed quickly and even automatically. A learner can then
focus on other more complex aspects of the language until those also become automatic.
This kind of learning often takes place in the classroom, where rule learning is followed
by practice. (Lightbown and Spada, 2006).
Second Language Acquisition Methods
After many decades of research in linguistics, the old challenge remains: how do
we take what is known about second language acquisition and apply it to teaching and
learning? There is always difficulty translating theory into meaningful practice. As
theory has changed, so have methods which apply that theory. The following are some of
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the many methodologies that have had an impact on the field of second language
acquisition.
Grammar-translation
While communicative language teaching dominates in many environments,
grammar translation, which had its origins in the teaching of Latin and Greek, remains
widespread (Lightbown and Spada, 2006; Richards and Rodgers, 2001). This method’s
purpose was to allow students to read classical texts, not develop fluency, and often
resulted in learner boredom and frustration (Richards and Rodgers, 2001).
Audio-lingualism
Audio-lingual instruction arose in part as a reaction to the grammar-translation
approach. Based on behaviorism, the audio-lingual approach aimed for students to
actually learn to speak the language (Lightbown and Spada, 2006). However, students
were not allowed to talk freely as this might result in the formation of bad habits. Both
grammar-translation and the audio-lingual method were form-focused attempts to teach
grammar, differing only in how this was to be accomplished (Ellis, 1997). Both methods
frequently failed to produce fluency and accuracy (Lightbown and Spada, 2006) and this
failure led to the development of more communicative approaches.
Total Physical Response
Total Physical Response, or TPR, was developed by psychologist James Asher,
who theorized that adult second language acquisition is parallel to a child’s first language
acquisition. Young children are talked to mainly in commands which they respond to
physically before verbally. TPR consists basically of obeying commands by instructor
that require an overt physical response. Asher was also concerned with the affective and
emotional factors in language learning. His TPR method is low-stress, undemanding in
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terms of production, and involves game-like movements that create a positive feeling
(Richards and Rodgers, 2001). Students speak only when they are ready (Krashen, 1987;
Oxford, 1990; Lightbown and Spada, 2006) and this gives learners a good start by
allowing them to build up knowledge without anxiety (Lightbown and Spada, 2006).
TPR, however, is only useful to a limited degree. While TPR activities may have
some merit in the very beginning stages of second language acquisition, the range of
language functions that could be learned using TPR is limited to responses to simple
commands. Language learning is clearly a much more complicated process.
From the 1970s through the 1980s, there was a major paradigm shift in language
teaching. New research proposed a view opposed to Grammar-translation and the Audiolingual method, focusing on language as communication and on making the classroom an
environment for authentic communication (Richards and Rodgers, 2001).
Communicative Language Teaching
Communicative Language Teaching (CLT) came about partly because of
Chomsky’s criticisms of structural language theory based on the premise that grammar
does not need to be taught before learners can communicate and will come naturally later
(Richards and Rodgers, 2001). Some versions of CLT do not teach grammar at all (Ellis,
1997). Supporters of communicative theory believe that language is not learned by
accumulation of one item after another, that errors are valuable and natural, and that
motivation can be stifled by an insistence on correctness in the early stages of language
learning. It is more important to develop fluency before accuracy (Lightbown and Spada,
2006).
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The Natural Approach
The Natural Approach was developed in the 1980s by Terrell and Krashen, who
see communication as the primary function of language and reject grammar-based
approaches (like the audio-lingual approach). In the Natural Approach, the importance of
vocabulary is stressed (Richards and Rodgers, 2001) and input is delivered in a positiveaffective classroom environment (Larsen-Freeman and Long, 1991).
Task-based Learning
Task-based Learning is based on the use of specific tasks, not items to be learned,
as the core unit of planning and instruction in language teaching. This approach is part of
Communicative Language Teaching because it involves real communication and focuses
on meaning and interaction, and where language is used to carry out meaningful tasks
(Richards and Rodgers, 2001). The syllabus is negotiated between the teacher and
students and students choose topics that are relevant to themselves (Knight, 2001).
In summary, it can be argued that second language acquisition is best
accomplished through communicative methodology based on theory that takes into
account cognitive, psycholinguistic, and social factors. Methods such as GrammarTranslation and Audio-lingualism, therefore, are considered less effective and have fallen
out of favor in recent years, replaced by methods such as the Natural Approach and, to a
very limited extent, Total Physical Response, which more closely meet the above criteria
for effective second language acquisition (Asher, 2000; Krashen, 1988). It is also helpful
when methodology is practical and well-planned.
In what follows, Thomson’s method is presented. It takes into consideration a
great many theories and methods outlined above; borrows the good ideas of several
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researchers; and suggests a set of specific, learner-directed procedures designed to make
second language success a reality.
The Thomson Method
Thomson’s method aims to provide learners with the guidance and tools they need
in order to learn to successfully communicate in another language and be a member of
that language’s community. As such, his approach can be said to be based on the goals of
BICS (Basic Interpersonal Communication Skills) rather than CALP (Cognitive
Academic Language Proficiency) skills. This study aims to improve the former because
my first priority is to improve the day-to-day language skills necessary to participate
more fully in Turkish society.
Although Thomson’s method belongs to the family of communicative language
approaches shown by previous research to facilitate second language acquisition, it might
be criticized for lacking an empirical means of measuring acquisition success and for
possibly being too complicated for learners with little or no experience in learning
languages, who might find preparing syllabi and selecting activities overwhelming.
Addressing these limitations, I will introduce an aspect of measurability to the method by
conducting pre- and posttests of my level of Turkish BICS skills and, in order to make the
method more user-friendly, I will modify it to make it more manageable for anyone to
use. In the following chapter, I detail how I plan to apply Thomson’s approach to my
study of Turkish, identifying which aspects of his method appear to best facilitate
language acquisition.
Apart from Caasi’s (2005) research paper, I was able to find no specific research
on Thomson’s method. Though it has its limitations, I hope that the present study, with
its careful and modified application of the Thomson method, will shed additional light on
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factors that can facilitate language learning. Some of these may have the potential to be
explored in classrooms as well as independently by anyone who wants to learn a foreign
language. In this paper, I will conduct a diary study in an attempt to identify which
aspects of his method were most beneficial to my language acquisition.
Concepts of the Thomson Method
Communication First
More than a half century of second language acquisition research clearly suggests
that approaches to acquisition are most beneficial when they are based on communicative
principles and place real communication at the forefront of learning objectives (Richards
and Rodgers, 2001). Methodology should provide guidance in the use of the language,
not only through grammatical, phonological, and lexical explanations, but for the purpose
of developing communicative competence.
Krashen as a Source
Thomson’s method combines knowledge of linguistics and second language
acquisition theory along with his own intuition and experience into a set of methods and
materials. Thomson borrows many ideas from Krashen (1987), whose AcquisitionLearning Hypothesis, Monitor Hypothesis, Input Hypothesis, and Affective Filter
Hypothesis have been integrated into Thomson’s method. For example, related to the
input hypothesis, Thomson suggests including a maximum amount of comprehensible
input that gradually gets more and more complex and is just above the learner’s speaking
ability (Ellis, 1985; Krashen, 1987; Thomson, 1993b). Thomson, like Krashen, also
believes in the importance of affective factors on second language acquisition and his
method attempts to keep learners in a comfortable and low-stress state of mind during the
learning process.
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Principles of the Thomson Method
Thomson (1999) has identified a set of four principles represented by his C.U.T.E.
acronym that have guided his success in acquisition of second languages.
Communing
“Communing” is the first of Thomson’s four guiding principles. Thomson views
language as a community experience. True language acquisition happens through real
interaction among people and therefore cannot be a completely independent pursuit.
Thomson’s method emphasizes relationship building as an essential part of second
language acquisition (Thomson, 1999).
Socializing with a native speaker is the cornerstone of Thomson’s method. In the
language sessions with a language informant (or Language Resource Person) there is a
focus on functions, with a view to prepare the learner for spontaneous conversational
exchanges in contexts outside of the language sessions. For maximum benefit, the learner
should “visit” their Language Resource Person after having spent some time preparing for
the language sessions and deciding which language functions he or she wants to work on.
Learning in the context of a friendly social visit has the added benefit of keeping the
learner’s stress and anxiety levels low.
Understanding
Thomson’s second principle is “understanding.” As no language can ever be
captured in a textbook, understanding what people say in their language is the goal of
second language acquisition. To accomplish this, the learner must pay attention to large
doses of things people say, in their language, that the learner can understand. Thomson
recommends the learner not try to memorize, but instead focus on communing and
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understanding as memorization is no substitute for real communication (Thomson,
2000b).
Consistent with Krashen’s (1987) Acquisition-Learning and Input Hypotheses,
Thomson’s method emphasizes that, particularly in the beginning stages of acquisition,
accuracy is much less important than successful communication. It is important for
learners to receive corrective feedback through communication, not through forced
production.
From time to time, the learner can do some self-checking by recording his or her
own speech and then listening to it with the Language Resource Person, who can point
out errors that may interfere with successful communication. Thomson also recommends
writing and reading texts as a good method of reinforcement (Thomson, 2000a).
Talking
The third principle of the Thomson method is “talking” (Thomson, 1999). At the
earliest stages, the learner can delay talking until he or she is used to hearing the target
language and has collected sufficient vocabulary. However, eventually the learner must
engage in conversation, verbalizing his or her own ideas, and negotiating meaning with
native speakers.
All of Thomson’s language activities have two goals in mind: to allow the learner
opportunities to hear native speakers talk and to allow the learner to express as well as
possible his or her own ideas in the target language. To this end, visiting with native
speaker friends is a necessary and valuable part of the language acquisition process
(Thomson, 1999; Thomson, 2000a).
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Evolving
Thomson’s final principle is “evolving.” In other words, a learner’s ability and
fluency will change over time, and so the learner’s approach to communing,
understanding, and talking should also change to match his or her more sophisticated
communication needs. Second language acquisition is never static and Thomson’s
method recommends language activities that the learner can adapt as his or needs change
and adjust to accommodate individual personality and social context. For example, props
and other realia will become less necessary as the learner progresses.
Thomson and other researchers describe the concept of “fossilization” as a pitfall
in the journey to native-like speech. Fossilization occurs when the language learner stops
processing new information as described above, often because he or she finds it possible
to get along in the target language and culture with limited linguistic resources and
without further learning of more advanced concepts. Thomson encourages learners to
keep pressing forward, broadening the scope of language understood and produced, and
learning to talk about and understand most of what is said around them in order to help
avoid fossilization. Formal study for a period of eighteen months to two years is
recommended (Thomson, 2000a). Table 2.1 summarizes many of Thomson’s
presuppositions about language acquisition.
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Table 2.1
Communing

Fundamental Presuppositions about Language Acquisition





Understanding






Talking




Evolving




Language acquisition occurs through real communication
The learner should participate extensively in the target
language culture
Language sessions should focus on function
The learning environment should be comfortable and lowstress
The learner must pay attention to large doses of what
people say, focusing on communing and understanding
Successful communication is more important than
accuracy, particularly in the early stages of acquisition
Learners must be given time to listen before speaking
It is important for learners to receive corrective feedback
through communication, not forced production
SLA does not require tedious drilling
Learners must engage in conversation, verbalize his/her
own ideas and negotiate meaning with native speakers
Activities should be periodically adjusted to keep up with
the learner’s increasing knowledge
The focus of study should remain on receiving quality input

Design of the Thomson Method
Objectives
In Thomson’s approach, the main goal of formal, full-time language study is to
bring the learner to a point where further acquisition can occur through the everyday
occurrences of life (Thomson, 2000b). Formal study can provide an initial point of entry
into the new language community, providing a framework through which the learner may
begin to understand the target language and begin to form his or her own thought in the
target language (Thomson, 1993a). The ultimate objective of language acquisition
through the Thomson method is an understanding of almost all the target language spoken
to the language learner. This is a process that takes a long time and there are a number of

23

stages the learner must pass through before reaching the final goal of nearly total
comprehension (Thomson, 2000a).
Building Conversational Ability and Social Relationships
A well-planned language program will serve to gradually improve conversational
ability and find ways to continually build social relationships with target language
speakers (Thomson, 2000b). The learner should prepare and then consistently refer to an
overarching, general plan for his or her full-time study (in this case, for a period of eight
weeks), including checklists of grammatical structures, vocabulary, and language
functions to be covered during the language sessions. The learner is responsible for
coming to every language session with a lesson plan detailing objectives and suggested
activities for the session.
Thomson recommends detailed daily lesson plans that include specific goals and
objectives, a list of materials, and a list of structured, private, and social activities. The
present study will make use of much more informal lesson plans that contain rough
objectives for the session that could be chosen from the eight-week plan, along with
suggested activities to engage in and functions to practice with my language informant.
Procedures of the Thomson Method
While Thomson’s proposed method includes several resources, instructional
materials and acquisition activities, the present study will use the following components
specifically.
The Language Diary
Thomson strongly encourages that learners keep a journal of their language
learning experiences in order to maintain a high level of self-awareness and to help
learners plan for future sessions. For example, a good journal might include: the learner’s
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perception of him or herself in the language acquisition process, the social context, and
observations regarding the nature of language learning. Conflicts, incidences of high
stress, and anything puzzling should also be included in the journal. Writings on cultural
insights are also encouraged (Thomson, 1999).
The Planning Notebook
A planning notebook should be kept at every stage of language acquisition with
the Thomson method as a place for maintaining records of lesson plans, goals, new
grammatical structures and vocabulary (Thomson, 1993a). Instead of maintaining
vocabulary and grammatical logs, I will record important new words and structures on
flashcards which I can carry with me to study and review throughout the day.
The Photo Book
A “photo book” is among the most important tools of Thomson’s method (1993a,
1999), particularly in the early stages and is used to elicit increasingly complex structures
and vocabulary. The present study will use pictures provided by Lexicarry: Pictures for
Learning Languages (Moran, 2002), which contains hundreds of comic-strip-like scenes
with empty speech bubbles that my Language Resource Person and I can verbally “fill in”
together as we discuss the pictures.
Necessary Resources
The Language Resource Person
Effectively combining the above approach, principles, and design into a
manageable language acquisition procedure rests heavily on one or more friends, fluent in
the target language, who will spend structured time with the learner and sharing
meaningful experiences involving the new language (Thomson, 1999), namely the
Language Resource Person.
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Ideally, the Language Resource Person should be a native speaker with the desire
to spend time helping with language acquisition and helping the learner get from the
outside deeper into the target language and society.
In the beginning stages, language acquisition should be more efficient if the
Language Resource Person is bilingual and can easily understand instructions for the
learning activities. Later on, language sessions should increasingly be conducted in the
target language only (Thomson, 2000b). In the present study, only Turkish will be spoken
during the language sessions unless speaking for a short time in English is necessary to
give an explanation.
Time
For maximum benefit, Thomson recommends that one to two hours should be
spent with the Language Resource Person three to five times a week (Thomson, 1999).
For my study of Turkish, my language informant and I have agreed to meet twice a week,
as more than that is not possible at this time.
Initial Interaction Patterns and Techniques
Interaction between the learner and a native speaking Language Resource Person
is the cornerstone of the Thomson method in order to achieve its goals of conversational
ability in the target language. In general, each lesson should include at least two language
activities. Activities could include working with the Lexicarry book, having
conversations about a specific topic or spontaneously, going on social outings and
participating in role-plays. Additionally, a portion of each language session can be
dedicated to review in order to help retain vocabulary learned in previous sessions
(Thomson, 1993c).
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Thomson (1993a) gives guidelines for a language study daily routine, including
spending a significant time for diary writing, planning the lessons and updating and
organizing a number of checklists and logs. In the present study, my routine will be less
intensive and time-consuming. Basic lesson plans will be made before each session,
including a rough idea of what I would like to do and learn. The eight-week plan can
provide some ideas for this. During the lesson, I will use my planning notebook to record
new vocabulary and structures learned from conversations and work in the Lexicarry
book with my language informant. Outside of the lesson, I will write in my language
diary, do grammar homework in a textbook, and plan the next lesson.
Critique of the Thomson Method
The Thomson method places special emphasis on actively, consciously using
target language in real communication exchanges. Thomson’s method makes use of three
strategies: structured visits with a Language Resource Person; help from a growing
network of friends, and participation in community life. Each of these is an integral part
of full-time language study.
It is unclear from Thomson’s writing exactly how success in acquisition is to be
measured. Thomson defines acquisition success as being able to live day-to-day in the
foreign language culture, while being able to have conversations with friends and
informal interactions of all types, while building a strong social network and a great
amount of cultural knowledge (Thomson, 1993c). It is not clear how success should be
actually measured against these goals. Perhaps consistent reference to the goals listed in
the eight-week plan, though not scientifically as rigorous as one would like, might at least
help the learner gauge progress as he or she acquires an increasing number of functions,
grammar, and vocabulary words and checks them off the list.
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In order to make assessment of my progress possible, I will introduce a pre- and
post-test, explained in more detail in the following chapter. Taking what I think are the
best parts of Thomson’s method and applying my knowledge of SLA, I believe I can
create a modified, customized and self-directed program for this diary study that seeks to
overcome some of the complexities of his method while attempting to measure successful
acquisition with some degree of validity.
This capstone paper is structured as a diary study documenting my personal
experiences as a learner of Turkish and attempts to answer the question: “How well does
a self-directed approach to language acquisition using a language informant work for
improving the listening and speaking skills of an adult intermediate-level learner of
Turkish living in the target language culture?” Diary studies like this one are usually
longitudinal and personal, and identify no hypotheses ahead of time as the focus of
research.
Having summarized the relevant language acquisition theories and the basic
components of the Thomson Method in Chapter Two, I now move on to Chapter Three,
in which I discuss diary studies in more detail, specifying the modified method I used in
participating in formal language learning sessions and in private practice and describe
how data will be collected.
Diary Study
Over decades, diaries have proven invaluable in second language research,
allowing the researcher tap into the learner’s thoughts, feelings, and beliefs in the midst of
the language acquisition experience. A diary study offers a free platform on which the
learner may express whatever he or she considers salient, instead of what the researcher
deems important (Mackey and Gass, 2005). Data collection is accomplished through
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diary entries made by the subject(s). The researcher decides upon analysis of the data
collected what factors are significant to the study (Bailey, 1991; Mackey and Gass, 2005).
While diary studies may give some interesting insights into the language learning
process, because they are by their very nature subjective, the results are not always
scientifically rigorous or easy for other researchers to replicate ((Bailey, 1991; Mackey
and Gass, 2005). A problem can exist when attempting to apply the results of a diary
study to other individuals or the wider community. In addition, the reliability of the
researcher could be called into question, as the reader is never sure that the researcher is
being completely honest and as objective as possible. It is the goal of this research to
address these limitations by recording honestly what I acquire and where I am
unsuccessful; by taking pre- and posttests of my level; and by attempting to find ways
that a self-directed approach to learning could be of interest to a wider audience, or
possibly have a place in the language classroom.
Despite the drawbacks mentioned above, there are many benefits to diary studies.
As research shows, individual differences play a significant role in second language
acquisition. As such, diary studies are an excellent way to take personality factors into
account as personality is directly reflected in the subject’s diary entries. Diary studies can
also illustrate conclusions drawn from other methods of research. Diary studies have
given researchers some new insights into the ways in which adults acquire a second
language. Schumann and Schumann (1977) conducted diary studies of their time spent
learning Arabic and Farsi, eventually concluding that journal-keeping could be a vehicle
for facilitating language acquisition. They also found that individual variables, such as
degree of self-confidence and anxiety levels are hugely important in promoting or
inhibiting language acquisition.
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In Schmidt and Frota (1986), a learner used a diary to record his Portuguese
language learning experiences in and out of the classroom. The researcher also recorded
entries detailing interactions with native speakers and, additionally, he met with a native
speaker of Portuguese for periodic communicative language testing. Through an
examination of the entries, the researcher was able to detect a pattern of form acquisition
that could have implications for future research.
Bailey, in a 1983 study, kept a journal of her experiences in French class,
recording events, details, and feelings, and attempting to relate the findings to theories of
learning and language acquisition and later analyzing the diary to look for trends. Bailey
found that keeping a diary gave her insights into her learning process and a greater degree
of self-awareness. The author also discovered that she is competitive in class and
experienced some anxiety that appeared to be a detriment to her acquisition.
Though a number of diary studies have been used to document language
acquisition, most have focused on classroom learning. Caasi (2005) conducted a diary
study of her acquisition of Indonesian using the Thomson method, in which she sought to
define what factors of the method contributed to her success in the beginning stages of
her acquisition of Indonesian. Following the plan exactly as described by Thomson,
Caasi successfully reached her goals for Thomson’s stage one of acquisition by learning
around one thousand lexical items, as well as many phrases, clauses, sentence patterns,
and affixes in four weeks of study with a native speaker of Indonesian. Caasi identified
components of Thomson’s method that she found helpful in her acquisition of Indonesian,
including keeping detailed diary entries, learning about Indonesian culture, and using
communicative language activities to increase her knowledge of grammar and syntactic
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structure. Caasi measured her success by keeping lists of acquired items and by checking
off those functional items she had chosen to study from her checklists.
In order to gauge my level of Turkish knowledge at the beginning of study and
compare it to the amount of content I retained by the end of the study, I subjected myself
to a pre- and post-test. The test scores will be somewhat anecdotal because improving the
score is not the goal of my study. Rather, the goal is thoughtfully to experience real
language learning in the target-language culture. My journal entries will lend additional
support to the findings obtained.
In the following chapter, I discuss the qualitative research paradigm, give a
general description of the Thomson Method, and discuss data collection methods. The
final part of the chapter will describe a typical day of language study.
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CHAPTER THREE: METHODS

In this diary study, I used my personal experiences in studying the Turkish
language according to the Thomson method in order to answer the question: “How well
does a self-directed approach to language acquisition using a language informant work for
improving the listening and speaking skills of an adult intermediate-level learner of
Turkish living in the target language culture?” It was my goal to identify which aspects of
Thomson’s methods best facilitated my acquisition of the Turkish language. These
insights could be helpful to learners of Turkish or other languages, who might find an
approach like Thomson’s that utilizes journal keeping and communication with native
speakers beneficial to their foreign language study. In this chapter, I first discuss the
qualitative research paradigm, give a general description of the Thomson Method, discuss
data collection methods and, finally, describe a typical day of language study.
The Qualitative Research Paradigm
In the field of second language acquisition, qualitative research, associated with a
range of methods and approaches, has grown out of a wide range of philosophies and
disciplines. Regardless of the type of research being conducted, qualitative research
relies upon rich and detailed description instead of heavy reliance on quantitative data.
Qualitative research is also usually conducted in the subjects’ natural setting(s) and aims
to offer a holistic picture of the researched phenomena from the participants’ point of
view. There are usually few participants and even fewer preconceived ideas or
hypotheses for the researcher to test. Instead, the research questions
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themselves are often allowed to surface as a result of the research, rather than being
defined in advance (Mackey and Gass, 2005).
I have chosen the case study type of qualitative research as my method for this
project. Case studies, though qualitative by nature, may also include quantitative,
statistical analyses as well. A case study researcher typically investigates a single unit—
such as an individual or a classroom—and presents a detailed description of the
participant(s) within their natural environment, often over a significant period of time
(Mackey and Gass, 2005). Because my research involved only one participant—
myself—and sought to monitor my acquisition of Turkish over a period of three months,
a case study framework was the clear choice for my research method.
With this study I had hoped to contribute to the field of SLA by identifying which
strategies were helpful to me in learning a foreign language and demonstrating some
ways of designing a customized language course to help anyone who wants to acquire a
foreign language. I was encouraged by Caasi’s success in Indonesian and her 2005 study
served as motivation for me to get serious about my language study by providing helpful
guidelines.
Although Thomson’s method includes some well-established communicative
language learning techniques, I found it to be rather complicated and perhaps not suitable
for all but the most organized and eager of learners or those with extensive knowledge of
SLA. With this study, I attempted to make Thomson’s method more rigorous and
measurable by including pre- and posttests. I also streamlined the method somewhat, by
simplifying some parts of the method, as detailed below in Data Collection.
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General Description of the Thomson Method
The Thomson method is a flexible, communicative approach to second language
acquisition. It is learner-directed and places the responsibility for planning and language
acquisition on the shoulders of the learner. A typical day of language study according to
the Thomson method involves three phases. First, the learner meets with a targetlanguage-fluent Language Resource Person for a formal session in which communicative
language activities are carried out. These activities are structured according to topic, and
not explicit grammar points. Target language is recorded after each activity for later
review and consolidation. Activities for language sessions typically involve photos,
pictures, and objects in the early stages of acquisition.
Second, the learner participates in private practice of target language using the
recordings from the language session. Activities might include repeating the activities of
the language session with the recording as a prompt, listening to the recording and
mentally picturing the objects and/or actions involved, and writing about what happened
in the language session or what the learner is confused about. Some learners also find
transcribing vocabulary helpful at this point.
Third, the language learner plans for the next formal language learning session by
writing a lesson plan. This involves a significant amount of time but should not be
overlooked as it is an integral part of the Thomson method. Planning involves
maintenance of the planning notebook, a tool which is described under Tools for Building
Conversational Ability and Social Relationships below.
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Data Collection
Participants
In this diary study, only one other person, my Language Resource Person, was
formally involved. Because I live in Turkey, I had easy access to bilingual Turkish
friends who can help me learn the language. Although classes are available at several
language schools in Istanbul, I chose to try a version of Thomson’s method for three
months because I believe in its communicative approach and because classes here are
expensive and incompatible with my work schedule. Thomson’s method required me to
interact regularly with a native speaker of Turkish who acted as my Language Resource
Person in structured language learning sessions.
I chose a close friend named Binnur to fill the role of Language Resource Person.
She is a former co-worker who was unemployed at the time and who had sufficient spare
time to help me. She is a native speaker of Turkish and is completely fluent in English.
More importantly, Binnur was happy to share her language and culture with me and very
much wanted to help me to learn Turkish. Her talkativeness, patience, and friendly
demeanor were an asset to my language study. Binnur knew in advance that her
participation would contribute to this diary study, and she fully consented to having her
participation recorded, documented, and published.
Data Collection Methods
The first data collection method I used was a pre- and post-test to measure my
proficiency in oral Turkish. The pre-test was conducted before the start of formal
language sessions and then after the study to see how much progress, if any, I had made
(Mackey and Gass, 2005). The test is administered by the American Council on the
Teaching of Foreign Languages (ACTFL) and taken over the phone or in person at a
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testing center. The ACFTL assessment is a structured, twenty to thirty-minute interview,
where questions are adaptive and changed according to my answers. The test is verified
by two other testers to ensure the appropriate score is given.
The second data collection method, journal writing, was the main method I used to
gather data for my diary study as it is a cornerstone of the Thomson Method. Bailey
(1991) explains that journal studies can provide an enormous amount of information
about the process of language acquisition. The data I collected in my journals helped me
understand my feelings and perceptions about the Turkish language, the Thomson
method, and my process of language acquisition. I wrote several times a week, if not
every day, about my formal language sessions and what I learned, my observations about
Turkish language and culture, my feelings about my progress, my questions, frustrations,
and any general thoughts I had about my language learning.
Thomson (1993b) recommends keeping a lexical and grammar log within the
journal, to enable reflection on the lesson. In the present study, grammar and vocabulary
were written in the planning notebook during the lesson and important and difficult new
terms and structures were written on flashcards for convenient review.
The third data collection method I employed in order to measure my level of
speaking ability and comprehension was a series of language checklists. Before the start
of the eight-week study period, I compiled a list of Turkish language functions and
grammatical structures based on what I needed and wanted to learn. My language
informant helped me to organize the items to be learned in an appropriate order based on
complexity and necessity. The eight-week plan served as a reminder of my linguistic
goals during research and was by no means rigid; it left plenty of room for flexibility in
adding and rearranging elements as we saw fit. When the eight weeks of formal language
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study were complete, I consulted the eight-week plan and determine how many more
structures and functions I felt I was able to use after completing my language sessions.
Role of Conversation and Social Relationships in the Thomson Method
As noted previously, the Thomson method is based on extensive attention to two
key areas: building conversational ability and building social relationships and learner
needs are the first priority. Every language session is structured based on what the learner
needs and wants to learn. In this study, I chose these topics based on the eight-week plan
below and on what I felt I needed in my everyday communication in Turkey.
In the Thomson method, steps toward building social relationships begin with the
Language Resource Person. The learner should feel comfortable with this person and
want to develop a friendship. Later in the course of study, the learner should seek to
become a friend of the Language Resource Person’s friends and family and develop a
growing network of contacts with whom communication is enjoyable and comfortable.
Social relationships like these help continually develop conversational ability. In this
study, I had no problem finding familiar Turkish speakers to interact with, as I already
had a network of social contacts willing to practice with me.
Tools for Building Conversational Ability and Social Relationships
In this study, the two main goals of building conversational ability and social
relationships were managed through a language journal and a planning notebook. I
practiced communication activities both with Binnur and attempted to improve my social
and language skills through meeting with friends as I normally do, while making an effort
to speak only in the target language at those times.
As I read about the Thomson method, I came to the realization that it is rather
complicated. As such, for my research, I modified the method slightly, in order to
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simplify it and make it more feasible for the average person. I did away with the
transcription notebook.
Below I detail my modified and somewhat simplified version of Thomson’s
method, the guidelines of which I followed during the course of my study. I used two
notebooks: one for my language diary and another that was used for planning lessons and
included the eight-week plan, as well as notes from my language sessions.
The Language Journal
The purpose of the language journal was to aid in planning and increase selfawareness. I made an entry after each language session, describing what we did in the
session and what our major topics were, any observations about Turkish language and
culture, my feelings about my progress, my questions, my frustrations, and any other
general thoughts I had about language acquisition. I also used the pages of the journal
during our language sessions to informally record notes and vocabulary to later be
organized and transcribed onto flashcards for review.
The Planning Notebook
The planning notebook was an important tool where planning efforts and record
keeping took place. It helped me organize my language acquisition process and monitor
my progress. My planning notebook included: the eight-week plan, a daily lesson plan
for future sessions and notes from the language sessions. The method employed by this
research allowed the LRP to contribute her ideas for lesson planning and activities,
though ultimate responsibility belonged to the learner.
The Eight-Week Plan
My eight-week plan presented, in general terms, the topics, grammatical
structures, and language functions that I wanted to cover as part of my study. Although it
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was impossible to determine exactly what would be covered each week, the plan provided
a guide to which I was able to refer for my language acquisition goals and for direction in
my lesson planning. For example, I decided that I would like to work on telephoning in
Turkish, and I attempted to address this function at some point during the eight week
study period.
Example:
Week
1

Date
Jan. 15

Objectives
-Go over my plan with Binnur, explaining activities, materials,
and expectations
-Work on eight-week plan together
-Have some friendly, low-stress conversations of at least 15
minutes each
-Practice small-talk topics

Jan. 19
-Learn how to better answer the basic questions about myself,
my work, and my life that people are always asking me
-Practice telephoning (making appointments, calling friends to
invite them)
-Learn how to describe the location of my apartment and how to
get to it
-giving directions in general

Lesson plans
The lesson plans in the planning notebook were a record of what I planned to
study in the next language session. The checklist and eight-week plan were useful in
choosing topics and activities for the next meeting with my LRP. The lesson plans
included structured and private study activities.
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Example:
15 Jan.
Objectives (functional,
grammatical, vocab)

Lesson Plan
Invitations: extending, accepting, and refusing (+related
vocab)
Subject and object relative clauses

Materials
Activities with LRP

Lexicarry book, grammar book (Underhill)
-Free conversation
-Lexicarry book (function 23-extending an invitation);
practice extending, accepting, and refusing politely (record)
-Learn about subject and object relative clauses and practice
making some sentences

Private Activities (to be
completed after the
lesson)
Other/Misc./Notes

-complete exercises in grammar text (Pg. 23-24; Yılmaz)
-Call a friend and invite them out in Turkish
-prepare next lesson plan

A Typical Day of Language Study
Prior to each language session, I spent time with my planning notebook to
determine my objectives for the coming lesson. I used mainly the checklists and my
journal as a guide for the daily lesson plans. I spent about 30 minutes planning for each
session. Each lesson plan was kept in the planning notebook.
After planning, I met with my Language Resource Person, for one and a half to
two hours, two or three times per week. The Language Resource Person’s main
responsibility was to patiently participate in the activities I requested. During the
activities, only Turkish was spoken. In each session, we spent some time on new
vocabulary recognition, some grammatical structure practice, and general conversation.
We also did a function-based language activity, usually with the aid of a book of pictures
like Moran’s Lexicarry (2002), which features comic-strip like scenes with empty speech
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bubbles that my Language Resource Person and I verbally “filled in” together as we
discussed the pictures.
Following each structured language session, I recorded an entry in my journal
according to the guidelines above. If I wanted further practice with grammar structures, I
used one of my Turkish textbooks (Göksel, 2005; Yılmaz, 2009; or Underhill, 1976), and
completed exercises relevant to our lesson for purposes of consolidation. I also used this
time to transcribe words and structures from my notes onto flashcards and to plan the next
session.
I attempted to follow parts of Thomson’s method that seemed reasonable and
relevant in order to gain insight into my own language learning process and the
effectiveness of a self-directed approach. I experienced some real language acquisition
success and improved my ability to speak and comprehend spoken Turkish. Beginning
after committee approval, I wrote between twenty-four and thirty-six diary entries
following each of the language sessions and regularly updated and maintained the
planning notebook.
In this chapter I discussed the various methods that I have adopted in my study of
learning Turkish using a self-directed approach based loosely on the Thomson method. I
touched upon the specific methods being used: pre-test, post-test, journal entries, and
lesson plans. These various data collection measures help to achieve reliability within my
study. These methods aim to explore how one person experienced a language learning
endeavor and what specific factors facilitated my acquisition of the language. In the
following chapter, I will review my goals for this study, detail my eight-week plan,
describe my language sessions with Binnur, and present documentation from my journal
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and planning notebook. I will also present and interpret the results obtained through
study of the eight-week plan and how many of the objectives on it I was able to reach.
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CHAPTER FOUR: RESULTS

Chapter Three outlined the research methods that were used in the present study. The
methods outlined were: pre- and post-tests, journal writing, flashcards, and checklists drawn
from an overall eight-week plan. My research question was: “How well does a self-directed
approach to language acquisition using a language informant work for improving the
listening and speaking skills of an adult intermediate-level learner of Turkish living in the
target language culture?” In Chapter Four, I give an analysis of my results and key findings.
I describe my goals for the study, give details of my eight-week plan, give the results of the
pre-test, describe some of the language learning sessions, present documentation from my
language journal, checklists, notebook, and lastly give the results of my post-test.
Goals of the Study
The main goal of this study was to improve my Turkish by trying to discover what
factors and methods are helpful in facilitating language acquisition. My research aims to
answer the question: “How well does a self-directed approach to language acquisition using a
language informant work for improving the listening and speaking skills of an adult
intermediate-level learner of Turkish living in the target language culture?” I have always
been fascinated by language and wanted to take advantage of the great opportunity I have
living in Turkey to learn a language in context. The pre- and post-tests were used
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as a way to more objectively determine a baseline for my level. With the pre-test, I also
sought to find areas where I needed improvement in order to incorporate them into my
learning plan.
Journal writing was an important part of my research as it allowed me to explore what
I was learning and feeling both in and outside of the language session. Through journal
writing, I was able to record my ideas and questions as they occurred so I would remember
them and be able to address them in my next language session. For example, if I encountered
a new word, I would record it in my journal and look it up in the dictionary or ask a Turkish
friend about it later.
Flashcards were used as a way for me to review new vocabulary and structures
outside of class. I carried them with me at all times to read and consider while I was riding
the bus or metro, or waiting somewhere.
A checklist of grammatical structures, functions, and vocabulary formed the basis of
my eight-week plan and served as a way to keep the language sessions focused and to help
me keep track of what had been covered and what should be included in future sessions.
The Eight-Week Plan
I chose to commit to eight weeks of language study because I thought that amount of
time would be sufficient to see some improvement in my speaking and listening skills and
vocabulary, but not so long as to be too tiring or boring for my language informant and me.
Both my language informant and I had flexible work schedules and sufficient time to devote
to the sessions each week. My plan sought to include practice of several different tenses in
Turkish, as well as some specialized vocabulary and functions.
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Pre-test
Before beginning the language sessions, I took a pre-test to determine my level of
speaking and listening skills in Turkish. The test I used was the Oral Proficiency Interview
(OPI), administrated by the American Council on the Teaching of Foreign Languages
(ACTFL). I took the test over the phone and my results were Intermediate – Low, which is
what I had expected having read the detailed descriptions of each level on the ACTFL OPI
website. At this level, I can understand much of the Turkish I hear and can usually make
myself understood, but find it difficult to respond as quickly and spontaneously as I would
like.
The Language Sessions
The language sessions began on March 3, 2011 and ended on April 21, 2011. For
each session, Binnur came to my apartment or I went to hers, spending two to three hours
together twice a week. On a few occasions, we met outside in a café or walked around the
city, speaking only in Turkish.
Our language sessions began in March, 2011. My language informant and I already
knew each other well so introductions were not necessary in the first session. We started the
lesson by discussing my plan for language learning. I asked for Binnur‟s help in filling in my
eight-week plan in a logical order, according to need and difficulty. We spoke English
mostly during this time. After a rough plan was drawn up, we began speaking Turkish, just
talking about our lives and what was going on. We looked at a newspaper together and
talked about some of the stories.
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In the first week‟s second lesson, Binnur and I practiced getting-to-know-you
questions. Though we were already friends and knew the answers to each other‟s questions,
it was helpful to practice these things because I meet new people so frequently and it is
important for me to be able to ask and answer general questions. We discussed how to talk
about our family members and their lives and some other appropriate small-talk topics.
Binnur and I reviewed the parts of speech in Turkish and discussed negatives. She seemed to
want to teach me the names of all the parts of speech and sentence components, which I
found overwhelming after a few minutes. She assigned me a few pages in the Yılmaz book
to review negatives.
The second week of language sessions began on March 8, 2011. Binnur first checked
my homework (negatives) and I had made only a few errors. In this week‟s first lesson, we
talked for around 45 minutes about our personal relationships, which led to a discussion of
relationship vocabulary. I enjoyed this conversation and learned a lot of new vocabulary that
I probably would not have been introduced to in a formal classroom setting. Some grammar
was also discussed and I learned about the placement of interrogatives in a sentence and was
also introduced to subject relative clauses. She assigned me a section in the Underhill book
on subject relative clauses to complete at home.
In the second lesson of the week, we continued to practice subject relative clauses.
My homework was good overall, with a few errors which we discussed. I learned how to
express needs for various in Turkish. We talked more about relationships, reviewing the
vocabulary from the previous session. This conversational vein led to a discussion of
physical and personality traits and I learned a lot of new adjectives. After the first hour,
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Binnur‟s cleaning woman finished her work and sat down to chat with us. At first, I was
nervous, but the woman was very patient and friendly and we had a nice chat. Binnur
refused to help me or translate and, although it was difficult for me, I think she was right to
force me to work things out myself.
The third week of lessons began on March 15, 2011. I was introduced to object
relative clauses, which took up most of the lesson time. We did some exercises in the
Underhill grammar book together. Because of some problems I had been having in my
apartment, we went over vocabulary related to household repairs, appliances, and hardware.
The Lexicarry book had some good pictures of hardware items and tools to practice. I do not
have difficulty remembering vocabulary and Binnur was impressed with my progress. We
went around the house and tried to find the objects in the pictures and name them. I was
assigned some homework on object relative clauses, which I found more difficult that subject
relative clauses, mostly because of the pronunciation of object relative clause suffixes.
This week‟s second lesson focused on problems and giving advice. We read an
advice column in the newspaper together and discussed the problem and what we would do.
We did a role-play in which I first practiced telling the story of a made-up problem and
listening to Binnur‟s advice and then we switched roles and I gave advice. It was very
difficult. Although I understood her problem, it was hard to respond meaningfully. I was
instructed to continue reading an “agony aunt” column in the daily newspaper, which I did,
making notes of new vocabulary.
We were able to meet a third time this week in a café on March 18, 2011. We did not
work on any grammar but had a long conversation in which I was encouraged to use the

47

relative constructions we had been working on. Meeting outside was not very conducive to
learning because it was quite noisy in the café and I did not want other people to hear me
speaking Turkish.
The fourth week of lessons began on March 23, 2011. We began the lesson outside,
as both of us had to shop for a birthday present. We spoke mainly in Turkish. After returning
to my apartment, we started to talk about the upcoming elections in Turkey and vocabulary
used to talk about politics, parties, and the election process. We discussed adverbs, some of
which I was already familiar with and practiced making some sentences with adverbs. We
talked about some of the pictures in the Lexicarry book, using as many adjectives and
adverbs as possible. I was given some homework in the Underhill book related to adverbs.
The focus of this week‟s second lesson was on relating a sequence of events, telling a
story/narrative with appropriate transitions. We used the sequences section of the Lexicarry
book to make up stories about the pictures and what was happening in them. Binnur and I
practiced telling some stories of our own, using transition words and as many adjectives and
adverbs as possible. I really liked using the Lexicarry book because it gives us so many ideas
of topics to talk about.
The fifth week of language study began on March 29, 2011. The first lesson this
week was all about review of what we had previously studied. I found this very helpful. We
used the notes in my notebook to lead the quiz. We were both a little distracted during the
session because of Binnur‟s new kitten.
The second lesson of this week focused on conjunctions and comparatives. I already
knew a little but about these topics and we practiced for a short time. This lesson was short
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(only about an hour) so after the short grammar discussion, we had a conversation about
various topics.
The sixth week began on April 5, 2011. Because Binnur had a job interview, we were
only able to meet for an hour. We did not talk about any grammar, but just chatted. She told
me about the job she was applying for and I asked some questions about it. We discussed
some possible interview questions she would be asked.
In the next lesson, I learned how to form the conditional tense and we practiced it
together. During our conversation, I told Binnur about an event I was invited to and we
discussed giving, receiving, accepting, and declining invitations. I wish this was something I
had learned sooner as I think it will be very useful to me.
The seventh week began on April 13, 2011. The focus of this week‟s grammar was
on the indefinite past, which is a tense that I am less familiar with. We discussed some
scenarios when this tense might be used and I was happy to find it not too difficult.
Functionally, we worked on describing locations and giving directions. We used a map of
our neighborhood and marked various well-known places and our friends‟ houses and talked
about their location and how to get to each place from some other point. This led to a review
of postpositions. I found the postposition review really helpful. We discussed locations of
various objects in the house and outside in the street. She gave me some homework to do
outside of class related to the indefinite past.
This week‟s second lesson was held on April 15, 2011. We talked more about
postpositions, describing the location of things in the house and looking out onto the street.
Binnur had a good idea to combine the use of postpositions and relative clauses to describe
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people we saw from her window. For example: “The man in the red jacket is in front of the
bakery.” It was hard but a lot of fun trying to describe people before they passed by. For
homework, I was told to write twenty sentences including both postpositions and relative
clauses.
The eighth and final week of language sessions began on April 18, 2011. Using the
Lexicarry book, we talked about some of the idioms represented pictorially there. We
focused on the ones that are similar in English and Turkish, such as “A fool and his money
are soon parted.” I liked talking about idioms in English and Turkish and comparing them,
though it was hard for me to describe many of them to Binnur. Sometimes, I had to speak
English to make myself understood. For the rest of the lesson time, we discussed what I had
learned so we could make a list of items to review in our final session.
The final session was held on April 21, 2011. After a short, general conversation, we
got into our review. Binnur quizzed me on the vocabulary that we had gone over that was
written in my notebook, challenging me to use the words in complete sentences. Then we
did the same with some of the grammar. We also did a few role-plays, reviewing
introductions, invitations, giving advice, giving directions, etc. Binnur was surprised that I
remembered so much vocabulary and I was fairly pleased with my progress.
Observations from My Journal
After the eight-week period of lessons was over, I read my journal again and tried to
identify some themes and patterns. The patterns that stood out to me most were: mental
fatigue, motivation/confidence from small triumphs, deviance from the original plans,
positive outcomes, and impact on my language pedagogy.
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Mental Fatigue
At times during the language sessions and always after, I felt profound mental fatigue.
Although I enjoyed spending time with my friend, I was always relieved when the lesson was
over and breathed a sigh of relief as we parted ways. On March 23, I wrote: “I sort of spaced
out a bit while Binnur was talking about the elections. We had been speaking Turkish for
over an hour and I felt like my brain was just full up and couldn‟t take any more. She didn‟t
seem to notice that I had shut down for the day,” and on April 4, I wrote: “I got cornered by
[my coworker] Ferdi today when I arrived at work. I had had a long day and I just really
didn‟t feel like making the effort to speak Turkish so I pretended to be too busy to talk.” On
March 11, I wrote: “I met up with Binnur and some of her friends after work today. I had to
meet a lot of new people, which I find exhausting even in English. After about an hour, I had
to escape and I felt completely drained. I was physically shaking.”
Motivation/Confidence from Small Triumphs
There were several times during the eight weeks that I felt a burst of confidence and
motivation as a result of some small triumph in communicating in Turkish. On March 27, I
wrote: “I went to a shop today to buy some yufka to make börek. Asking for that was no
problem but I needed cheese too. Normally I would be too embarrassed to talk but I was
feeling confident so I asked the man about the different types of cheeses and which would be
best for my needs. We ended up chatting for about 5 minutes and I was happy to use some of
the general small-talk vocabulary that Binnur and I had practiced. When I left the shop, I
was so happy!” On April 26, I wrote: “I‟ve realized that I am no longer afraid to call to make
an appointment over the phone. Just this month, I have contacted a doctor, a dentist, and the
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hair salon and successfully made appointments. I feel like this is a big step for me.” On
March 19, I wrote: “While I was waiting for the bus today, a man pulled up in his car and
asked me how to get to [the shopping center] Akmerkez. I knew where it was and after a
moment‟s hesitation, I was able to tell him how to get there. We were close to there, so it
wasn‟t too difficult to describe, but still I felt really good about it!” As these entries show,
my confidence increased as I realized that I could talk not only to Binnur and other Turkish
people I know, but also to strangers.
Deviance from Original Plans
From the very beginning of our period of study, I found it extremely difficult to make
lesson plans and then implement them. The blame for this lies with both Binnur and me.
Binnur is easily sidetracked and was having some personal problems, and I was not assertive
enough in making sure we stuck to the lesson plans. On March 18, I wrote: “Binnur is really
depressed these days and we met but didn‟t study too much. She did most of the talking
today, but it was ok because I learned some new words from listening to her.” On March 27,
I wrote: “I made ambitious lesson plans for this week but I think we are both a little lazy
lately and such good friends that we chat about whatever comes up and get distracted from
the plan. I‟m going to have to try harder to keep us on task.” I also experienced frustration
with the Thomson method and its huge time commitments. On March 27, I wrote:
“Organizing all this material is a bitch. Thomson is clearly insane. Who has time for all this
planning and record-keeping?! I spent about two hours on it today. I‟m sure that none of my
students works this hard.” On March 29, I wrote: “I‟m looking at my lesson plans and it all
seems pretty useless at this point. Binnur and I usually just talk and she teaches me whatever
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comes up…whatever I have questions about and I think that is fine. As long as I‟m speaking
Turkish, right? I‟m still using the overall plan to make sure we‟re covering most of the
grammar topics and doing some homework outside of our lessons every week. I‟m tired of
all the record-keeping and planning and it just seems like a waste of time.”
Although the above entries clearly point to a lack of commitment to serious planning,
I do not think this ended up being a problem in the end. There were so many things I wanted
to learn and I covered most of them. I think as long as we were speaking Turkish and I was
learning something that it was time well spent.
Positive Outcomes
A major positive outcome from my Turkish study was a feeling that I had experienced
a jump in my fluency and communicative competence. It seems that I got over some kind of
hurdle. I noted this feeling on several occasions. On one occasion, I wrote: “After four
weeks, I am slowly gaining a little more confidence and finding it easier to force myself to
speak Turkish as I go through my day.” About a week later, I wrote: “While walking around
in Taksim, I was able to give directions to a stranger. I noticed that I didn‟t freeze up as
usual and didn‟t feel so nervous.” On April 14, I wrote: “Had a good today, linguistically
speaking. I realized I am no longer afraid to make phone calls to make appointments or talk
to my landlord about a problem. AND, I was able to go to Divan [chocolate shop] today and
order a box of chocolates, talking to the shop assistant about various gift boxes, prices, and
delivery options. The best part was that the assistant told me she could speak English but I
stuck with Turkish even though it was harder. She said my Turkish was really good and I had
great pronunciation! Maybe she wasn‟t being totally sincere but I really felt happy about that
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anyway and I know I wouldn‟t have had the confidence or ability to do this a few months
ago.”
Impact on my Language Pedagogy
I realized while rereading my journal and notes that there are techniques that we used
that I could continue to apply in my own learning as well teaching in a classroom setting.
One such technique was role-playing. Binnur seemed especially keen to do this and we had a
lot of fun with it. In one of our first lessons, we role-played strangers meeting for the first
time. I wrote: “Binnur and I pretended to be strangers and practiced our introductions and
small-talk. Then she role-played a man and pretended to flirt with me and hit on me while I
attempted to refuse her advances. This was very useful and really funny! I think she is a
natural actress.” In a later lesson, I wrote: “We role-played a person with a problem and an
„agony aunt‟ today and had a lot of fun. First, Binnur told me to give her good advice, then to
give her bad advice. She is very creative and we had a lot of fun. Before I knew it, an hour
had passed.”
I would like to use role-playing more in my own teaching from now on. Though
Binnur and I mostly made up our own situations, the Lexicarry book provides a lot of ideas
for role-plays for every situation, like ordering food in a restaurant, complaining,
interrupting, and describing a problem that I could use with my students and that could easily
be adapted to any level.
Another technique I would like to use more is reading authentic texts. I learned a lot
by reading parts of the newspaper and then discussing the topics with Binnur or with other
Turkish friends. I found that I was able to remember a lot of new vocabulary by reading and
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then discussing articles, particularly less serious ones such as advice columns, where the
language is less formal and more likely to be encountered in day-to-day situations. On
March 12, I wrote: “I have been going to the gym three times a week now, and every day
after I finish my workout I‟ve been reading the newspaper, especially the Magazin section of
the paper, which is kind of silly but has easier language. [Gym owner] Gökhan helps me and
tells me what words mean if I don‟t know. I enjoy this time a lot and he lets me take the
paper home so I can study it more and make notes.”
Post-test
In order to determine whether there was any change in my level after studying for
eight weeks, I once again took the American Council on the Teaching of Foreign Languages
(ACTFL) oral proficiency test. I was disappointed with my results and decided to also test
myself in another manner to see if there was any discernible change in my level.
Post-test Results
The second time I took the ACTFL OPI test by phone, I was more relaxed than the
first time because I knew what to expect and was feeling more confident about my speaking
ability. As my period of study was a short eight weeks, somewhat disappointingly but not
surprisingly, my result was the same as it had been the first time and I scored at the
Intermediate-Low level. I really did not feel that this was an accurate result because I knew I
had learned a lot during my eight weeks of study. I gave Binnur a list of all the topics we had
covered, compiled from my notebook and from the original eight-week plan and checklists of
grammatical and functional topics that I had wished to study. Binnur agreed to make a test
for me in which I spoke about the items and themes and then we decided together whether I
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did each “with some difficulty,” “with little difficulty,” or “with ease.” Below is a list of
those grammatical structures and language functions on which I was informally tested.
Table 4.1
Grammatical Structures and Results
Function
Negatives
Subject relative clauses
Position of interrogatives
Object relative clauses
Adverbs
Adjectives
Comparatives
Conjunctions
Active vs. Passive speech
Conditional tense
Indefinite past
Postpositions

Result
With ease
With little difficulty
With ease
With difficulty
With ease
With ease
With little difficulty
With little difficulty
With little difficulty
With ease
With little difficulty
With little difficulty

Table 4.2
Functions and Results
Function
Small-talk questions and answers
Introductions
Talking about romantic relationships
Expressing needs
Describing people (physical and personality traits)
Describing a household problem
Making appointments over the phone
Giving advice
Telling a narrative story
Asking and answering job interview questions
Giving and following directions to a place

Result
With ease
With ease
With little difficulty
With little difficulty
With ease
With little difficulty
With little difficulty
With difficulty
With difficulty
With difficulty
With little difficulty

Discussion
Although my period of language study was a rather short eight weeks, I am pleased
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with the progress I made. Committing to consistent study with a native speaking language
informant was a good method for me and helped to improve not only my speaking and
listening skills, but also and perhaps most importantly, my confidence. Conversation
practice, use of a picture book, independent study, and role-playing were all instrumental in
helping me improve my Turkish language ability.
Although I was happy overall with my progress, I found my ACTFL test scores
disappointing. I had really hoped to see some measurable improvement in my speaking and
listening skills. It would seem that I was not able to learn a sufficient amount of vocabulary
or to master enough new grammatical forms in order to move up to the next level. Eight
weeks was probably just not enough time to make a significant and measurable
improvement; however, conducting an informal and customized assessment with my
language informant helped me to see that I did improve somewhat, even if not in the ways
measured by the formal test. I am confident that if I can find the time to study, my fluency
would continue to improve.
Chapter Five will focus upon major findings of the study, reflections in relation to the
material presented in Chapter Two, implications for professional practice, limitations of this
study, and concluding remarks about the research.
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CHAPTER FIVE: CONCLUSION

The results of this diary study were discussed and analyzed in chapter four. The
research question guiding this study was: “How well does a self-directed approach to
language acquisition using a language informant work for improving the listening and
speaking skills of an adult intermediate-level learner of Turkish living in the target
language culture?” In undertaking an eight-week period of self-directed language study
with the help of a native speaker of Turkish, I was able to identify some key elements of
the plan that faciliated language learning and also determine those which appeared to
have had little or no impact on acquisition. Chapter Five will focus upon major findings
of the study, reflections in relation to the material presented in Chapter Two, implications
for professional practice, limitations of this study, and concluding remarks about the
research.
Major Findings
The findings presented in this study showed that while there was a perceived jump
in linguistic comprehension and fluency, this improvement was not readily evident in the
post-test results. After the eight-week study period, I was much more confident in my
Turkish language ability and found myself able to communicate more spontaneously and
using a greater range of vocabulary and grammatical structures. My Turkish friends and
colleagues also noticed and commented on my improved grasp of the language. Because
the pre- and post-test scores were based on a telephone interview with a stranger, the
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context for speaking was different from what I had been practicing and my post-test and
pre-test scores were the same, showing no improvement.
A second finding of this research was that many of the originally planned
components of the study plan were found to be unnecessary and ineffective in language
acquisition. My original plan included extensive lesson planning and record-keeping
which ultimately wasted time and caused undue stress. The plan evolved as the eightweek period continued, and many aspects of the original plan were omitted to streamline
the process and save time. I was able to identify the key elements of the plan that
appeared to facilitate language acquisition: talking as much as possible with native
speakers, keeping a language journal, using a picture book, engaging in role play, and
using authentic texts/materials.
Major Findings and Prior Research: Some Reflections
That a communicative approach that takes into account affective psycholinguistic,
and social factors is effective in language learning is supported by much previous SLA
research. The findings presented seem to correlate with much of the research previously
discussed in Chapter Two. As stated, Ellis (1997) and Lightbown and Spada (2006) also
found one-on-one interaction and “modified speech”--language adjusted to a learner’s
level—play essential roles in second language acquisition. I found one-on-one practice
with a native speaker the most powerful tool for language acquisition.
Previous research and my own experience as a language learner showed that
affective factors play a major role in language acquisition. Affective factors such as
motivation, self-confidence, and anxiety can act as obstacles to the second language
acquisition process (Krashen, 1987; Lightbown and Spada, 2006; Towell and Hawkins,

59

1994) and were found to be relevant in the current research as well. My own selfconsciousness and anxiety when speaking Turkish were, especially at the beginning of the
study period, significant obstacles to my language acquisition. My language informant
and I made attempts to minimize these negative factors by meeting in my language
informant’s or my own home, where I felt most comfortable, and by engaging in lowstress, enjoyable language activities with little pressure, as recommended by Thomson
(1993a).
Previous research found that acculturation--the process of becoming adapted to a
new culture--has important implications for second language acquisition. Being socially
integrated and psychologically open to the target language and culture (Larsen-Freeman
and Long, 1991) has been shown to lead to integration and greater success in second
language acquisition. An important component of the current research, and of Thomson’s
method on which it was loosely based, was to become more integrated into the targetlanguage society via friendships and acquaintanceships with native speakers of the
language. This integration helped facilitate language acquisition as I steadily expanded
my number of friends and acquaintances with whom I could practice the language. I
spent more time becoming acculturated by watching Turkish language television
programs and films that I had previously shown less interest in and learned some new
language this way.
As part of the paradigm of Communicative Language Teaching, Task-based
Learning (Richards and Rodgers, 2001), which focuses on meaning and real
communicative interaction through the use of tasks, was found to facilitate second
language acquisition in the current study. In this theoretical framework, a syllabus is
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negotiated between the teacher and student(s), and topics are chosen based on relevance
to the learner (Knight, 2001). The eight-week plan followed in the current study is
included in the Appendix.
The current study also lent further support for the basic tenets of Thomson’s
method and similar paradigms: approaches to acquisition are most beneficial when they
are based on communicative principles that place real communication at the forefront of
learning objectives and focus on the overarching goal of communicative competence
(Richards and Rodgers, 2001, Thomson, 1993b). Thomson suggests including a
maximum amount of comprehensible input that gradually gets more and more complex
and is just above the learner’s speaking ability (Ellis, 1985; Krashen, 1987; Thomson,
1993b). Thomson, like Krashen, also believes in the importance of affective factors on
second language acquisition and his method attempts to keep learners in a comfortable
and low-stress state of mind during the learning process. The current research supports
this conclusion because I found that I learned best when I was feeling comfortable with
my language informant and chatting casually in the target language in a low-stress
environment. In summary, it can be argued that second language acquisition is best
accomplished through a communicative methodology based on theory that takes into
account affective, psycholinguistic and social factors, integrated into a system that
encourages relevant and meaningful interaction.
Implications for Professional Practice
Traditionally, classroom-based language learning programs often lack relevance to
learners and do not place enough emphasis on authentic communication. Instead,
curricula tend to focus on content items to be learned, grammar, and reading
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comprehension. Although the current research focused on learning mostly in a one-onone setting, I believe there are parts of the method that could be adapted for use in the
EFL classroom environment. These include the use of language journals, role-playing,
picture books, and authentic texts.
The use of a language journal (Thomson, 1999) was an important component in
the current research and one that could be easily integrated into classroom practice. The
journal can be used by the learner to record thoughts, feelings, frustrations, questions,
new vocabulary and phrases encountered in the target language environment and any
other linguistic and cultural observations deemed relevant by the learner. After several
weeks of daily journal writing, the learner can review and reflect on what he or she saw
and learned and find answers to questions raised with the help of a native teacher or
friend.
Role-plays (Towell and Hawkins, 1994) done in the current research were found
to be a great way to reinforce newly learned vocabulary and structures and gain
confidence in speaking the target language. Role-playing can be done to practice any
function, for example, ordering food in a restaurant, making telephone calls to make
appointments or reservations, meeting new people, or any number of other functions the
student would like to practice. They were found to be effective for me as an adult learner
in the current study. Prior to the research I had seen these methods work well with young
learners but I have seen that they can be just as useful to adults as well.
Related to role-play is the use of the picture book (Moran, 2002), which can be
used to stimulate role-play and give ideas for functions that learners may want to practice.
The picture book can also be used to facilitate vocabulary learning as learners describe
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the pictures, the people or objects in them, and what sort of action is occurring in the
drawings. In the classroom, students could work in pairs or small groups to discuss the
pictures and actions, receiving some feedback and help from the instructor, if needed,
with vocabulary or structures.
Authentic texts and materials in the target language appeared to have facilitated
acquisition in the current study. These materials can rather easily be integrated into
classroom practice. During the eight-week study period, I found and clipped short
newspaper or magazine items that I thought were interesting and studied them at home. I
found definitions for new words and made note of unfamiliar grammatical structures that
I needed help with. Then, the next time I met with my language informant, we discussed
the items using the new vocabulary items and structures repeatedly, for reinforcement. I
learned a lot of new language this way. In a classroom setting, the instructor could give
learners a short news piece to go over at home, and have a similar discussion with the
entire class about new vocabulary and structures. Students could practice in small groups
or pairs, further discussing the items or doing other activities.
Limitations
The current diary study was limited to one language learner. Despite some
findings that may provide a good foundation on which to base a language acquisition
plan, generalizations cannot confidently be made based only on my experience and
results.
During the course of my eight-week period of Turkish language study,
some problems were encountered. Originally, the current study was to be based on all
aspects of Thomson’s method; however, the method was quickly found to be overly
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complicated and time-consuming for a working adult. I had to omit some parts of the
method, such as voice recordings and extensive record-keeping in order to make my
research feasible. Although I would have liked to study every day of the week and for a
longer period of time than eight weeks, as a working adult, this was not possible. With
more time to dedicate myself to language study, I believe the results would have shown
even more linguistic improvement.
If I were to repeat this study, there are some things I would do differently in order
to improve my method and results. First, I would choose a language informant who was
not such a close friend. Although I felt very comfortable talking to and spending time
with my native speaker friend, Binnur, it was too easy to veer off topic and begin talking
about personal things, sometimes in English. I had to work hard to keep us both on task
in order to make the most of our limited time together. Second, now that I know better
which parts of Thomson’s approach worked for me (journal-keeping, role-playing, use of
the picture book, authentic texts, and lots of practice with a native speaker), I would focus
only on those components and not waste precious time keeping several notebooks and
logs, and doing extensive lesson planning. Finally, although the ACTFL OPI test was
recommended as a pre- and post-test to gauge my improvement in Turkish, I found that it
did not accurately reflect the improvements that I made. Subsequently, if I had the
opportunity to redo my research, I would include, working with a knowledgeable native
speaker, better desgined pre- and post-tests that would be more tailored to the functions
and items that we actually covered in the language sessions. Doing this would have more
accurately reflected the improvements I felt I made in my Turkish language skills.
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Conclusion and Update on Current Progress
Many months have passed since I began my research and Turkish language study,
and I am pleased to say that I have continued to study informally and to slowly build up
more vocabulary and functions. Through this research, I was able to identify several
factors that appeared to facilitate my language acquisition and that might be worth trying
for anyone else who has, like me, struggled to learn a foreign language despite immersion
in the target-language culture.
In my own work as an English instructor, I plan to incorporate some of the
methods that I found most helpful into my classroom curriculum plans. In fact, I have
already had a chance to implement one of them. At the university where I teach here in
Istanbul, another instructor and I have started an optional English speaking practice class
in which students engage in activities such as role-playing and informal chats in order to
improve their speaking abilities. These activities really helped me learn Turkish and, so
far, we have had success and the students seem to enjoy it. We also invite native English
speaking “guests” to the class so the students can practice talking to some new people to
expand their social language skills.
Though the current research was originally based on Thomson’s method, much of
it had to be changed in order to make it practical and, through my experiences and
adjustments, I was able to take the best of his ideas and the research of others in order to
design a plan that worked for me. This relates to the most important thing I learned in
undertaking this research: that language acquisition is a highly personal and subjective
undertaking and that everyone needs to try to come up with a plan for study that takes
into account their own personality and affective factors and learning style in order to be
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successful. I do believe, though, that speaking as much as possible with native speakers
of the target language is the best way to improve language skills. I learned so much with
the help of my language informant and this gives me great hope that I can achieve my
goal of eventually becoming fluent in Turkish.

APPENDIX
Eight-week Plan
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APPENDIX
Eight-week Plan
Week
1

Date (2011)
March 3

Objectives
Discuss and plan language sessions
Casual conversation to identify areas of weakness
Getting-to-know-you questions
Negatives
Parts of speech
Personal relationships
Subject relative clauses
Expressing needs
Physical and personality traits
Position of interrogatives
Object relative clauses
Household vocabulary (repairs, appliances, hardware,
tools, etc.)
Describing problems and giving advice
Adverbs and adjectives
Narratives/story-telling
Politics and government vocabulary
Negative expressions

2

March 8

3

March 15

4

March 23

5

March 29

6

April 5

Conditional tense
Invitations
Combined verbs
Talking to a pharmacist or doctor about medical problems

7

April 13

8

April 18

Indefinite past
Locations and giving directions
Conditional tense
Postpositions
Common idioms
Review session

Review of previous topics and informal quiz
Comparatives
Conjunctions
Active and passive speech
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